
qwertyuiopasdfghjklzxcvbnmqwertyu

iopasdfghjklzxcvbnmqwertyuiopasdfg

hjklzxcvbnmqwertyuiopasdfghjklzxcv

bnmqwertyuiopasdfghjklzxcvbnmqwe

rtyuiopasdfghjklzxcvbnmqwertyuiopa

sdfghjklzxcvbnmqwertyuiopasdfghjklz

xcvbnmqwertyuiopasdfghjklzxcvbnm

qwertyuiopasdfghjklzxcvbnmqwertyu

iopasdfghjklzxcvbnmqwertyuiopasdfg

hjklzxcvbnmqwertyuiopasdfghjklzxcv

bnmqwertyuiopasdfghjklzxcvbnmqwe

rtyuiopasdfghjklzxcvbnmqwertyuiopa

sdfghjklzxcvbnmqwertyuiopasdfghjklz

xcvbnmqwertyuiopasdfghjklzxcvbnmr

tyuiopasdfghjklzxcvbnmqwertyuiopas

dfghjklzxcvbnmqwertyuiopasdfghjklz

xcvbnmqwertyuiopasdfghjklzxcvbnm

qwertyuiopasdfghjklzxcvbnmqwertyu

iopasdfghjklzxcvbnmqwertyuiopasdfg

 

 

 

AMERICAN SAMOAN 

CAREER DEVELOPMENT 

AND LIFE SKILLS 

CURRICULUM        

GRADE 8 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 2

TABLE OF CONTENTS 

 

Introduction         3 

Teaching Life and Career Development Skills in Elementary Schools 4 

How to Use the Instructional Guide and Curriculum    6 

What is Career Development?      8 

Rationale for Teaching Life and Career Development   12 

Career Development/Life Skills Curriculum     14 

General Student Outcomes for the Career Development/Life Skills  15 

Definitions         16 

Strategies for Teaching Career Development/Life Skills Curriculum   18 

American Samoan Student Standards/Competencies   23 

Lesson Plans         30 

 

 

 



 3

 

INTRODUCTION 

 

 

 

This curriculum is designed to assist the classroom teachers in the delivery of 

academic, personal/social, and career development content that will enable 

students to develop the skills and knowledge that will help them to be successful in 

life, the world of work, and the twenty first century.   

 

Each lesson is designed to help students develop a clearer understanding of 

themselves, economic and social factors, career opportunities, and educational and 

career planning.  Activities and lesson plans are designed to help students to explore 

their own interests and abilities. 

 

Students will be able to direct their attention to the importance of understanding 

themselves, their interests and abilities, and their achievements in order to assess 

their strengths and limitations in relation to career and educational possibilities.  By 

learning about our changing world, students will be able to trace and understand 

development of occupations in American Samoa and educational requirements for 

various types of employment and what it takes to qualify for different types of jobs. 
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Teaching Career Development and Life Skills in Elementary Schools 

 

 

While students must develop a strong foundation in reading, writing, math, and 

other subjects that make up the curriculum, there must be attention paid to skills 

that students will develop so that they understand the world around them and their 

place in it.  There are many reasons why career development should be a 

fundamental part of the elementary curriculum and not just an add-on.  The first ten 

years of life are the crucial years when a child’s life goal, achievement, motivation, 

and perception of self are formulated.  As much information about the world of 

work should be presented to maximize career choices and goals. 

 

A strong case can be made for providing career development activities and guidance 

at an early age such as the following: 

 

1. Children at an early age have knowledge of the duties of visible occupations and 

there is already evidence of sex differences in the knowledge of specific 

occupations.  Sex stereotyping begins early. 

 

2. Most young children can give acceptable responses to exercises that measure 

skills and interest. 

 

3. Most young children think that someone else will take the responsibility for 

deciding what they will do for a living. 

 

4. The occupations presented in elementary textbooks reinforce sexual 

stereotyping.  Distortions such as emphasizing prestige occupations and not 

occupations that reflect the reality of the future labor market are often made. 

 

5. The more new things children see and hear, the more things they find of interest 

in seeing and hearing. 

 

6. Research shows that if a student drops out of school at age 16, he/she dropped 

out of school psychologically as early as grade 3. 

 

7. The same educational “high-risk dropout” generates resistance to self-fulfilling 

work. 



 5

A good career development curriculum integrated into the academic program in the 

elementary school will help students to: 

 

1. Realize that understanding oneself is essential for education and occupational 

choices. 

 

2. Understand that it is possible to achieve future goals by proper planning and 

preparation in the future. 

 

3. Recognize how school courses can be used in future work options. 

 

4. Identify an increasing number of occupations and information about each as 

motivational exercises. 

 

5. Develop good work attitudes and values through occupational preparation. 

 

6. Develop decision-making skills based upon accurate information. 

 

7. Knows that there is dignity in work and that work has rewards. 

 

8. Knows that we live in a changing environment where future jobs will change. 

 

9. Know that there are many occupational options from which to choose. 

 

10. Develop a sense of pride and desire for involvement in the community so that 

they will become productive citizens. 
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HOW TO USE  

INSTRUCTIONAL GUIDE AND CURRICULUM 

 
 

The career development/life skills curriculum was designed for each grade level teacher 

to infuse into regular academic courses or to use in a special period designated each day 

or week for these activities.  All lesson plans are divided into three areas:  

 

1. Academic Development 

2. Career Development 

3. Personal/Social Development 

 

Each “lesson book” contains lesson plans for each competency by grade level.  Many of 

the lesson plans include worksheets for students to use.  As you begin to use the lesson 

plans, you should note additional resources that you have available or other ideas that 

can enhance the lessons for future use and sharing with other teachers. 

 

This Instructional Guide provides information on the process that allows students to 

develop attitudes, knowledge, and skills that can help them to be successful – in school, 

work, and life. Teachers can determine which activities to focus on.  It may be necessary 

to match students’ ability levels and interests when deciding which lesson plans to 

integrate into the weekly schedule of activities.  Teaching strategies such role playing, 

cooperative learning, teamwork, small group discussion, brainstorming and other 

teaching strategies will keep interest high.  
 

Teachers should review the competencies and determine how they will teach that 

competency for their grade level.  The chart shows the standards/competencies as well 

as the benchmarks for grade four and grade eight.  This is what you want your students 

to build upon and achieve by the time they reach that grade.  Teachers can review the 

competencies and decide where students need the most development.  The variety of 

lesson plans allows the teacher the opportunity to choose the one they feel their 

students will benefit from the most.  Not every competency is covered at grades one 

through three.  At each grade level, more content is added since career development is 

a “developmental” process.  At each grade level, a foundation of knowledge, skills, and 

attitudes is introduced.  You will note that some of the lesson plans may have similar 

content but different activities.  If the teacher feels that additional reinforcement is 

needed, these activities may help students to achieve a particular competency.  In that 

instance, more than one lesson plan can be incorporated to give the students additional 

time to achieve the competency.  
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As teachers prepare their weekly teaching schedule, it is recommended that they 

include at least one lesson plan that focuses on the academic, personal/social, or career 

development component.  Teachers should become familiar with the competencies 

listed in this instructional guide and the corresponding lesson plans. This will help to 

align the subjects being taught with the lesson plans. 

 

Self-concept development, the acquisition of learning skills, interpersonal relationship 

skills development, decision-making, skill building, and awareness and beginning 

exploration of educational and career possibilities are examples of topics that are taught 

in elementary school years.  In grades one through three, students should be introduced 

to the beginning concepts of work, group membership, and making decisions first 

before they can be applied to concepts of the American Samoan world of work.  Many 

activities like this are introduced in the earlier grades and reinforced in later grades.  It is 

okay to repeat some lesson plans at various grade levels for reinforcement purposes 

while the students are developing their own identities and roles.  As your students grow 

and change, many of these activities and discussions will take on a different meaning for 

them.  
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WHAT IS CAREER DEVELOPMENT? 

 

 

Career development programs are appropriate for all people, at all educational levels, 

elementary through adult.  It is a life-long process so we are all in various stages of the 

career development process.  This process includes: 

 

1. Grades K-6 (career awareness) - Children in the elementary grades are gaining new 

awareness of themselves as they interact with others.  Students begin to understand 

the role of work and some general knowledge of different occupations. 

 

2. Grades 7-8 (career orientation) - Self-awareness and knowledge of occupations is 

strengthened through more actual interventions with work and workers. 

 

3. Grades 9-10 (career exploration) – Students are able to match interests to 

occupations and develop entry level work skills in their high school and post-

secondary plans of study. 

 

4. Grades 11-12 (specialty) – Students have made a career choice based on their 

interests and abilities.  Their career plans include preparation for work and post-

secondary training and education. 

 

Emphasis at all grade levels should be placed on learning skills and attitudes that will 

help each student become a responsible, productive member of America Samoa and 

where ever they may live in the future.  
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GRADE 1-6 

 

 

At the elementary school level, students are in the process of forming basic values, 

attitudes, and interests regarding their future world of work.  An effective school team 

helps children develop positive attitudes toward work, take pride in their own efforts, 

become aware of the many different career opportunities, and understand and acquire 

good work habits. The primary goal of an effective career development program in the 

elementary school is to introduce children to the tasks that are important for a 

productive and rewarding way of life.  

 

Children should be systematically introduced to workers in their community and begin 

to relate family and community life, education, and work to the education they are 

receiving.  Teachers can invite speakers from the community to tell students about their 

jobs. Teachers and counselors should help students to learn good work habits and that 

personal responsibility is expected of them in school and any career that they enter. 

They should know that decisions they make during their school years will have 

consequences for themselves and others in the future. 

 

 Students need to become aware of themselves, how they are special and constantly 

changing, and how they can use school experiences to explore and prepare for their 

future.  If we believe that the information students first learn carries the most weight in 

their ultimate decisions, then career development exposure in elementary schools must 

focus attention on: 

 

• positive self-concept 

• good school work habits 

• broad career awareness,  

• decision-making skills 

• interaction with a variety of community members and resources,  

• fulfillment of responsibilities 

• basic economic understanding 

• non-stereotypic attitudes and goals.  
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GRADES 7-8 

 

 

 Early adolescents are slowly moving from seeking and meeting adult expectations to 

seeking and meeting their own expectations through friendships and interactions with 

their peer group.  As they move from the dependence of childhood to the independence 

that is expected of productive adults in our society, the new rights and responsibilities 

bring tension and disagreement between the generations of child and adult.  Children at 

this age are establishing the behaviors that will probably direct their actions for the next 

several years.  It is important at this critical point to assist students in the formation of 

positive self-concepts, development of responsibility in all phases of their behavior, and 

an awareness of sex-role stereotyping issues.  They also develop an awareness of work 

and how their interests and abilities help them to make tentative career choices. 

 

Teachers will help youth in grades 7-8 to fine tune the interpersonal and social skills 

required for positive interaction with others in community, home or future work 

settings.  Students should, as a result of this program, grow in self-confidence and 

become aware of their interests and abilities. They should have a clear understanding of 

the relationship between their educational achievements and career opportunities and 

the importance of expressing positive attitudes while learning and eventually in their 

work. 

 

The ability to locate and use information in their educational and career planning is also 

important.  They must have knowledge of job seeking and survival skills and begin to 

develop work competencies and employment credentials.   

 

By developing a career and education plan that includes short and long term goals, 

students can begin to see themselves in the future.  They need to understand the 

importance of planning in their daily school lives and well as their personal life.   
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GRADES 9-12 

 

 

High school students are at a pivotal time in their lives where decisions about staying in 

school, entering work directly after graduation, joining the armed forces, or continuing 

with some form of post-secondary education will have a significant impact on their lives.  

American Samoan high schools will ensure that their career development program 

responds to the individual needs of their students while helping all students prepare for 

transition into the adult world. As American Samoan teachers talk to their students 

about careers, they should have knowledge of the kind of jobs that exist in the 

workplace.   

   

The following are key characteristics of successful career development in American 

Samoan high schools:   

 

1. clarification of individual interests 

2. an understanding of personal uniqueness including strengths and skills 

3. well developed and tested interpersonal skills, 

4. a wealth of knowledge about American Samoa and regional occupations and 

how they relate to what they see in the world of work 

5. good employability skills and work attitudes 

6. sound decision-making and life planning skills 

 

 

Career activities are critical to help all students to transition to the work world.  So many 

things impact the choices that students make.  They need to understand the options and 

how effort and planning can help make their dreams come true.  Students need to 

develop competencies that will help them make the important choices they will face 

during high school and beyond and the skills needed as they mature in their personal 

and career development. 
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RATIONALE FOR TEACHING 

A CAREER DEVELOPMENT and LIFE SKILLS CURRICULUM 

 
Many people think of career education as focusing on career and occupational choices 

and believe that it takes place in high schools.  While it is true that some career 

decisions are made in high school, the seeds of these decisions begin long before 

someone turns eighteen.  In an ever-changing world, American Samoan students must 

have the tools necessary to deal with the issues they will face both at home and away.  

 

To be successful in life, students must achieve personal, academic and technical skills 

while at the same time, understand themselves and their direction in life.  As technology 

and complex life issues continue to change life and work in American Samoa, it is 

necessary to have a program that will help all students develop their educational, social, 

career, and personal strengths.  The American Samoa Department of Education (ASDOE) 

is committed to the development of productive, responsible citizens and intends that 

teachers will use this curriculum to help students develop skills that will promote and 

enhance learning.  The ASDOE goals are as follows: 

 

Goal 1:  All children will leave high school proficient in the English and Samoan 

languages. 

 

Goal 2:  All children will leave high school proficient in Math, Science, Social Studies, and 

Samoan History and culture. 

 

Goal 3:  The health and well-being of all children will be ensured by regular instruction in 

physical education and health and through safe and healthy learning environments. 

 

Goal 4:  All children will be provided opportunities to become proficient arts, 

technology, life skills, and other academic subjects. 

 

Goal 5:  All children will be provided opportunities to become certified through a quality 

career and technical program. 

 

All these goals lead to knowledge and skills that will help students to enter and be 

successful in the workplace.  The career development curriculum for grade levels 1-8 

supports these goals and addresses skill areas in life skills, self-knowledge, educational 

and occupational exploration, and career planning.  

 

As your students become more skilled and mature in the career development areas of 

educational and occupational exploration, they will acquire a deeper understanding of 

the interrelatedness of the various roles they will play as family members, citizens, 
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friends, and workers.  Students become more aware of the nature and structure of the 

world of work and the major trends that are impacting the American Samoan economy.  

Information about themselves and the jobs in American Samoa are combined to focus 

on their interests and career options.  Skills required for seeking, obtaining, keeping, and 

advancing in a job are learned, not in isolation but within the total academic curriculum 

and guidance. 

 

Developing career planning and decision-making skills takes place over time.  Your 

students will gain experience in relating their personal values and priorities to potential 

career plans they are considering.  They recognize the possible and real impact of career 

decisions on their lives and on those near to them.  Students come to understand that 

planning their life is a lifelong process.  Accepting responsibility for their own choices, 

for managing their own resources, and for directing their own lives also reflects their 

career maturity.  The career development process also involves academic and vocational 

skill development.  Students need skills to be marketable and in order to be realistic and 

develop value for the work place.  Students also learn that education and work are 

closely related and that learning never ends. 

 

This career development/life skills curriculum and its lesson plans have been developed 

for each grade level so that the activities prepare the foundation for students to begin 

to develop their knowledge, attitudes, and skills within and between grade levels.  
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CAREER DEVELOPMENT/LIFE SKILLS CURRICULUM 

 

 

The career development/life skills curriculum is not intended to force your students to 

make premature choices or to help steer their choice.  Rather, it is to help them focus 

on awareness of choices that will be available and how they can anticipate and plan for 

their career goals. Students at this early level need to know that they will have 

opportunities and information to make choices and that they will have the ability to do 

so.   

 

COMPETENCIES – SCOPE AND SEQUENCE 

 

The competencies at each grade level are organized around the areas of Academic 

Development, Personal/Social Development, and Career Development.  These standards 

and competencies are based on the American School Counseling Association (ASCA) 

National School Counseling Model with some variation to reflect the American Samoan 

culture and workplace. Grades 1-8 are included in this curriculum. The competencies 

describe specific attitudes, knowledge, and skills that individuals need to be success in 

life and the workplace. 

  

It is important for all teachers to be aware of what is being taught at all grade levels so 

that they can ensure a continuity of content in each area being taught.  Students are 

introduced to career development activities in their early years and then with similar 

activities designed to reinforce their learning of a particular competency over time.  If 

students are weak in certain areas it may be useful to look at lesson plans used in 

previous grades to help the students bring their skills up to grade level. 
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 GENERAL STUDENT OUTCOMES 

FOR THE CAREER DEVELOPMENT/LIFE SKILLS CURRICULUM 

GRADES 1-8 

 

Students that have been taught the career development/life skills curriculum through 

grades 1-6 will have achieved the following outcomes by the end of grade 6.  All 

students will have an: 

 

• awareness of work, jobs, and careers in America Samoa and the region 

• ability to recognize the relationship between education and work skills, their 

community and their future 

• understanding about the importance of learning life satisfaction and productive 

work 

• ability to recognize that they may have a variety of interest areas within the 

world of work, jobs, and careers 

• ability to recognize that there are opportunities for all people in the world of 

work 

• opportunity to relate their personal interests to a variety of work and careers 

options 

 

Continuing in this curriculum, students in grades 7-8 will have the: 

 

• information and experiences/awareness, exploration and beginning preparations 

necessary to make an informed career path choice 

• understanding of the connection between their school performance, work 

interest, and their citizenship 

• ability to demonstrate positive learning and work and career readiness skills 

• ability to access, interpret and apply education and labor market information.  

 

The chart on page 22 is organized to show the expectations/benchmarks for students by 

the time they complete grade 4 and grade 8 .  Each indicator for grade four will begin 

with the number 4.  Each indicator for grade 8 will begin with the number 8.  The 

indicators for grade 8 have also been shaded.  Lesson plans have been developed for 

each grade in order to build upon the knowledge, skills, and attitudes that have been 

outlined below in the standards, competencies, and indicators. 
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DEFINITIONS 

 

The following are descriptions of key words and concepts that are used in the 

curriculum: 

  

ASSESSMENT 

Each classroom activity or lesson plan will have a method to evaluate or measure a 

student’s achievement of a particular competency or benchmark. 

 

CAREER 

A series of occupational/employment and educational experiences throughout one’s 

lifetime. The jobs, occupations and educational experiences that share common 

interests, knowledge, training, and experience.   

 

 
CAREER COUNSELING 

The provision of individual and customized communication that takes place between 

counselor and student on issues of career preferences, competency needs, interests, 

achievement, self-esteem, and other factors that will help the student with his/her 

personal planning. 

 

 

CAREER DEVELOPMENT 

A human growth and development process by which individuals develop and identify 

their life roles and go through a continuum of career awareness, career exploration, 

work exposure, and educational activities that helps them to discern their own career 

path and life plan. One’s career represents all their career-related choices and 

outcomes.  Career development is a lifelong process in which individuals come to 

understand themselves as they relate to the world of work, their community 

interaction, leisure, and their role in each. 

CAREER DEVELOPMENT CONCEPTS 

Career development concepts are the terms used to focus students on their many 

experiences and decisions that are developmental in nature; cognitive, social and career 

skills; not merely job placement.  Counselors, mentors, parents, peers and teachers 

deliver career development through a variety of methods and leadership. 
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CAREER DEVELOPMENT PROCESSES 

The processes include self-awareness, career awareness, assessment, career 

exploration, planning/decision making, career preparation, job seeking/advancement, 

self-assessment and redirection. 

 

CAREER EDUCATION 

A concept or direction given to direct education that emphasizes the teaching/learning 

process and is delivered by teachers and counselors in the classroom.  Its purpose is to 

provide a career (work place) emphasis to learning the basic and life planning skills. 

 

CAREER GUIDANCE 

Career guidance is a specific emphasis and set of interventions that assists individuals to 

manage their career development within a school’s total guidance program.  It consists 

of support services that help individuals gain an understanding of their social, 

intellectual, and emotional development; become knowledgeable about educational, 

career, and social opportunities, learn decision-making and planning skills, and develop 

a plan of action for their lives. 

 
COMPETENCY 

A specific goal type expectation for students expected to achieve in the areas of self-

knowledge, educational and occupational exploration, preparation, and career planning. 

 

JOB 

A certain task or group of tasks that a worker performs in an occupation.  Any work that 

a person does for money. 

   

OCCUPATION 

A set of specific job titles and tasks that a worker performs to complete his/her work 

that are put together by an employer for an individual  

 

STANDARD 

Standards in career guidance programs are those statements that provide a description 

of what students should know and be able to do at the highest level of expectation.  

Standards specify the level or rate of performance the student will achieve against a 

particular indicator or set of indicators. 
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TEACHING STRATEGIES  

FOR THE CAREER DEVELOPMENT/LIFE SKILLS CURRICULUM 

 

The career development curriculum emphasizes development and enhancement of 

students’ self-knowledge, skills to explore education and career options, understanding 

the relationship of school skills to job, career, and life skills, and planning for the future. 

Throughout the lesson plans a variety of teaching strategies are utilized.  General 

directions for these strategies are listed below:   

 

Sharing Circle - The sharing circle allows students to share, discuss issues, reflect on 

their inner thoughts, become more confident when expressing their feelings, and build a 

sense of belonging to a group.  The discussion group can be a one-time event or it can 

be a group that meets over a period of time.  Ground rules should be established at the 

beginning. 

• Everyone is welcome to participate, but no one will be forced to talk if 

uncomfortable. 

• Each person will respect the feelings of others; it is important to try not to purposely 

hurt others. 

• Everyone must listen. 

• One person speaks at a time. (An order of speaking can be established by the 

teacher or may flow easily as a discussion progresses) 

• Honesty is important. 

• Teasing and other negative behavior cannot be allowed.  Communicate that 

respecting the rights and feelings of others is important. 

•  What is shared in the group stays in the group unless the topic is something that 

needs to be reported to the whole class. 

 

Brainstorming - This technique is used to generate as many ideas as possible about a 

topic without evaluating or judging those ideas.  This activity can be conducted by 

dividing the students into teams or working individually with you, the instructor, serving 

as the facilitator for the large group. The students are given a problem to solve or a 

topic to discuss with the purpose of generating a large number of responses.  The 

following guidelines should be provided to the students: 

• No Criticism.  This means that all ideas are accepted and recorded by team 

members. 

• Free Wheeling.  During the brainstorming process, students should be encouraged 

to think of unusual ideas.  Members should feel free to take a risk and suggest things 

that may be a little bizarre. 

• Quantity. The purpose of brainstorming is to generate a large number of ideas.  The 

weaker ideas can be sorted out later.  The more ideas that are generated, the 

greater the chance of coming up with quality solutions. 
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• Hitch Hiking.  Team members should be encouraged to jump on a teammate’s idea 

and add to it or combine it with another idea. 

 

Demonstrations – A student or group of students shows other how to do a process.  

Demonstrations challenge students to take factual material and turn it into a 

presentation that they must organize and explain.  In preparing to teach, the students 

delve more deeply into the topic.  Audiences could include parents, other classes, 

teachers, peers or community members. 

 

Exhibits – Students research a topic and prepare an exhibit to display what they have 

learned.   Examples:  Students visit the bank and prepare an exhibit or poster of jobs at a 

bank.  Students prepare a collage showing their hobbies, after school activities, etc.  

 

Products – Students make objects that are the end result or product outcome 

connected with a particular lesson plan. This is especially helpful to teach students how 

to be part of a team where each person has to contribute to the product.  

 

Questions, All Write – The teacher poses a question and gives the class time to write a 

response before discussing it orally.  This process requires all students to think about 

the question, not just the first student to raise his or her hand. 

 

Teamwork – Cooperative learning in the form of teamwork is a technique that should 

be used on a regular basis.  Students are assigned to groups, or may be allowed to form 

their own groups to complete projects and activities.  Team members working together 

tend to stimulate and invigorate the thinking of one another with the result being more 

ideas and ideas that are of a higher quality. 

 

Research Papers/Projects – A traditional research paper can integrate both career and 

academic information.  It can also be a team project, with each team member 

responsible for a certain section of the project.   

 

Strategies to Extend Student Thinking – These questioning techniques can be used to 

assist you in formulating discussion questions that require more than a “yes” or “no” 

answer. 

• Remember, “Wait 1 and 2”.  Provide at least three seconds of waiting time after a 

question and after a response. 

• Utilize “think-pair-share”.  Allow individual thinking time, discussion with a partner, 

and then open up for the class discussion. 

• Ask “follow-ups”.  Why?  Do you agree?  Can you elaborate?  Tell me more.  Give 

me an example. 

• Without judgment.  Respond to student answers in a non-evaluative fashion. 

• Ask for summary (to promote active listening).  Could you please summarize 

Lorenzo’s point? 
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• Survey the class.  How many of you agree with the author’s point of views? 

• Allow for student calling.  “Isabella, would you please call on someone else to 

respond?” 

• Ask students to “unpack their thinking”.   “Describe how you arrived at your 

answer.” 

• Call on students randomly.  Call on all students, not just those with raised hands. 

• Student questioning.  Let the students develop their own questions. 

 

Role-playing – Provides an opportunity for the students to pretend to be someone else 

for a short time.  The activity often assists students in understanding the feelings of 

others and also in understanding how their behavior can affect the behavior of others.  

Role-play is an activity that works well with people of different ages and can be used 

with many topics.  For example, students can role-play classroom situations, social 

situations, interviewing for a job, getting along with others, job responsibilities, and 

asking for information.  How do you use it? 

• Introduce the activity to the student.  Be sure the students understand the purpose 

of the role-play and the situation to be dramatized. 

• Identify students to assume roles.  Be sure that each student understands his/her 

role. 

• Give instructions to the class.  The class should understand their role as spectators.  

Do they evaluate the performance, comment on the action, provide answers to 

questions raised, give suggestions for other behaviors, select behaviors that are 

positive or negative, etc.? 

• Discuss the role-play.  What did students learn from this activity?  How will their 

learning affect future decisions or behaviors? 

• Thank the participants.  Thank the students who played the roles for taking the risk 

to act out behaviors before their peers and thank the students that observed for 

serving as a good audience. 

 

Interviews - A strategy for person-to-person gathering of information through questions 

and reporting the results of the session.  How do you use it? 

• Students pre-plan a set of questions, a format for the interview, and a presentation. 

• Students should practice the interview prior to the actual interview. 

• Students should select the person, and make an appointment for the interview. 

• Conduct the interview and write the report. 

• Students should follow-up with a thank you letter. 

 

School Based Enterprises -  An activity that engages students in providing services or 

producing goods for sale/use to people other than the participating students.  This could 

also be connected to other academic courses that could provide skills needed for 

entrepreneurship through student run businesses.  How do you use it? 

 

• Students learn how to operate a business. 
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• Students practice all steps and roles in the enterprise under close supervision of 

teachers and business representatives. 

• Students understand first hand success or failure in an enterprise. 

• Opportunity to analyze situation and apply quality tools and steps to improve. 

• Requires in-depth application learning aspects of the industry. 

• Opportunities unlimited. 

•  Can apply most academic areas to the enterprise. 
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CAREER DEVELOPMENT AND LIFE SKILLS 

CURRICULUM/STUDENT STANDARDS 
 

 

ACADEMIC DEVELOPMENT 

 

 

Standard 1: Students will acquire the knowledge, skills, and attitudes that contribute to 

successful learning in school and for lifelong learning. 

 

Standard 2: Students will develop the academic skills and attitudes necessary to make 

effective transitions from grade to grade and to a wide range of postsecondary options. 

 

Standard 3: Students will understand how their academic experiences prepare them to 

be successful in the world of work, in their interpersonal relationships, and in the 

community. 

 

 

CAREER DEVELOPMENT 

 

Standard 4: Students will acquire the self-knowledge necessary to make informed career 

decisions. 

 

Standard 5: Students will understand the relationship between educational achievement 

and career development. 

 

Standard 6: Students will employ career management strategies to achieve future 

career success and satisfaction. 

 

PERSONAL/SOCIAL DEVELOPMENT 

 

Standard 7: Students will acquire the knowledge, attitudes, and interpersonal skills to 

understand themselves and appreciate the diverse backgrounds of others.  

 

Standard 8: Students will make decisions, solve problems, set goals, and take necessary 

action to achieve goals. 

 

Standard 9: Students will understand and use safety and survival skills. 

 

Standard 10:  Students will develop an understanding and appreciation of American 

Samoan cultural values, traditions, and family responsibilities. 
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AMERICAN SAMOAN STUDENT COMPETENCIES 

CAREER DEVELOPMENT AND LIFE SKILLS 

GRADES 1-8 

 

 

This chart is set up to show the expectations/benchmarks for students by the time they 

complete grade 4 and grade 8.  Each indicator for grade 4 will begin with the number 4.  

Each indicator for grade 8 will begin with the number 8.  The indicators for grade 8 have 

also been shaded.  Lesson plans have been developed for each grade in order to build 

upon the knowledge, skills, and attitudes that have been outlined below in the 

standards, competencies, and indicators. 

 

ACADEMIC DEVELOPMENT 

Standard 1: Students will acquire the knowledge, skills, and attitudes that contribute to successful learning in 

school and for lifelong learning. 
COMPETENCY By the end of 4

th
 grade students will be able to: 

(indicators that begin with a “4”) 

By the end of 8
th

 grade, students will be able to: 

(indicators that begin with an “8”) 

1.1 Demonstrate an understanding of and 

responsibility for self as a learner 

4. 1.1.1 Demonstrate competence and confidence as a 

learner 

4. 1.1.2 Set realistic expectations for work and 

achievement 

4.1.1.3 Recognize and accept mistakes as essential to 

the learning process 

4.1.1.4 Identify and model personal attitudes and 

behaviors that lead to successful learning 

1.2 Acquire the skills for improving effectiveness as a 

learner 

 

4.1.2.1 Use communication skills to know when and 

how to ask for help when needed 

4. .2.2 Demonstrate how effort and persistence 

positively affect learning 

 

8.1.2.3 Apply time management and task management 

skills 

8.1.2.4 Apply knowledge of learning styles and multiple 

intelligences to positively influence academic 

performance 

1.3 Demonstrate responsibility for achieving school 

success 

 

4.1.3.1 Demonstrate taking responsibility for actions in 

school 

4.1.3.2 Demonstrate the ability to work independently 

and/or to work cooperatively with other students 

4.1.3.3 Share knowledge 

 

8.1.3.4 Demonstrate the capability to develop a broad 
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range of interests and abilities 

Standard 2: Students will develop the academic skills and attitudes necessary to make effective transitions 

from grade to grade and to a wide range of postsecondary options. 
2.1 Apply the skills necessary to improve learning and 

make successful academic transitions 

4.2.1.1 Demonstrate the ability to seek information and 

support from faculty, staff, family, and peers 

 

8.2.1.2 Demonstrate the importance of motivation to 

achieve individual potential 

8.2.1.3 Apply critical thinking skills for making 

successful academic transitions 

8.2.1.4 Apply the study skills necessary for academic 

success at each level 

8.2.1.5 Demonstrate the ability to organize and apply 

academic information from a variety of sources 

2.2 Apply knowledge in establishing and achieving 

academic goals 

4.2.2.1 Demonstrate the ability to establish challenging 

academic goals in elementary school 

 

8.2.2.2 Demonstrate the ability to establish challenging 

academic goals by the eighth grade 

8.2.2.3 Use assessment results in educational planning 

8.2.2.4 Develop and implement an individual learning 

plan to maximize academic ability and achievement 

Standard 3: Students will understand how their academic experiences prepare them to be successful in the 

world of work, in their interpersonal relationships, and in the community.  

3.1 Understand how to relate school to life 

experiences 

 

4.3.1.1 Understand the relationship between learning 

and work 

4.3.1.2 Compare the relationship between parent(s)’ 

education and career choice, while examining other 

education and career examples that are similar or 

different 

 

8.3.1.3 Participate in co-curricular and community 

experiences to enhance the school experience 

8.3.1.4 Understand that education is essential to 

becoming a contributing member of society 

CAREER DEVELOPMENT 

Standard 4: Students will acquire the self-knowledge necessary to make informed career decisions. 
4.1 Develop the ability to make informed career 

decisions based on self-knowledge 

 

4.4.1.1 Give examples of positive personal 

characteristics (e.g., honesty, dependability, 

responsibility, integrity, and loyalty) 

4. .1.2 Discuss and explain behaviors and decisions that 

reflect interests, likes, and dislikes 

 

8.4.1.3 Demonstrate individual abilities, strengths, skills 

and talents. 

8.4.1.4 Demonstrate knowledge of work values and 

needs 
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8.4.1.5 Demonstrate positive behaviors and attitudes 

about the world of work 

8.4.1.6 Give examples of how behaviors and attitudes 

affect one’s future educational achievement and career 

success 

4.2 Develop positive interpersonal skills necessary to 

be effective in the world of work 

 

4.4.2.1 Practice positive social skills while interacting with 

others in a way that is respectful, honest, helpful, and 

appreciative 

4.4.2.2 Demonstrate the ability to resolve conflicts 

peacefully and to negotiate acceptable solutions with 

an adult’s assistance if necessary 

 

8.4.2.3 Demonstrate the ability to work in and across 

groups by applying teamwork skills in preparation for 

the world of work 

8.4.2.4 Demonstrate effective communication skills, 

including writing, speaking, listening, and nonverbal 

behavior 

 

4.3 Integrate personal growth and change into career 

development 

 

4.3.1 Explain how good nutrition, adequate rest, and 

physical activity affect energy levels and productivity in 

school and at work 

4.3.2 Demonstrate the ability to seek assistance (e.g., 

with problems at school or work) from appropriate 

resources, including other people 

Standard 5: Students will understand the relationship between educational achievement and career 

development. 
5.1 Attain educational achievement and performance 

levels needed to reach personal and career goals 

4.5.1.1 Learn to work together in a classroom setting 

4.5.1.2 Acquire age-appropriate employability skills, 

such as, organizing and problem-solving 

 

8.5.1.3 Demonstrate an understanding of educational 

levels (work-based learning, certificate, 2-year, 4-year, 

and professional degrees) and performance skills 

needed to attain personal and career goals 

8.5.1.4 Demonstrate acquisition of study skills and 

learning habits that promote educational achievement 

and work performance 

8.5.1.5 Identify individual learning styles and multiple 

intelligences and understand how to apply them in 

different learning and work situations 

8.5.1.6 Demonstrate the ability to use technology to 

retrieve and manage career information that inspires 

educational achievement 

8.5.1.7 Develop an individual learning plan to enhance 

educational achievement and attain career goals 
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Standard 6: Students will employ career management strategies to achieve future career success and 

satisfaction. 
6.1 Recognize how principles of equal opportunity, 

equity, respect, inclusiveness, and fairness affect 

career planning and management. 

. 

 

4.6.1.1 Demonstrate appreciation for one’s own 

cultural background and for the cultural background of 

others 

4.6.1.2 Identify similarities and differences among 

people that are valuable at work and in society  

 

8.6.1.3 Demonstrate openness to exploring and 

considering a wide range of occupations and career 

paths, including new or nontraditional  

8.6.1.4 Define how one’s own ethnicity, culture, 

gender, disability, or family traditions may affect career 

choices and plans 

8.6.1.5 Demonstrate an acceptance of and respect for 

other people and their career choices 

 

6.2 Access and use current and accurate career 

information in career planning. 

4.6.2.1 Identify a variety of career options in the 

community  

 

8.6.2.2 Demonstrate the ability to find and use different 

types of career information resources 

8.6.2.3 Show  how career information has contributed 

to one’s current plans and how it can be used in future 

plans 

8.6.2.3 Give examples of how career clusters and 

pathways can be used in career planning  

6.3 Create and manage an educational and career 

plan that matches career goals 

8.6.3.1 Use career planning strategies and tools to 

develop career awareness and a career plan 

8.6.3.2 document actions taken to attain short-term 

and long-term educational and career goals 

6.4 Develop employability skills to gain, maintain, 

advance in , or transition to a new job or career 

8.6.4.1 Identify skills and how they are transferable 

from one job to another 

6.5 Apply decision-making skills to career planning 

and development 

8.6.5.1 Recognize and demonstrate the use of various 

decision-making styles and their effect on career 

planning 

8.6.5.2 Give specific examples of how education work, 

and family experiences influence career decisions 

8.6.5.3 Demonstrate the use of information (i.e., about 

oneself; local, national, and global economic trends; 

and educational options) to consider in career decisions 

8.6.5.4 Show how beliefs, culture, work values, 

personal priorities, and knowledge of the broad range 

of career opportunities will influence career decisions 

PERSONAL/SOCIAL DEVELOPMENT 

Standard 7: Students will acquire the knowledge, attitudes, and interpersonal skills to understand themselves 

and appreciate the diverse backgrounds of others.  
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7.1 Develop self-knowledge and self acceptance  

 

4.7.1.1 Demonstrate positive attitudes toward self as a 

unique and worthy person 

4.7.1.2 Identify and express feelings appropriately 

4.7.1.3 Practice self-control 

4.7.1.4 Identify and acknowledge personal strengths 

and assets 

 

8.7.1.5 Respect and support differences in ethnic and 

cultural diversity, as well as diversity in other forms 

(gender, disability, economic status, religion, and other 

human differences) 

7.2  Develop appropriate attitudes and behaviors 

 

4.7.2.1 Discuss and explain the differences between 

appropriate and inappropriate behavior 

4.7.2.2 Identify basic human rights and responsibilities 

4.7.2.3 Respect alternative points of view 

4.7.2.4 Respect and accept individual differences 

4.7.2.5 Describe and demonstrate socially-acceptable 

group behavior 

 

8.7.2.6 Demonstrate effective writing, speaking, 

listening, and nonverbal communication skills 

Standard 8: Students will make decisions, solve problems, set goals, and take necessary action to achieve 

goals. 
8.1 Apply self-knowledge in the decision-making, 

problem solving,  or goal-setting process 

 

4.8.1.1 Identify and compare potential consequences of 

a decision  

4.8.1.2 Create an effective plan of action that could 

result in a successful outcome 

4.8.1.3 Identify and differentiate alternative solutions 

to a problem or decision 

4.8.1.4 Demonstrate when, where, and how to seek 

help with solving problems and making decisions 

4.8.1.5 Identify and explain the ways peer pressure can 

influence a decision 

 

8.8.1.6 Develop an action plan to achieve short and 

long-term goals 

8.8.1.7 Identify alternative ways of achieving a goal, 

solving problems, and  making a decision 

8.8.l.8 Apply effective conflict resolution skills to a 

current issue or problem 

Standard 9: Students will understand and use safety and survival skills. 
9.1 Acquire and demonstrate self-management and 

responsibility for health-promoting behavior 

 

4.9.1.1 Demonstrate use of personal information (i.e., 

telephone number, home address, emergency contact) 

4.9.1.2 Practice respect for the rights and privacy of self 

and others 

4.9.1.3 List and describe the skills related to personal 

safety and protective behaviors 
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4.9.1.4 Identify and use resource people in the school 

and community 

4.9.1.5 Explain the relationship between rules, laws, 

safety, and the protection of rights of the individual 

4.9.1.6 Use effective problem-solving and decision-

making skills to make safe and healthy choices 

 

8.9.l.7 Describe the emotional and physical dangers of 

substance use and abuse 

8.9.1.8 Apply the skills needed to cope effectively with 

peer pressure 

8.9.1.9 Utilize techniques for managing daily stress and 

conflict 

Standard 10:  Students will develop an understanding and appreciation of American Samoan cultural values, 

traditions, and family responsibilities. 

10.1 Acquire knowledge and appreciation of 

American Samoan culture and traditions. 

4.10.1.1 Describe family responsibilities  

4.10.1.2 Demonstrate respect for parents and family 

members 

4.10.1.3 Describe the role of family members and 

extended family such as aunts, uncles, and 

grandparents 

 

8.10.1.4 Describe the importance of clans 

8.10.1.5 Describe the importance of land in the 

American Samoan culture, including inheritance of land 

as well as cultivation and conservation 

8.10.1.5 Describe the various “legends” of American 

Samoan islands and how they influence culture and 

tradition 
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LESSON PLANS 
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ACADEMIC DEVELOPMENT 

Competency 1.2: Acquire the skills for improving effectiveness as a learner. 

 

 

LESSON TOPIC: Active Listening 

 

GRADE:  8   LENGTH: 2 class periods 

 

MATERIALS USED: Chalkboard or chart paper 

 

OUTCOMES:  The student will be able to: 

Explain how active listening fits within the communication process. 

Practice formulating active listening responses in a group setting. 

 

PROCEDURES: 

1. Ask for a volunteer to help you with a demonstration.  Invite the students to sit 

down opposite you, making certain that all other members of the group can see. 

2. Ask the student to start talking about a current problem or issue that she/he doesn’t 

mind discussing in front of the group.  Demonstrate active listening.  (Reflect 

content and feelings, show interest and empathy, etc.)  Continue until you have 

been able to offer the student six or eight active listening responses, or until the 

student stops talking (whichever comes first). 

3. Ask the class: What was I doing? 

4. Ask for the group’s observations, ascertaining that your listening behavior had 

specific characteristics.  Ask the students if they can describe those characteristics.  

Write notes on the board or chart paper, and begin building a model for active 

listening. 

5. In your own words (and utilizing relevant notes from the board), relate active 

listening to the communications model: 

 

When a person wants to talk to you, particularly about a problem or issue of some 

kind, the most effective way for you to listen is actively.  In active listening, you 

paraphrase and feed back to the sender what you hear the sender saying.  If you 

notice feelings, you feed that back, too.  For example, you might say, “You sound 

pretty upset about” or “You seem confused about what to do”.  An active listening 

response lets the sender know that he or she has been heard and understood.  This 

encourages the person to talk further about the problem.  Usually, if your response 

is inaccurate, the sender will correct you.  For example, the sender might say, “No, 

that’s not exactly what I meant.  Actually, I do know what to do, I’m just afraid to do 

it”!  Active listening is an extremely useful communication skill, and anyone can 

learn it. 

6. Model several more examples of active listening responses.  When you are sure that 

the students understand the process, engage them in practice. 



 31

7. According to the class size, divide into groups. Have each group sit in semi-circles.  

Place a chair at the open end of the semi-circle, facing in.  Ask a volunteer to sit in 

the chair, face the person on the left end of the semi-circle, and begin talking about 

any issue or concern that he/she is willing to share.  Tell the speaker to pause after a 

couple of sentences to give the listener an opportunity to respond. 

8. Help the first listener formulate an active listening response.  If the response is 

accurate (which you will know by the speaker’s reaction), have the speaker turn to 

the second person in the semi-circle and continue talking about the same issue.  

When the second listener gives an accurate response, have the speaker turn to the 

third speaker, and so on around the semi-circle to the right.  If the speaker resolves 

his/her issue before getting all the way around the semi-circle, simply stop.  If the 

speaker prefers to continue, have him/her return to the first person without 

breaking the process. 

9. Repeat this process using additional volunteer speakers.  Debrief the speaker and 

the listeners after each round, facilitating discussion. 

 

DISCUSSION QUESTIONS (You may want to write these on the board) 

 

TO THE SPEAKER: 

1. How did you feel when you received an accurate active listening response? 

2. When a response didn’t quite capture what you were feeling or saying, what did you 

do? 

3. Did active listening help you sort out your thoughts and feelings about this issue?  

How? 

 

 

TO THE LISTENERS: 

 

1. What was the easiest about active listening?  What was the hardest? 

2. How did you feel when you were giving an active listening response? 

3. What did you learn about your own listening behaviors from this exercise? 

 

Variation:  The teacher may sit in the speaker’s chair for the first round.  This will give 

you greater control over the process flow, and the students will be able to observe the 

way you turn from one listener to the next, depending on how satisfied you are with the 

active listening response.  Remember to switch back and forth between the role of 

speaker and that of active listening coach. 

 

ASSESSMENT: 

Students will practice formulating active listening responses in a group setting. 
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ACADEMIC DEVELOPMENT 

Competency 1.2: Acquire the skills for improving effectiveness as a learner.     

 

 

LESSON TOPIC: TIME MANAGEMENT 

 

GRADE:  8    LENGTH: 2 class periods 

 

MATERIALS USED: Paper ,pencil, calendars if available. 

 

OUTCOMES:  The student will be able to: 

Describe how time management can make a difference in how we live. 

 

PROCEDURES: 

1. Have students write down the following items and describe what they do in each 

situation: 

a. Planning time 

b. Setting goals (short or long range) 

c. Setting priorities to reach goals 

d. Setting deadlines 

e. Time to plan, research, read, think 

f. Avoid wasting time 

g. Organizing work area 

2. Have students discuss where they feel they are in relation to making good use of 

time. Have students discuss the importance of time usage.  How can this affect their 

lives? 

3. Have students discuss where they can work most effectively (e.g., library, home, and 

study hall). 

4. Brainstorm with the students several ideas of how to improve their time 

management and grades on assignments by organizing their class and homework 

materials. 

5. Each student could be given a calendar or just make a schedule book from sheets of 

paper (could be a copy of calendar school provides or purchase a calendar).  

Students will be given the assignment of writing each week what their assignments 

are, test, and other things that they will be doing during the week.  The teacher can 

quickly check their calendars for a period of time to ensure that the students know 

how to keep a calendar. 

6. Discuss things the students could add to their calendar that can help them to be 

prepared (ex. 3 weeks before term paper is due, 5 days before test, etc.) 

7. Discuss prioritizing assignments.  A term paper may take weeks of research before it 

can be written.  Students need to organize their activities so that the paper can be 

completed in time.  If a test is being given, what materials need to be taken home?  
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It would be difficult to study for a test if you kept forgetting to take your notes and 

other materials home to study. 

 

 

 

 

 

ASSESSMENT: 

Students identified how they use their time and ways to improve time management. 
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ACADEMIC DEVELOPMENT 

Competency 1.1:  Demonstrate an understanding of and responsibility for self as a 

learner. 

Competency 1.2: Acquire the skills for improving effectiveness as a learner. 

 

LESSON TOPIC: Make Note Of This! 

 

GRADE:  8   LENGTH: 2 class periods 

 

MATERIALS USED: Worksheet “Taking Notes”. 

 

OUTCOMES:  The student will be able to: 

Apply two methods of taking notes. 

 

PROCEDURES: 

1. Introduce the lesson in the following manner: Taking notes is a way of recording 

information for future use.  In school, we use notes mainly for two reasons: One, we 

use them to remember what we heard someone say to us, typically during a speech 

or lecture.  Secondly, we use the to help remember facts from a printed page when 

we are studying for a quiz or a test.  A note is not a work-for-word record of 

something.  It is a short, quick way to remember only the main idea or facts 

presented to us.  First, we will learn to take notes from a printed page.  Second, we 

will practice taking notes from a speech or lecture. 

2. Distribute the student worksheet “Taking Notes”.  Explain that the first example is 

how someone would have taken a note from the long help wanted ad.  Review the 

sample, and emphasize that the note is a short review of the main ideas or facts 

contained in the ad. 

3. Ask students to write a second sample, and make their own notes in the space 

provided. Ask for responses when the class has completed the activity and share 

answers.  Point out that notes will differ among people and that is to be expected.  

Explain that notes are best when they are in the student’s own words and style.  

Collect the sheets and end session one. 

4. Begin session two by explaining, “Today, we will use an easy method for 

remembering what we hear from a lecture.  It is different from taking notes from a 

printed page, and even looks different.  We will call it “Bug Making”.  A note “Bug” is 

created every time you hear a new topic or main idea expressed.  The bug’s “legs” 

are the details or facts that tell more about the main idea.  To understand oral 

information, it is helpful to listen carefully and write down the main facts as we hear 

them.  Ask to have something repeated if you did not understand, and request that 

the person go slower if they speak too quickly for you to take notes”. 
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5. To demonstrate to students ask them to draw a bug with legs.  The body should be 

big enough to write notes in and the legs long enough to extend points about the 

speech. Point out that the main idea is located inside the bug, and the legs are the 

details. 

6. Instruct the students to draw a bug to take short notes from the paragraph you will 

read to them.  Remind them to put the topic or main idea in the center of the bug.  

Ask for responses afterwards, when students may share their bugs.  Introduce the 

activity in the following manner: I would like you to listen to the next paragraph and 

take notes using the blank bug on your paper.   

 

I love to fish.  Fishing is relaxing to me, and it’s really cheap. All I need is some fishing 

line, hooks, and bait and I’m ready to go.  I like to fish in the lagoon or in a boat off 

the reefs at one of the nearby islands.  I catch lots of tuna and other tropical fish. 

 

Teacher may introduce additional paragraphs so that students can practice taking 

notes. 

 

ASSESSMENT: 

Students will be able to take notes from both a written and oral assignment. 
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TAKING NOTES 
 

HELP WANTED 

 

Here’s a job for you?  You’ll like working in Donut Heaven, because the fresh donuts 

smell so good when they are being made.  Donut Heaven is located near the 

Community College.  We need a hard working young person to work here this 

summer on weekdays from 7:00 AM to 1 PM.  Once in a while you might have to 

work on Friday or Saturday night from 6 to 9.  The starting pay is $4.00 per hour.  

You must be at least 15 years old to apply for this job.  We need someone to clean 

the counter, sweep the floors, pick up trash, and other duties.  Later on we’ll need a 

new person at the sales counter, so you will have a chance to be promoted to a 

higher paying job.  If you think you’d like to work here, call Mr. Jones for an 

appointment 222-1234, on Monday or Tuesday after 6:00 PM. 

 

MAIN FACT: Help wanted Donut Heaven] 

FACTS:  Location, weekends 7-1:00 PM; Friday or Saturday 6-9:00 PM; $4.00 per 

hour; 15 or older, Call Mr. Jones 222-1234; Monday or Tuesday after 6:00. 

 

Students insert a paragraph about life in American Samoa. 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

_________ 

MAIN IDEA: _______________________________________________ 

FACTS: 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 
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ACADEMIC DEVELOPMENT 

Competency 1.2:  Acquire the skills for improving effectiveness as a learner. 

 

 

Lesson Topic:   Memorization Techniques 

 

GRADE:  8    LENGTH:  One Class Period 

 

MATERIALS USED: Instructor needs overhead projector or chalkboard, index cards.  

Students need paper and pens 

 

PROCEDURES: 

 

1. Ask students for their own memorization techniques and what do they have to 

memorize.   

2. Explain the definition of an acronym and give two examples.  King Phillip Came 

Over For Green Stamps = Kingdom, Phylum, Class, Order, Family, Genus, Species 

(classification of life).  ROY G BIV =Red, Orange, Yellow, Green, Blue, Indigo, 

Violet (Colors of the rainbow).  

3. Create index cards with examples of theories or definitions that can be used as 

flashcards.   

4. Students are to be instructed that these can be used with a partner or alone.    

5. Memorizing number sequences in sets of 3 or 4 is easier than more than 4.  If 

larger than 3 or 4, break the number into sets of 3 or 4.   Ex:  Social Security 

Numbers, Phone Numbers (ICPAC hotline 1-800-992-2076).   

6. Vocabulary Memorization: Write the word, write the definition, and use it in a 

sentence.     

     

 

ASSESSMENT: 

Students will be able to develop their own acronyms and apply techniques to various 

subjects throughout their academic careers. 
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ACADEMIC DEVELOPMENT 

Competency 1.2: Acquire the skills for improving effectiveness as a learner. 

Competency 1.3:  Demonstrate responsibility for achieving school success. 

 

 

LESSON TOPIC: Test Scores are Up! 

 

GRADE:  8   LENGTH: 45 minutes 

 

MATERIALS USED: Notebooks, pens 

 

OUTCOMES:  The student will be able to: 

Improve test scores. 

 

PROCEDURES:  (This lesson plan was offered in grade 7 but there is value in reviewing 

again.) 

1. Explain to the students that today they will be learning five ways to improve their 

test scores. 

2. Put the following phrases on the board: 

 

a. Preview the tests. 

b. Arrange your time. 

c. Look for clue words. 

d. Answer the easy questions first. 

e. Review the test. 

 

Then go back and discuss and explain each one. 

3. Preview the Test.  Look over the entire test before answering any questions.  By 

doing this, you will get an idea about the test. 

4. Arrange Your Time.  Find out how many points each question is worth.  Some 

questions may be worth more than others.  You’ll want to make especially sure you 

do the questions of higher value.  If the test contains essay questions, make sure you 

allow enough time to complete. 

5. Look For Clue Words.  Be aware of and look for words that tell you what type of 

question you are answering.  Read the questions carefully.  Look for words that give 

you a hint about the answer.  Be sure you answer all essay questions completely. 

6. Answer the Easy Questions First.  Previewing the test (step one) helps you with this 

step.  Do all the questions for which you know the answers first, while perhaps 

making a mark next to those items about which you are not sure.  After doing the 

questions you know, go back to the ones skipped.  By doing this simple procedure, 

you have made sure you completed those items you could answer in the event you 

do not finish the test. 
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7. Review the Test.  Look over your test when you have finished.  You may find some 

careless mistakes.  When reviewing an essay test, consider these questions: 

 

a. Did you write what you really meant? 

b. Did you really answer what the question asked? 

c. Are your answers clear?  (Is it obvious what you are trying to say?) 

d. Did you follow the directions and answer all of the questions to the best of your 

ability? 

 

NOTES: 

Allow students to practice these steps.  It might be a good idea to write these steps on 

the board the next few times that the students take a test. 

 

ASSESSMENT: 

Prepare a graph showing test scores to demonstrate that students have shown 

improvement. 
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ACADEMIC DEVELOPMENT 

Competency1.2:  Acquire the skills for improving effectiveness as a learner 

 

 

LESSON TOPIC: Learning Styles Assessment 

 

GRADE: 8 LENGTH: Several class periods 

 

MATERIALS USED: Copies of: Learning Styles Inventory (one per student) 

    Learning Styles Strategies (one per student) 

 Group Summary (one per group) 

 

OUTCOME: The student will be able to: 

Identify their personal learning style(s). 

Develop learning strategies related to their personal learning style(s). 

 

PROCEDURE: 

1. Explain to students that three main learning styles exist:  visual (learning by 

seeing), auditory (learning by hearing), and tactile (learning by touching / doing).  

Introduce the purpose of today’s activity – to help students identify their 

personal learning style so they can become better learners.  Stress that no one 

uses one of the styles exclusively.  There is usually significant overlap in learning 

styles.  Also introduce the idea that while teachers may teach to one learning 

style only, students can adjust the learning to their personal style by developing 

and using strategies. 

 

2. Pass out copies of the “Learning Style Inventory” and ask students to check off 

each response. 

 

3. Help the students score their individual assessments.  Again, stress that students 

often use more than one learning style, but may have a predominant method of 

learning. 

 

4. Ask students to circle and read about the learning style(s) that apply to them on 

“My Learning Style – My Strategies.” 

 

5. Ask students to write several strategies (related to their learning style) they will 

use to help them be better learners. 
 

6. Keep a list of students and identify the student’s predominant learning style.  

This information can be kept with student records to with future academic 

advising and course selection. 
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ASSESSMENT: 

 

Students will identify learning style. 
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I Like Your Style! 

LEARNING STYLES INVENTORY 
 

DIRECTIONS:  To gain a better understanding of yourself as a learner, you need to evaluate the 

way you prefer to learn or process information.  By doing so, you will be able to develop 

strategies which will enhance your learning potential.  The following evaluation is a short, quick 

way of assessing your learning style(s).  This 24-item survey is not timed.  Answer each question 

as honestly as you can. 

 

  Often Sometimes Seldom 

1 I can remember more about a subject 

through the lecture method with 

information, explanation, and discussion. 

   

2 I prefer information to be written on the 

chalkboard, with the use of visual aids and 

assignment readings. 

   

3 I like to write things down or to take notes 

for visual review. 

   

4 I prefer to use posters, models, or actual 

practice and some activities in class. 

   

5 I require explanations of diagrams, graphs, 

or visual directions. 

   

6 I enjoy working with my hands or making 

things. 

   

7 I am skillful with and enjoy developing and 

making graphs and charts. 

   

8 I can tell if sounds match when presented 

with pairs of sounds. 

   

9 I remember best by writing things down 

several times. 

   

10 I can understand and follow directions on 

maps. 

   

11 I do better at academic subjects by 

listening to lectures and tapes. 

   

12 I play with coins or keys in pockets.    

13 I learn to spell better by repeating the 

words out loud than by writing the words 
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on paper. 

14 I can better understand a news article by 

reading about it in the paper than by 

listening to the radio. 

   

15 I chew gum or snack during studies.    

16 I feel the best way to remember is to 

picture it in your head. 

   

17 I learn spelling by “finger spelling,” 

(drawing the letters with a finger). 

   

18 I would rather listen to a good lecture or 

speech than read about it. 

   

19 I am good at working and solving jigsaw 

puzzles and mazes. 

   

20 I grip objects in my hands during learning 

periods. 

   

21 I prefer listening to the news on the radio 

rather than reading about it in the 

newspaper. 

   

22 I obtain information on an interesting 

subject by reading relevant materials. 

   

23 I feel very comfortable touching others, 

hugging, handshaking, etc. 

   

24 I follow spoken directions better than 

written ones. 
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I Like Your Style! 

LEARNING STYLES INVENTORY 

SCORING PROCEDURES 

 

Place the point value on the line next to the corresponding item. 

 

OFTEN = 5     /     SOMETIMES = 3     /     SELDOM = 1 

 

 

NUMBER POINTS  NUMBER POINTS  NUMBER POINTS 

2  1  4  

3  5  6  

7  8  9  

10  11  12  

14  13  15  

16  18  17  

19  21  20  

22  24  23  

Total 

Visual 

 Total 

Auditory 

 Total 

Tactile 

 

 

 

 

 

VISUAL LEARNINGS:  Visual learners relate most effectively to written information, 

notes, diagrams and pictures.  Typically they will be unhappy with a presentation where 

they are unable to take detailed notes – to an extent, information does not exist for a 

visual learner unless it has been seen written down.  This is why some visual learners 

take notes even when they have printed course notes on the desk in front of them.  

Visual learners will tend to be most effective in written communication, symbol 

manipulation, etc.  Visual learners should look at all study materials.  They should use 

charts, maps, filmstrips, notes, and flashcards.  Visual learners should practice 

visualizing or picturing words / concepts in their heads.  Visual learners should write 

down everything for frequent and quick visual reference.  Visual learners make up 

around 65% of the population. 

 

 

AUDITORY LEARNERS:  Auditory learners relate most effectively to the spoken word.  

They will tend to listen to a lecture, and then take notes afterwards, or rely on printed 
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notes.  Often information written down will have little meaning until it has been heard – 

it may help auditory learners to read written information aloud.  Auditory learners may 

be sophisticated speakers, and may specialize effectively in subjects like law or politics.  

Auditory learners may want to use tapes.  Taped lectures may help fill in the gaps in the 

student’s notes.  Auditory learners should sit in front of the classroom where they can 

hear well.  Auditory learners should do reading assignments out loud, or recite 

summaries of written materials.  Auditory learners make up about 30% of the 

population. 

 

 

TACTILE LEARNERS:  Tactile learners learn effectively through touch, movement and 

space.  They learn skills by imitation and practice.  Tactile learners often work slowly 

because information is normally not presented in a style that suits their learning 

methods.  Tactile learners may also benefit from typing notes, and/or acting out (role 

playing) different situations.  For example, tactile learners might pretend they are 

different parts of the cell and actually move about the classroom when studying cell 

structure.  Tactile learners make up about 5% of the population. 
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Learning Strategies I Will Try 

Based on My Learning Style(s) 

 

Name:  ____________________________________________________________________________  

 

Learning style(s):  ___________________________________________________________________  

 

 

Instructions:   

After reading about your learning style(s), write several strategies you will do to improve 

your learning. 

 

 

 

1. _______________________________________________________________________________  

 

 _______________________________________________________________________________  

 

 _______________________________________________________________________________  

 

 

2. _______________________________________________________________________________  

 

 _______________________________________________________________________________  

 

 _______________________________________________________________________________  

 

 

3. _______________________________________________________________________________  

 

 _______________________________________________________________________________  

 

 _______________________________________________________________________________  

 

 

4. _______________________________________________________________________________  
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 _______________________________________________________________________________  

 

 _______________________________________________________________________________  

 

 

5. _______________________________________________________________________________  

 

 _______________________________________________________________________________  

 

 _______________________________________________________________________________  
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Learning Styles – Group Summary 

 

Name of Group:  ____________________________________________________________________  

 

Write each student’s total score for each learning style as determined by the “I Like Your 

Style” assessment.  This information will be used when helping students develop 

learning strategies and with academic planning (course selection). 

 

 STUDENT NAME VISUAL AUDITORY TACTILE 

1     

2     

3     

4     

5     

6     

7     

8     

9     

10     

11     

12     

13     

14     

15     

16     

17     

18     

19     

20     

21     

22     

23     
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24     

25     

26     

27     

28     

29     

30     
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ACADEMIC DEVELOPMENT 

Competency 2.1: Apply the skills necessary to improve learning and make successful 

academic transitions. 

 

 

LESSON TOPIC: Using Skills to Select High School Courses 

 

GRADE:  8   LENGTH: 45 minutes 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

Identify the specialized skills/or knowledge required for particular occupations and 

discover what high school courses contribute to developing these skills. 

 

PROCEDURES: 

1. Have students select an occupation, which appeals to them. 

2. Identify the specialized skills required for their selected occupations. 

3. Have students list those high school courses that will help prepare them for this 

occupation. 

4. Have each student report to the rest of the class. 

5. Have students discuss what contributions each of their high school classes makes to 

their future careers. 

6. Have students identify and discuss activities outside the classroom and how they 

contribute to career preparation (e.g., clubs, organizations, athletics, hobbies, 

offices held in organizations, etc.). 

7. Discuss students' academic skills, interpersonal skills, decision-making skills, 

leadership skills, and vocational skills.  How are these skills developed in school 

courses?  Which courses have already contributed to these skills? 

 

 

 

 

 

ASSESSMENT: 

Students will have selected an occupation, identified specific skills needed for that 

occupation, and identified high school courses most important in preparing for that 

occupation and that will prepare them to continue their education at a postsecondary 

school. 
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ACADEMIC DEVELOPMENT  

Competency 2.1: Apply the skills necessary to improve learning and make successful 

academic transitions. 

Competency 2.2: Apply knowledge in establishing and achieving academic goals. 

 

 

LESSON TOPIC: What Are High School Credits? 

 

GRADE:  7   LENGTH:  45 minutes 

 

MATERIALS USED: A list of each diploma requirements, actual diplomas 

 

OUTCOMES:  The student will be able to: 

List graduation requirements for various high school diploma programs. 

 

PROCEDURES: 

1. You can begin early as seventh grade to talk about high school so that students 

begin to develop an awareness of high school and how it’s different from 

elementary school.  Discuss what “credits” are.  (A credit is the numerical weight 

awarded each class successfully completed).  Each class is generally awarded one-

half credit per semester.  For example, when a student successfully completes one 

year of school (on a normal schedule of six classes per semester) he earns six credits 

for the year or three credits per semester. 

2. Inform students of credit requirements for each diploma program. 

3. Show the students an example of each diploma. 

4. Check the group for understanding. 

a. What are the differences in the diplomas? 

b. How many credits are needed for each? 

c. How many electives do you have? 

 

5. Answer any questions. 

 

ASSESSMENT: 

Students will be able the list the different diplomas and the requirements of each. 

 



 52

 

ACADEMIC DEVELOPMENT  

Competency 2.1: Apply the skills necessary to improve learning and make successful 

academic transitions. 

 

 

LESSON TOPIC:  The Courses I’m Taking 

 

GRADE: 7 LENGTH:  45 minutes 

 

MATERIALS USED:  “Program Planning” worksheet, and pencil. 

 

OUTCOMES:  The student will be able to: 

Know how to select high school courses that fit their career goals. 

 

PROCEDURES: 

1. Students often choose courses without careful consideration.  This activity will help 

students evaluate their reasons for choosing classes.  This activity is well suited to 

the student who lacks motivation and direction in their high school career.  It will 

stimulate them to re-evaluate course selections and clarify their goals for the 

courses they take.  This group may be assembled from volunteers or by 

recommendations of teachers or advisors who have identified “unmotivated” 

students. 

2. Introduce this activity by explaining that there are many reasons people take 

courses, but often the reasons don’t seem to be well thought out.  This leads to lack 

of interest and boredom with school. 

3. Distribute the “Program Planning” sheet and ask students to complete it. 

4. Check for student awareness.  Ask them if the courses they have liked or done well 

in have any common features.  Ask the same for disliked courses.  Emphasize that 

courses that match interests and abilities and lead to future goals are usually the 

most rewarding. 

5. Ask students to complete the sentence stem, “In the future, I’d like to take courses 

that ________” and ask students to make a commitment to give deeper 

consideration to course selection. 

 

 

 

ASSESSMENT: 

Through the written activity, students will be able to analyze their course selection and 

realize the importance of the courses they take in high schools. 
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PROGRAM PLANNING 

 

Why Did You Choose the Courses You Are Now Taking? 
 

1. Graduation Requirements 

2. College Admissions, Technical Institute, or Trade School Requirements 

3. Curriculum Exploration (Choosing course to check out your interests or because you 

think you need new experiences). 

4. Interests and Strengths (Choosing courses in areas in which you already have strong 

interests and/or ability). 

5. Career Applicability (Course is useful for getting a job or is a direct requirement for a 

career you have in mind). 

6. Skill Development (Choosing course in an area in which you know you are weak and 

want to improve). 

7. Parent Decision (Parent insists or strongly encourages that the course be taken). 

8. No Reason 

9. Recommendation of a friend. 

10. Liked the teacher 

11. Other (Specify). 
 

Directions:  On the lines below, write down the names of the courses you are taking.  Then place the 

number of your reason for taking a particular course behind the course name. 

 

Courses: 

 

 

 

 

 

 

 

What Does The Completed List Say About Your Reasons For Taking Courses: 

 

 My courses are leading to an after 

graduation goals. 

 

 I want to be prepared to get a job after 

graduation. 

 Graduation is my only goal at present.  I want to be prepared to get into college 

after graduation. 

 I’m taking many courses for no 

apparent reason. 

 Other people seem to be making my 

course decisions for me. 

 I’m building my strengths and interests.  I see my weaknesses and I’m trying to 

do something about them. 
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ACADEMIC DEVELOPMENT  

Competency 2.1: Apply the skills necessary to improve learning and make successful 

academic transitions. 

 

 

LESSON TOPIC: Secondary vs. Post-secondary Program 

 

GRADE: 7       LENGTH: 45 MINUTES 

  

MATERIALS USED: school catalogs, chalkboard, and chalk. 

 

OUTCOME: The student will be able to: 

List advantages and disadvantages of secondary and post-secondary programs 

 

PROCEDURE:  

1. On the chalkboard make two columns.  Secondary and Post-Secondary 

2. Using school catalogs, list the programs available at each level. 

3. Discuss the occupations that the program prepares you for and indicate if the 

secondary program prepares you for an entry-level job or if you need additional 

training. 

4. List Tech Prep programs available. 

5. Ask students to compare the advantages and disadvantages of both programs. Ex. 

Costs, length of time, study time, etc. 

6. Which programs will help them to meet their personal goals? 

7. In several activities, students have identified at least 3 occupations they are 

interested in.  Using secondary and post secondary catalogs and listings of programs, 

students list the educational and training requirements for the occupations. 

8. Next list the school’s requirements to enter that program. 

9. Students list 3 things they have to work on immediately to meet those requirements 

later on. 

 

 

ASSESSMENT:  

Students will be aware of what programs are offered in the high school and other post-

secondary options.  They will be able to match occupations they are interested in to the 

programs. 
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ACADEMIC DEVELOPMENT 

Competency 2.1: Apply skills necessary to improve learning and make successful 

academic transitions. 

Competency 2.2: Apply knowledge in establishing and achieving academic goals. 

 

 

LESSON TOPIC: What Do I Need to Know About High School? 

 

GRADE:  8   LENGTH: 45 minutes 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

Have an awareness of some of the possible problems they may encounter upon entering 

high school. 

 

PROCEDURE: 

1. Ask two students from the local high school to address your class, one boy and one 

girl.  It would also be desirable if they were either from the 9th or 10th grade class. 

2. In preparation for the visit, ask students to each prepare one question to ask. 

3. The counselor may want to conduct a question and answer session after the visiting 

students have completed their presentation.  Students may be interested in such 

things as: 

 

a. Is there a serious drug problem at your school? 

b. Is there violence in the school? 

c. How is discipline handled? 

d. What are the teachers like? 

e. What sports are played at your school? 

 

4.  End the discussion about the positive things about high school that the students can 

look forward to. 

 

 

ASSESSMENT: 

Students will be better informed about what high school is like and the problems they 

may encounter. 
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ACADEMIC DEVELOPMENT 

Competency 2.1: Apply skills necessary to improve learning and make successful 

academic transitions. 

Competency 2.2: Apply knowledge in establishing and achieving academic goals. 

 

 

LESSON TOPIC: Asking Others About High School 

 

GRADE:  8   LENGTH: 45 minutes 

 

MATERIALS USED: A panel of high school students 

 

OUTCOMES:  The student will be able to: 

Ask about high school and some of its extracurricular activities. 

Know whom to go to for help if needed in high school. 

 

PROCEDURE: 

1. Introduce the activity by stating that people often have questions when they are 

beginning something new.  Tell the students that it is “normal” to wonder a great 

deal about what high school will be like.  Invite them to write down any questions 

they have about high school activities.  Encourage them to include questions about a 

variety of activities even if they are not involved with them at the present. 

2. Present the panel of high school students that has been selected for the activity.  A 

panel of three or four students with a variety of interests should be sufficient.  Invite 

panel members to introduce themselves by stating their year in school and what 

activities they are or have been associated with in high school. 

3. Encourage the students to begin asking their questions one at a time, directing them 

to specific panel members.  The format for asking the questions is as follows:  “John, 

if I wanted to join the choir who would I talk to?” or “Mary, if I wanted to find out if 

the school had certain kinds of sports, where would I go?”  Direct the students to ask 

the questions in this manner first rather than just ask students the resources.  They 

can also supply the specific content that the student is requesting.  The panel 

members may need to be briefed on this procedure beforehand. 

4. Students also need to know who to contact if they have problems with issues such 

as the following: Drugs/alcohol, problems with a teacher, peers, courses, dating, 

organizing their time, tardiness, failing, fitting in or belonging, and family.  If the 

students do not ask these questions, be sure to work them into the discussion. 

5. Continue the process until all the questions have been asked and answered.  If there 

is time, invite panel members to share their early high school memories with the 

class, especially those that involved learning how to ask others for help. 
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ASSESSMENT: 

Students through practice will demonstrate effective strategies for asking questions and 

in the process learn about where to go when they have a concern or problem in high 

school. 

 



 58

 

ACADEMIC DEVELOPMENT 

Competency 2.2: Apply knowledge in establishing and achieving academic goals.  

 

 

LESSON TOPIC: Knowing What is Expected in High School. 

 

GRADE: 8    LENGTH: 45 minutes 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

Learn what is expected of him/her in high school and will have the opportunity to 

prepare for meeting those expectations. 

 

PROCEDURE: 

1. Introduce the activity by discussing the role that expectation plays in our life.  Make 

the point that expectations are always present either from other people or from us.  

Elicit responses from the students about how they respond to expectations and how 

they let others know when they have expectations of them.   

2. Direct the students to make a personal list of the expectations that they have about 

high school.  Their list should include expectations they have about teachers, other 

students, their parents, and themselves. 

3. Lead the class in making a collective list of the expectations they feel the following 

people have about them when they enter high school: 

 

a. Parents 

b. Teachers 

c. Friends 

d. Themselves 

 

4. Encourage the students to discuss their feelings about all of these expectations.  

Which ones do they think will be the most difficult to meet?  Why?  Which 

expectations do they look forward to meeting?  Why? 

 

ASSESSMENT: 

Students will be able to describe those expectations of them in high school and their 

expectations of high school.   
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ACADEMIC DEVELOPMENT 

Competency 2.2: Apply knowledge in establishing and achieving academic goals.  

 

 

LESSON TOPIC: Four-Year High School Plan 

 

GRADE:  8   LENGTH: 2 30 minutes sessions 

 

MATERIALS USED: Worksheet “Four Year High School Plan”, reviewing high school’s 

graduation requirements and catalog or plan book. 

 

OUTCOMES:  The student will be able to: 

Understand high school curriculum requirements. 

 

PROCEDURES: 

1. Distribute your high school’s graduation requirement sheets. 

2.  Introduce the concepts of credits, diploma programs, certificates of attendance, and 

core competency requirements.  As an example: 

a.  A credit is the numerical weight awarded for the successful completion of a 

course, and is calculated per semester.  The school year is divided into four quarters.  

First and second quarters equal the first semester; third and fourth quarters equal 

second semester.  A regular high school schedule includes six courses per semester.  

Successful completion of the courses will yield three credits per semester or six per 

year.   

a.  If the school has more than one diploma program, point out the requirements 

and differences of each. 

b. A Certificate of Attendance is awarded to a student who has attended high 

school four years and demonstrates inability to satisfy the diploma requirements 

(this may or may not be available in certain locations, check local requirements). 

3. Distribute “Four Year High School Plan” form.  If there is a choice of diploma 

programs say, “You must now make a choice of diploma programs.  That decision is 

based on your present performance in school and teacher recommendations”. 

4. Instruct the students to fill in their required courses.   

5. Discuss the fine and a practical art credits.  Fine arts credits include music, arts, 

speech, and drama.  These are courses that appeal to the sense of beauty.  Practical 

arts include home economics, industrial arts, business, and driver education.  These 

are courses that are generally considered to be useful. 

6. Explain “elective” courses dictated by goals, if known.  Elective courses are those 

built into the curriculum to allow students to experiment with their interests.  They 

also allow students the opportunity to balance the schedule to avoid taking all 

difficult classes. 
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7. Ask for questions from the group.  Suggest individual meetings for further planning 

and collect the forms to be kept in the Advisory Folders (if your school has these).  If 

your school does not, ask the students to make a folder and suggest that they hold 

on to the folder for reference during their high school careers, updating it annually. 

8. Conclude by informing students that the plan they made is not unchangeable.  They 

may make changes over the years whenever they feel it to be necessary. 

 

ASSESSMENT: 

Students will have a written plan for the courses that they plan to take in high school. 
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ACADEMIC ACHIEVEMENT 

Competency 2.2:  Apply knowledge in establishing and achieving academic goals. 

Competency 3.1: Understand how to relate school to life experiences.  

 

 

LESSON TOPIC: SCHOOL AND THE WORLD OF WORK 

 

GRADE:  8   LENGTH: 2 class periods 

 

MATERIALS USED: List of job categories pertinent to academic areas, want ads from 

local newspaper, paper and pens. 

 

OUTCOMES:  The student will be able to: 

Relate academic areas to the world of work. 

 

PROCEDURES: 

1. Encourage students to identify career opportunities in different academic areas. 

2. Students find a job in the want ad for each category listed by the leader.  Sample 

categories – agriculture and nature, business and office work, communications and 

media, construction, consumer and homemaking, health, manufacturing, 

government and public service, and personal services. 

3. Discuss with class the relationship between academics and occupations. 

 

ASSESSMENT: 

Students will be able to list occupations which match academic areas being taught in 

school. 
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ACADEMIC ACHIEVEMENT 

Competency 2.1 Apply the skills necessary to improve learning and make successful 

academic transitions. 

 

 

LESSON TOPIC: Survey for Success 

 

GRADE:  8   LENGTH: 2 class periods 

 

MATERIALS USED: Paper, pencil, overhead projector, access to parents 

 

OUTCOMES:  The student will be able to: 

Construct and use a survey for parents that will focus on preparing for the world of 

work. 

 

PROCEDURES: 

1. Present this activity as a problem to be solved.  Explain that a survey needs to be 

done on parents and other adults regarding job choices.  You want to learn about: 

a. their reasons for working 

b. the rewards of the work 

c. training needed for the work 

d. availability of this kind of work 

 

2. Make sure the students include questions about how high school prepared them for 

work.  How do they use science, math, and reading?  Did they need to go to college?  

How did high school prepare them for college? 

3. Explain that you need responses from (decide on a number) parents or other adults 

and that answers will be tallied (yes or no answers, or multiple choice, but not 

answers that are written out). 

4. Divide the class into small groups and have them devise the survey form. 

5. Make overhead transparencies of each form and have the students vote on the form 

to be used. 

6. Make copies of the survey and ask each student to have four adults complete the 

survey.  Give a deadline for bringing back the surveys. 

7. After the surveys are collected, tally the results.  Express the results in percentages. 

8. Have them write paragraphs describing the survey and the results.  How did high 

school better prepare the parents for the world of work? 

9. Discuss the results of the survey and ask for the students’ conclusions about the 

information elicited. 
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ASSESSMENT: 

Students will participate in the development of a survey and each student will have four 

parents or adults complete the survey.  Each student will have a written paragraph on 

the benefits on finishing high school. 
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ACADEMIC ACHIEVEMENT 

Competency 2.1: Apply the skills necessary to improve learning and make successful 

academic transitions. 

Competency 3.1: Understand how to relate school to life experiences. 

 

LESSON TOPIC: PLANNING FOR SCHOOL AND BEYOND 

 

GRADE:  8   LENGTH: 45 minutes (3 class periods) 

 

MATERIALS USED: Speakers from high school, post-secondary. 

 

OUTCOMES:  The student will be able to: 

Demonstrate knowledge of high school and post-secondary education programs. 

 

PROCEDURES: 

To help students distinguish between the different post-high options and help them to 

think about the best option for them.  You may want to invite someone from the high 

school to talk about high school programs, a community college to talk about their 

programs, and someone who is familiar with college programs or universities that 

American Samoan students frequently attend. 

1. Introduce the concept of post-high school education as a viable option for many 

students, but students are often unclear on the options available. 

2. Explain that post-high school training involves education that aims toward a specific 

career, and that students need to have a clear goal in mind in order to make 

intelligent decisions. 

3. Encourage students to begin a formal process of pursing post-high school plans for 

training if that appears to be consistent with their career goals. 

4. Information students of research materials available in your particular school or 

school district. 

 

 

 

 

ASSESSMENT: 

Students will understand how completing high school will benefit them in getting a job 

and be able to list secondary and post-secondary options as related to their career 

goals. 
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ACADEMIC ACHIEVEMENT 

Competency 3.1 Understand how to relate school to life experiences. 

 

 

LESSON TOPIC: WHY COLLEGE? 

 

GRADE:  8   LENGTH: 45 minutes (2 class periods) 

 

MATERIALS USED: Paper and pen. 

 

OUTCOMES:  The student will be able to: 

Incorporate higher educational or advanced education into their thought process. 

 

PROCEDURES: 

1. Assignment:  Students will investigate and interview actual college students or 

graduates to discover their reasons for going to college. 

2. Each student will interview three college students or graduates for the who, what, 

where, when, why, and how’s of going to college or other post-secondary training.  

Ask them for the advantages and disadvantages of continuing their education. 

3. Have student share their findings with the class and/or invite some of the 

participants to speak to the class. 

 

ASSESSMENT: 

Students will be able to list the advantages and disadvantages of going to a 4-year 

university or to a community college.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 66

 

CAREER DEVELOPMENT 

Competency 4.1: Develop the ability to make informed career decisions based on self-

knowledge.  

 

 

LESSON TOPIC: Life Long Learning  

 

GRADE:  8   LENGTH: 45 minutes 

 

MATERIALS USED: None needed   

 

OUTCOMES:  The student will be able to: 

Use a creative thinking project to forecast future living and working conditions. 

 

PROCEDURES:   

1. Review with students the changes in living and working during the past 20 years 

(e.g., cable TV, VCR, microwave ovens, space travel, computers, etc.) and how the 

changes have affected the world of work. 

2. Have students discuss their ideas concerning what life will be like 20 years from 

now.  Using the progress of the last 20 years, instruct students to predict the kind of 

progress they might expect in the next 20 years and how these changes might affect 

the world of work. 

3. Have students form small groups and select one of the following and describe what 

these will be like in the next 20 years: 

a. Work and working conditions 

b. Living conditions 

c. Scientific advancements 

d. Education/training 

e. Entertainment 

f. Transportation 

g. Population 

h. Family structure 

i. Where you live 

j. Clubs and recreation 

 

4.  Discuss with students how the things they have discussed will impact their future 

learning.  As new technology evolves, so does the workplace.  People either must learn 

new skills on the job or they must receive additional education and training.  Emphasize 

that learning does not end when you finish a formal education. 
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ASSESSMENT: 

Students will have identified technological and societal changes over the past 20 years 

and selected an area to predict how it might change during the next 20 years.  Students 

will develop an awareness of life-long learning. 
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CAREER DEVELOPMENT 

Competency 4.1 Develop the ability to make informed career decisions based on self-

knowledge. 

 

 

LESSON TOPIC: INTEREST INVENTORY 

 

GRADE:  8 LENGTH: Two class periods 

 

MATERIALS USED: Interest inventory/checklist of your choice or the Interest Activity 

Sheet, interpretation manual for selected test, pencil or pen. 

 

OUTCOMES: The student will be able to: 

Complete an interest inventory/checklist and discuss the results. 

 

PROCEDURES: 

1. Have students complete an interest inventory/checklist that you have selected. 

2. Students should add the checks in each section and determine the sections with the 

most checks.  These are the sections they have the most interest.   

3. In succeeding class periods, discuss the results of the interest inventory/checklist 

with the students. 

4. Allow students the opportunity to ask questions about their results and to express 

disagreement with any portion of their results. 

5. After thorough discussion, have students prioritize their lists of interests as they feel 

they should be, using the terminology in the test. 

6. Have students discuss results with their parents. 

 

 

ASSESSMENT: 

Students will have a profile of the results of the interest inventory they have taken.  

They will have had the opportunity to discuss their results and have prioritized their 

interest form most important to least important. 
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INTEREST CHECKLIST 

Activity Sheet 
 

Do you like to work with computers and equipment? Or do you like to use your hands to 

build things? To learn what types of work interest you, check each item that appeals to 

you. Record your total number of checks at the end of each list. There are no right or 

wrong answers to this test.  Pick the three areas that have the most checks as your top 

three areas of interest. 

 

 

Artistic 

 

  I would like to: 

 _______ write songs, poems, stories, or novels 

_______ announce news, cultural, or sporting events 

_______ act, sing, or dance in a play or movie 

_______ paint, draw, or sculpt 

_______ take photographs 

_______ design and sew clothing or costumes 

_______ arrange flowers for offices or events 

_______ create ads for television, magazines, or radio 

 ______ play a musical instrument for an audience 

 

   Total checks in this area __________ 

 

Scientific 

 

  I would like to: 

 _______ use advanced math to solve complex problems 

 _______ conduct experiments in a lab 

 _______ develop methods to control pollution 

 _______ develop new ways to process food 

 _______ study causes of animal diseases 

 _______ examine people and give them medical treatment 

 _______ study space and the solar system 

 _______ set up and operate laboratory equipment 

 _______ test food and beverages to be sure they are pure  

 

 

Total checks in this area __________ 

 

 

Nature 
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  I would like to: 

 _______ manage a beef, dairy, poultry, or fish farm 

 _______ arrange for the purchase of seed or livestock 

 _______ milk cows, gather eggs, feed livestock, or grow crops 

 _______ set up traps to catch crabs, lobster, or shellfish 

 _______ feed, groom, or care for animals 

 _______ maintain planted areas of trees, flowers, or shrubs  

 _______ take tourists on wilderness camping or fishing trips 

 _______ haul or cut down lumber 

 _______ manage the use and development of forests 

 

Total checks in this area __________ 

 

Authority 

 

  I would like to: 

 _______ patrol forests and parks to protect people and animals 

 _______ guard prisoners and maintain order 

 _______ work in law enforcement: police, fire, security, prisons 

 _______ rescue and give aid to people who are injured or stranded 

 _______ guard money or valuables in an armored car 

 _______ investigate and arrest people who violate laws 

 _______ maintain safety in public places: stores, parks, pools 

 _______ uncover details of a crime and arrest suspects 

 _______ patrol an area to enforce laws 

 

Total checks in this area __________ 

 

Mechanical 

 

  I would like to:  

 _______ design, build, or remodel homes 

 _______ use computers to analyze problems 

 _______ oversee work at a construction site 

 _______ make or use detailed maps or drawings 

 _______ survey roads, property lines, and bridges 

_______ estimate and make lists of materials needed for a project  

_______ pilot a ship or airplane, or operate heavy equipment 

 _______ use small or large power tools to build or repair items 

 _______ operate machines to power, heat, or cool buildings 

 

Total checks in this area ___________ 
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Industrial 

 

  I would like to:  

 _______ follow blueprints to inspect electronic systems 

 _______ test electronic parts before they are shipped 

 _______ use precision devices to measure parts and find defects  

 _______ operate a printing press 

 _______ shape, cut, or mold fabric or metal 

 _______ use machines to sew fabric, mix dough, or shape wood 

 _______ package meat or other food products 

 _______ install product parts on an assembly line 

 _______ drive a fork lift to move materials in a factory 

 

Total checks in this area __________ 

Business Detail 

 

  I would like to: 

 _______ process legal or medical records and correspondence 

 _______ organize files, information, and records 

 _______ compute wages, charges, and maintain time records 

 _______ use office machines: computer, fax, copier,  

 _______ handle transactions involving cash in a store or bank 

 _______ interview people to get accurate information for records 

 _______ sort, inspect, weigh, and determine postage for mail 

 _______ maintain supplies of office equipment  

 _______ type, proofread, or assemble printed pages 

 

Total checks in this area __________ 

 

Persuasive 

 

  I would like to: 

 _______ call on businesses to sell them machines 

 _______ buy clothing and accessories for a department store 

 _______ sell advertising space for radio, TV, or a publication 

 _______ demonstrate products to potential buyers 

 _______ help customers find what they want 

 _______ sell snacks, flowers, or drinks at special events 

 _______ sell supplies to businesses or individuals 

 _______   drive a truck on a route and sell products 

 _______ buy grain, fruits, or vegetables for resale 

 

Total checks in this area __________ 
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Accommodating 

 

  I would like to: 

 _______ escort groups of people on tours 

 _______ serve meals and beverages to people 

 _______ greet and seat customers 

 _______ plan and conduct activities and trips for tourists 

 _______ provide beauty treatments for hair, face, and nails 

 _______ drive a bus, taxi, or streetcar 

 _______ rent bicycles, boats, equipment, or cars to vacationers 

 _______ mix and serve drinks 

 _______ serve food to people 

 

Total checks in this area __________ 

 

Humanitarian 

 

  I would like to: 

 _______ help people overcome emotional or social problems 

 _______ help youth, couples, and families resolve conflicts 

 _______ help people in special situations find jobs 

 _______ teach students in schools, colleges, or universities 

 _______ provide nursing care to patients 

 _______ help people with disabilities to be more independent 

 _______ care for children in a nursery or in your home 

 _______ help others to bathe, feed, and dress themselves 

 _______ give first aid to patients in an ambulance 

 

Total checks in this area __________ 

 

Social/Business 

 

  I would like to: 

 _______ plan and write computer programs to solve problems 

 _______ investigate violations of regulations in a store/agency 

 _______ work in a library or media center 

 _______ analyze data and give advice on problem solving   

 _______ defend someone in court or advise them about laws 

 _______ supervise people in a company, hospital, or agency 

 _______ research and present information about historic events 

 _______ write or announce news items 

 _______ prepare tax or financial records for people or companies 
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Total checks in this area __________ 

 

Physical Performing 

 

  I would like to: 

 _______ referee sporting events 

 _______ coach or play for a professional sports team 

 _______ perform stunts for audiences or for film productions 

 _______ ride a horse in a race or show 

 _______ give lessons on golf, tennis, or swimming 

 _______ race cars, boats, or dirt bikes 

 _______ perform in a circus troupe 

 _______ teach people how to ski or use karate 

 _______ recruit professional players for a sports team 

 

Total checks in this area __________ 
 

 

My top three career interest areas are: 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 
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CAREER DEVELOPMENT 

Competency 4.1 Develop the ability to make informed career decisions based on self-

knowledge. 

 

 

LESSON TOPIC: INTERESTING CAREER AREAS 

 

GRADE:  8 LENGTH: 2 class periods 

 

MATERIALS USED: Results from previous interest survey, American Samoan Career 

Voyages (Guidebook), and other Career Resources  

 

OUTCOMES:  The student will be able to: 

Identify interests and research careers. 

 

PROCEDURES: 

 

Note:  This lesson plan should be used after students after taken an interest inventory.   

 

1. Students should have completed a lesson plan with an interest inventory. 

2. Using their highest scores, list the top three career areas. 

3. Using the career resources that are available, research each of these careers to 

include job characteristics, education, and salary.  Write the information on an index 

card. 

4. On a separate sheet to be kept for personal use, develop a strategy or plan for each 

career option. 

5. Have students share their research and file the index cards in an area where 

students can have access to them.  This creates another career resource. 

 

ASSESSMENT: 

Students will be able to list three occupations related to their interest. 
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CAREER DEVELOPMENT 

Competency 4.1 Develop the ability to make informed career decisions based on self-

knowledge. 

 

 

LESSON TOPIC: Your Abilities 

 

GRADE:  8 LENGTH: 45 minutes 

 

OUTCOMES:  The student will be able to: 

Relate their abilities and abilities needed with various occupational groups 

 

MATERIALS USED: “Your Abilities” handout, Occupational Outlook Handbook  

 

PROCEDURE:  

1. Review abilities – abilities are ratings of a person’s ability to learn different skills.  

Aptitudes are not based on what you already know.  They are ratings that try to tell 

how quickly and easily you learn. 

2. List the following aptitudes on the chalkboard. 

• General Learning Ability 

• Verbal aptitude 

• Numerical aptitude 

• Spatial perception 

• Form perception  

• Clerical perception 

• Eye hand coordination 

• Finger dexterity 

• Manual dexterity 

3. Discuss the meanings with the students 

4. Have them rate themselves on a scale 1-5 ( 1 being highest and 5 being the lowest).  

Students can use their grades to help them determine their abilities in general 

learning, verbal, and numerical aptitude. 

5. It is recommended that an aptitude assessment be given sometime during or after 

10th grade.  However there are some commercial products designed for 7-8 grade.  

This activity is to develop an awareness of aptitudes. 

6. Divide the class into small groups.  Give each group a career area listed in the OOH.  

For instance, Executive, Administrative, and Managerial Occupations.  Ask students 

to define the type work that is done is that occupational group and the skills and 

aptitudes that are required.  Use the aptitude handout as well.  Ask each student to 

think about his/her aptitude and which of the career groupings he/she would be 

most interested. 

7. Have groups share their research. 



 76

 

ASSESSMENT:  Students will be able to describe the aptitudes that are required in 

various occupational groups. 
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Rate yourself on the following aptitudes 1-5.  One being the highest and 5 being the lowest, 

 

1. GENERAL LEARNING ABILITY _____     

The ability to catch on and understand new things.  It is closely related to doing well in 

school. 

 

2. VERBAL ABILITY _______    

The ability to understand the meaning of works and how to use them.  You need to 

understand relationships between words and to understand meanings of whole sentences 

and paragraphs. 

 

3. NUMERICAL APTITUDE _______ 

The ability to work quickly and correctly with numbers. 

 

4. SPATIAL PERCEPTION ______ 

The ability to understand how objects can be moved, folded, and arranged and to see in 

your mind what they would look like in three dimensions. 

 

5. FORM PERCEPTION ______ 

The ability to see likenesses and differences in shapes and shading of things, lengths and 

widths of lines and details in objects of patterns. 

 

6. CLERICAL PERCEPTION ______ 

The ability to check numbers and words quickly to see if they are correct or to see 

differences in words and numbers. 

 

7. EYE HAND COORDINATION ______ 

The ability to match eye and hand movement quickly and correctly. 

 

8. FINGER DEXTERITY  ______ 

The ability to move fingers and to handle small objects with fingers quickly and correctly. 

 

9. MANUAL DEXTERITY ______ 

The ability to move hands easily and skillfully especially when putting or turning things into 

place. 
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CAREER DEVELOPMENT 

Competency 4.1 Develop the ability to make informed career decisions based on self-

knowledge. 

 

 

LESSON TOPIC: I Have Some Job Skills Now 

 

GRADE:  8 LENGTH: 45 minutes 

 

MATERIALS USED: Paper and pencil. 

 

OUTCOMES:  The student will be able to: 

Recognize attitudes that can be beneficial in career assessment. 

 

PROCEDURES: 

1. Have students take a sheet of paper and draw two vertical lines dividing the paper 

into three columns. 

2. Ask students to list their favorite activities in the column on the left side of the 

paper. 

3. In the center column, have students identify skills that are needed to do these 

activities. 

4. In the column on the right side of the paper, ask students to indicate the jobs to 

which this activity relates. 

5. When the students have completed their sheets, discuss the activities and jobs 

identified. 

6. Ask students to express what new knowledge (particularly about themselves) they 

discovered. 

 

ASSESSMENT: 

Students will have identified the skills they have obtained from activities they like to do 

and related these skills to potential jobs. 

 

 

 

 

 

 

 

 

 

 

 

 



 79

CAREER DEVELOPMENT 

Competency 4.1 Develop the ability to make informed career decisions based on self-

knowledge. 

 

 

LESSON TOPIC: Tips for Career Planning 

 

GRADE:  8 LENGTH: 45 minutes 

 

MATERIALS USED: Chalkboard, chalk   

 

OUTCOMES:  The student will be able to: 

Identify strategies for planning a career and job search 

 

 

PROCEDURES: 

This lesson plan is delivered in a lecture format encouraging reactions from students. 

1. A group of high school and college students were asked to list the best ways to look 

for a job.  Here’s their advice, based on the experiences they’ve had since their first 

part-time jobs: 

a. Know you talents, abilities, and interests.  Consider jobs that are suited to your 

strengths and personal characteristics. 

b. Demonstrate your academic and employability skills to employers. 

c. Participate in volunteer activities to demonstrate your willingness to work hard 

and learn new skills. 

d. Listen to your parents when they offer advice about job preparedness. 

e. Consult with teachers and counselors about school course selection, job 

planning, and long-range educational and occupational goals. 

f. Make sure any job you go after meets your needs, so you don’t have to keep 

repeating the job search unnecessarily. 

g. Make contact with people who have hiring responsibilities. 

h. Seek references that are willing to vouch for your ability, initiative, and desire to 

be successful in the workplace. 

i. Make a good impression on interviews by showing that you are honest, sincere, 

and willing to learn. 

j. Attend career opportunity activities, like job fairs, that offer tips on employment 

trends and job-changing skills. 

k. Participate in information interviews to prepare better answers than just “yes” 

or “no”.  Your responses can make the difference in developing a long-range 

career plan. 

l. Talk with, and learn from, retired people who once held occupations you’re 

interested in. 
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m. Observe workers on the job, so that you can learn about interruptions, work 

sounds, deadlines, and other aspects of a working life. 

n. Seek out people who are just settling into a job, as well as those who are 

approaching retirement.  Each will offer valuable insights. 

 

To summarize, self-knowledge is the most important skill in the job hunt.  Thousands of 

workers seek new employment opportunities every day.  Some are successful; others 

meet frustration.  You may not land the job of your dreams on the first try.  But if you 

use a variety of CAREER AWARENESS, EXPLORATION AND PLANNING strategies, you will 

have a worthwhile learning experience. 

 

ASSESSMENT: 

Students will be able to list strategies that to apply skills and attitudes to career planning 

and job searching. 
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CAREER DEVELOPMENT 

Competency 4.1:  Develop the ability to make informed career decisions based on self-

knowledge. 

 

 

LESSON TOPIC:  LIFESTYLE PLANNING 

 

GRADE:  8 LENGTH:  2 class periods 

 

MATERIALS USED:  “Lifestyle Planning Sheet”  and pencil. 

 

OUTCOMES:  The student will be able to: 

Examine lifestyles. 

 

PROCEDURES: 

1. Have students fill out the “Lifestyle Planning Sheet”. 

2. Form small groups and have students discuss their activity sheet. 

3. Have students discuss one or two lifestyles they have different reactions toward.  

(Discuss some of the following issues in regard to lifestyles – money, security, 

marriage, work, leisure time.) 

4. Have students discuss parents’ and friends’ lifestyles. 

5. Have students discuss short and long term goals from the activity sheet. 

 

ASSESSMENT: 

Students will have completed the “Lifestyle Planning Sheet” and discussed their goals. 
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NAME:      DATE: 

 

List three values you feel are important to your well-being (security, feeling worthwhile, 

family happiness): 

1. 

2. 

3. 

 

List three strengths.  

1. 

2. 

3. 

 

List three wishes (something you have always wanted to do): 

1. 

2. 

3. 

 

List three abilities you have, but have not used: 

1. 

2. 

3. 

 

List some abilities you might have, but have never explored: 

1. 

2. 

3. 

 

Put a check mark in front of what you would give first priority in each category.  

Considering the above priorities, list what you would like for a: 

 

One year goal: 

 

 

 

Five year goal: 
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Ten year goal: 

 

 

 

Now write a short statement about your own lifestyle preferences: 
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CAREER DEVELOPMENT 

Competency 4.1 Develop the ability to make informed career decisions based on self-

knowledge. 

Competency 6.5: Apply decision-making skills to career planning and development.  

 

 

LESSON TOPIC:  My Skills Inventory 

 

GRADE:  8  LENGTH:  Two periods 

 

MATERIALS:  “My Skills Inventory” activity sheet 

 

OUTCOMES:  The student will: 

Assess their current level of basic pre-career skills 

 

PROCEDURE: 

1. Remind students that the basic skills are reading, writing, and math skills.  Other 

important skills include communication, following directions, taking responsibility, 

and getting along with others.  Remind students that these skills are necessary to 

successfully pursue a career. 

2. Ask students to take an honest look at the level of their current pre-career skills by 

completing the “My Skills Inventory” activity sheet. 

3. Assist students in completing the form, and ask for responses on a voluntary basis. 

4. Ask students how one could improve an area of weakness.  Suggest: 

A. Seeking help from teachers, counselors, friends, family 

B. Reading self-help books 

C. Making a self-improvement plan 

D. Practicing positive self messages 

 

ASSESSMENT: 

Students will complete “My Skills Inventory” activity sheet and will learn about their 

skills and how to improve them. 
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MY SKILLS INVENTORY 
 

NAME_____________________________________DATE_________ 

 

Directions:  Rate yourself from one to five in each category with one being the weakest 

and five being the strongest.  Three is average.  Be sure to answer the questions at the 

bottom of the page.  Be realistic and honest about yourself. 

          RATING  

1 weakest------------------------------------5 strongest     

Academic Skills 

 

1 2 3 4 5 

  Math      

  Reading      

  Writing/Spelling      

Communication Skills 

 

     

  I can speak clearly.      

  I can listen closely.      

  I can effectively convey ideas in a written form.      

Personal Skills 

 

     

  I can take orders or supervision.      

  I can get along with others.      

  I can take on responsibility.      

 

I need the most help with 

________________________________________________________________________

________________________________________________________________________ 

 

I seem to be best at 

________________________________________________________________________

________________________________________________________________________
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CAREER DEVELOPMENT 

Competency 4.1 Develop the ability to make informed career decisions based on self-

knowledge. 

Competency 6.5: Apply decision-making skills to career planning and development.  

 

 

LESSON TOPIC: CAREER PLANNING – WHAT’S MY LINE? 

 

GRADE:  8 LENGTH: 45 minutes 

 

MATERIALS USED: Handout, Career Areas, Children’s Dictionary of Occupations or other 

listings of occupations. 

 

OUTCOMES:  The student will be able to: 

Practice critical thinking skills to explore various occupations. 

 

PROCEDURES: 

Note:  This lesson plan could be used prior to the interest inventory (see competency 3) 

or after the students have taken it. 

 

1. Explain to students that there are thousands of careers to consider.  To help explore 

occupations, they can be grouped in different categories.  Sometime they are 

grouped according to similar interests, job duties, or the industry the work is done 

in.  For this activity we will use the occupations grouped in interest areas. 

2. Select four students; assign each student a different career cluster to research, 

select a career within the cluster, and role-play.  (Career may be varied or of the 

same academic background.)  Divide the rest of the class into groups. 

3. Career representatives will be interviewed individually.  Tell the groups whether 

reps are from the same or varied academic backgrounds, and instruct reps to 

respond to questions with either a “yes” or “no.”  Groups will be allowed 20 

questions in which to guess the career representative’s occupation and career 

grouping. 

4. Students consider questions carefully, and use information gathered by others to 

make an informed decision. 

 

ASSESSMENT: 

Students will be able to list career groupings, understand how they are grouped, and 

individual careers in the group. 
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CAREER AREAS 

 
1. ARTISTIC:  Workers in the artistic area use their special creative talents.  They express their 

skills through the many forms of art.  This may be through the creative use of words.  It may 

be through paintings or sculptures that are seen and admired.  Some workers in this area 

make and decorate products requiring artistic skills.  Some perform before audiences.  All 

gain personal satisfaction by expressing their feelings and ideas. 

 

2. SCIENTIFIC:  Scientists research living and non-living things.  They seek to discover, expand 

and apply knowledge.  They conduct experiments on materials under controlled conditions.  

Some test theories or discover new ways of doing things.  Others develop useful ways to 

apply research. 

 

3. NATURE:  Workers in this area work in farming, forestry, and fishing.  Farming involves 

raising crops, livestock and poultry.  Forestry involves planting, cultivating and harvesting 

trees.  Work settings for forestry include national parks, and landscape nurseries and 

gardens.  Fishing includes commercial fishing and raising fish in hatcheries. 

 

4. AUTHORITY:  In this area workers enforce laws, regulations, policies and standards.  They 

protect people and property.  Some jobs involve adventure and excitement.  Some workers 

like police officers and firefighters often face danger.  Other workers make inspections to be 

sure that laws are not broken. 

 

5. MECHANICAL:  Here workers use tools and machines, or apply the ideas and principles of 

machines and tools in their work.  Their jobs are in many settings, but not factories.  People 

with this interest are in a wide range of occupations.  They range from highly skilled 

engineers to operators of simple machines. 

 

6. INDUSTRIAL:  This area involves the mass production of goods in a factory setting.  Because 

a wide variety of products are made, workers may have many different kinds of duties.  

Some workers set up and operate machines.  Some do hand operations aided by machines.  

Other workers inspect, test, weigh or sort products.  Some load and unload machines.  

Industrial work is considered routine. 

 

7. BUSINESS DETAIL: Workers in this area must be well organized.  They have to handle the 

many details of a business operation accurately.  Some run office machines, type or file.  

Others do bookkeeping and accounting.   

Those holding administrative positions supervise others.  Some workers deal directly with 

people’s questions, orders, complaints, and claims. 

 
8. PERSUASIVE: These workers use publicity and their powers of persuasion to sell products or 

services.  This area is unique because it permits people to combine selling with interests in 

other areas.  For example, workers interested in sports can sell sporting goods.  Those 

interested in agriculture can sell agricultural products. 

 

9. ACCOMMODATING:  Workers in this area provide a variety of services to people.  They must 

be pleasant and helpful.  They try to make people relax and enjoy themselves.  They must 
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also feel responsible for those they serve.  Some workers, like flight attendants, must be 

concerned with personal safety. 

 

10. HUMANITARIAN:  Here workers help people with personal problems.  The problems might 

be mental or spiritual (religious).  They may be social, psychological or vocational.  Special 

knowledge and skills are needed to work with people and their problems at this level.  

Workers must be able to communicate clearly.  They must also be able to gain people’s trust 

and confidence. 

 

11. SOCIAL-BUSINESS:  This area involves communicating ideas and information.  These people 

plan, direct, and manage.  They organize and deliver programs and services.  They have 

many business contacts with people.  Some gain satisfaction by having their work 

recognized and appreciated by others.  Some have a lot of responsibilities. 

 

12. PHYSICAL PERFORMING: These workers perform in athletics, sports and other events.  They 

use physical skills and strength to entertain audiences.  They may coach, officiate or 

perform.  Their work provides excitement, thrills, and the pleasure of competition for 

themselves and their audience.  They cope with mental pressure, physical hazards, and they 

take risks. 
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CAREER DEVELOPMENT 

Competency 4.1 Develop the ability to make informed career decisions based on self-

knowledge. 

Competency 6.5: Apply decision-making skills to career planning and development.  

 

 

LESSON TOPIC: Career Fair 

 

GRADE:  8 LENGTH: 3 50 minutes sessions 

 

MATERIALS USED: Panel of adults with varied careers to participate in a career fair. 

 

OUTCOMES:  The student will be able to: 

Learn about different careers in the community. 

 

PROCEDURES: 

SESSION ONE:   

1.  Explain the purpose of an information career fair.  Emphasize the importance of 

inviting people who represent a variety of locally available careers of interest. 

2.  Divide the class into small groups.  Ask each group to create a list of at least three 

adults with different job titles they would like to invite to their career fair.  Provide the 

class with career job titles as a reference, along with a local telephone book. 

3.  Gather the class together and make a collective list of possible participants in the 

career fair.   By consensus, direct the class to Decide on the appropriate number of 

students participating, and the physical location of the fair.  If the activity will be done in 

a classroom, four to six participants are usually sufficient. 

4.  Discuss with students the method for inviting the participants.  Suggest that students 

write a letter to the participants.  The students should be encouraged to create the 

content of the letter. 

5.  Ask students what they would like to learn from the career fair participants.  Suggest 

topics such as personal interests, education, training, likes, dislikes, pay range, and 

opportunities for advancement.  Ask students to devise questions from these topics and 

put on a form to fill out as they interview the participants at the fair. 

6.  Mail invitations and make arrangements for the fair.  Use local businesses as 

resources. 

 

 

SESSION TWO 

1.  Confirm career fair participants and ask them to bring resource material, if available.  

Assign students the task of calling participants and confirming visits. 

2.  When interviewing participants during the career fair activity, ask students to 

complete the interview forms they created in the first session.  Interviewing may be 
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done by setting up individual stations for each participant or by an individual 

presentation to all the class by each participant.  A question and answer format would 

be best if time allows.  This will encourage students to ask questions not covered on the 

interview form.  

 

SESSION THREE: 

1. Process the informational career fair experience with students.  Ask students the 

following questions: 

a. What did you learn that most surprised you? 

b. Which of the careers interest you the most?  Why? 

c. What did participants say about education and/or training for their careers? 

d. What was the relationship between personal interests and career choices 

among the participants?  Give examples. 

e. What did participants say about the importance of a high school education? 

2.Assign students the task of writing and sending thank you notes to the participants. 

 

ASSESSMENT:  Students will be able to describe a variety of careers in the community.  

They will develop skills in planning and organizing an event.  
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CAREER DEVELOPMENT 

Competency 4.1 Develop the ability to make informed career decisions based on self-

knowledge. 

Competency 6.4: Develop employability skills to gain, maintain, advance in, or 

transition to a new job or career. 

Competency 6.5: Apply decision-making skills to career planning and development.  

 

 

LESSON TOPIC: TRANSFERRABLE SKILLS 

 

GRADE:  8 LENGTH: 45 minutes 

 

MATERIALS USED: Paper, pencil, Occupational Outlook Handbook, , other career 

resources. 

 

OUTCOMES:  The student will be able to: 

Understand how skills can be used in a variety of occupations. 

 

PROCEDURES: 

1. Explain to students that even though we train and look for occupations according to 

the title, it is what you know and are able to do that is more important.  Many skills 

can be transferred to other occupations. 

2. Have students list the three occupations they are most interested in. 

3. Using available resources, list all skills needed under each occupation. 

4. Compare the occupations to see which skills the jobs have in common and  can 

transfer to other occupations. 

5. Class shares their research. 

 

Note:  To provide an example for students, list the skills a teacher needs and what 

occupations that those skills could be used in.  Example – principal, trainer, product 

demonstrations, etc.  

 

ASSESSMENT: 

Students will be able to describe transferable skills and how they can be used to match 

up to a variety of occupations 
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CAREER DEVELOPMENT 

Competency 4.2:  Develop positive interpersonal skills necessary to be effective in the 

world of work.  

 

 

LESSON TOPIC: THE ART OF COMMUNICATING 

 

GRADE:  8   LENGTH: 2 class periods 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

Communicate in an assertive manner. 

 

PROCEDURE: 

1. On the board, list the three types of communication that will be discussed: assertive, 

nonassertive, and aggressive.  Explain each of these types of communication. 

2. Explain that there are ineffective ways to ask for what you want.  Ask students if 

they can name ineffective forms of communication.  Some examples are pouting, 

sulking, shouting, or begging.  Ask if they know anyone who uses these methods and 

how it makes them feel when that person uses these methods.  Ask if they have ever 

communicated in these ways.  If so, ask for examples. 

3. Explain that when one uses ineffective communication to get what he or she wants, 

it makes one feel bad and it also makes others feel bad. 

4. Discuss how communicating assertively is the best way to ask for something.  

Discuss how aggression and non-assertiveness can be ineffective means of 

communicating.  Explain that assertive communication is not hinting or suggesting; it 

is direct and straight.  List some components of assertive communication on the 

board such as standing or sitting up straight, looking directly at the person, keeping 

eye contact, speaking in a normal voice, and being honest and direct.  Tell students 

that it is fine to ask for what they want, but they should not expect to always get it.  

Explain that when we treat others respectfully we are usually treated the same way 

in return. 

5. Ask volunteer students to role-play the following situations to demonstrate assertive 

communication. 

a. A friend asks you to spend the night and you ask your parents for permission. 

b. You want to take money out of your savings account to buy a new CD player and 

you need to ask your parents for permission. 

c. You ask your teacher for an extension on your homework. 

d. You want your brother to help you with your math problems. 

e. You ask your parents for an expensive paid of tennis shoes. 
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f. You want to go to the park and your friends want to go to the store. 

6. Assign students to keep a journal for one week.  Ask them to write about instances 

when they were assertive, nonassertive, and aggressive.  Ask them to record the 

outcome of each of these forms of communication.  Which one was most effective? 

 

Notes:  

Encourage those students who continue using ineffective communication techniques to 

set goals to improve their communication skills. 

 

ASSESSMENT: 

Students will demonstrate more effective communication techniques with parents, 

teachers, and friends. 
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CAREER DEVELOPMENT 

Competency 4.2:  Develop positive interpersonal skills necessary to be effective in the 

world of work.  

 

 

LESSON TOPIC:  I Know How You Feel 

 

GRADE:  8   LENGTH: 45 minutes 

 

MATERIALS USED:  I Know How You Feel Worksheet 

 

OUTCOMES:  The student will be able to: 

Relate to others and work though more complex situations such as those that require 

conflict resolution skills. 

 

PROCEDURES: 

1. Explain to the class the rationale for this lesson plan. 

2. Ask the students to group themselves in pairs. 

3. Distribute the worksheet “I Know How You Feel”. 

4. Instruct the students to take turns role playing the situations on the worksheet.  One 

partner chooses a situation and role plays for three minutes while the other listens 

and remains silent.  After three minutes the listener feeds back the feeling 

expressed by the first person.  Read through the feedback suggestion on the 

worksheet with the students before they begin.  If the class has not previously role 

played, it may be helpful to demonstrate. 

5. Switch roles and have the first role-player become the listener and vice versa. 

6. When each person has role played three or four situations, ask the class to return to 

their seats and write two or three sentences describing what it felt like to have 

someone understand what they were feeling. 

7. Ask for volunteers to share what they have written. 

 

 

 

ASSESSMENT: 

Students will demonstrate through practice and discussion how to relate to others and 

be a good friend. 
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I KNOW HOW YOU FEEL 

 

This is all about helping you identify feelings.  With a partner, take turns role-playing the 

hypothetical situations from the below list.  One partner has the problem and talks 

about it for three minutes while the other just listens.  After each role-play, the partner 

who has been listening will give feedback on the feelings that he or she heard 

expressed.  Some feedback phrases that you might use: 

 

“I can tell you’re hurt about that”. 

“I sense you’re feeling really angry about this situation”. 

“Sounds like you’re...” 

“I sense that .....” 

 

After the role-plays, describe either in your journal or in a class discussion what it was 

like to have someone understand what you were feeling. 

 

Hypothetical Situations: (Be sure these won’t be sensitive issues for the students.  It may 

be necessary to come up with additional situations to role-play) 

1. You are blamed for something you did not do. 

2. Dad has lost his job because he was drunk. 

3. You are harassed in the hallway at school. 

4. Students laugh at you when you give the wrong answer to a question. 

5. It is your first day back to school after a month-long illness. 

6. Your best friend asks the boy/girl you have a crush on to the school picnic. 

7. You walk into a classroom, sit down, and then realize you are in the wrong room. 

8. Your mother forgets to call in your absentee excuse and you receive a truancy 

detention. 

9. Your baby brother scribbles all over your term paper and night before you have to 

hand it in. 

10. Students have scribbled “You’re a Fat Pig” in permanent ink on your locker. 
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CAREER DEVELOPMENT 

Competency 4.2:  Develop positive interpersonal skills necessary to be effective in the 

world of work.  

 

 

 

LESSON TOPIC:  THE GOLDEN RULE 

 

GRADE:  8   LENGTH:  Two 30 minute sessions 

 

MATERIALS:  “The Golden Rule” handout, “The Golden Rule” Activity sheet 

 

OUTCOME:  The student will be able to: 

Learn to empathize with others with practice. 

 

PROCEDURE: 

• Explain the above rationale to the students. 

• Distribute “The Golden Rule” student handout. 

• Review each situation with the class.  Distribute the “The Golden Rule”  activity 

sheet. 

• Tell the students that they have 30 minutes to answer the questions at the end 

of each vignette. 

• Make sure you stress to students when they write their answers they should 

remember the Golden Rule:  “Do unto others as you would have them do unto 

you”. 

• After the 30 minutes, have the students break into groups of six to share and 

discuss their answers. 

• Ask students to select the situation for which they found the best solution and 

share it with the group. 
 

ASSESSMENT: 

Students complete activity sheet.  Students will demonstrate that can imagine how the 

other person is feeling and treats them the way they would want to be treated. 
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THE GOLDEN RULE 

 

SITUATIONS 

 

1. Sue and her best friend Carla are both trying out for the soccer team and have 

been practicing together.  Sue makes the team and Carla doesn’t.  Carla begins 

to treat Sue cruelly.  If you were Sue, how would you feel and what would you 

do?  What would you do if you were Carla? 

 

2. John is new in school and doesn’t fully understand his schedule.  He asks Julie for 

help and she intentionally tells him to go to the wrong place.  This caused him to 

be late and embarrassed.  How would you feel if you were John?  How would 

you feel if you were Sharon? 

 

3. There is a girl in your classroom who has a body odor problem.  Some of the 

students have teased her and others say they hate to be near her, although she 

is really very nice.  This girl is not one of your close friends, but you do speak to 

one another.  What would you do?  What are your feelings? 

 

4. You know a girl who stole money from one of her classmates.  She stole the 

money to buy her mother a gift, and her mother discovers she has stolen the 

money to buy the gift.  If you were her mother, how would you feel? 

 

 

5. Brothers, Patrick and Oliver, each want to see a different TV program that comes 

on at the same time, but their family has only one television.  They are both 

determined to see their program.  How would you feel if you were either Patrick 

or Oliver? 
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THE GOLDEN RULE 
 

NAME______________________________________DATE__________ 

 

Directions:  Think about each of the five situations on the “The Golden Rule” student 

handout.  Each person in the situation needs a friend who cares and understands.  That 

friend is you!  Keeping this in mind, answer the questions at the end of each situation 

and write your answers in the appropriate boxes. 

 

SITUATIONS 

1.     

 

 

 

 

2. 

 

 

 

 

3. 

 

 

 

 

 

4. 

 

 

 

 

 

 

5. 
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CAREER DEVELOPMENT 

Competency 4.2:  Develop positive interpersonal skills necessary to be effective in the 

world of work. 

 

 

 

LESSON TOPIC: Expressing Myself 

 

GRADE LEVEL: 8   LENGTH: 2 class periods 

 

MATERIALS: “WISH LIST” sheet, paper bag or box with “Wishes” written on it. 

 

OUTCOMES:  The student will: 

Express their feelings more effectively 

 

PROCEDURE: 

 

1. Photocopy and cut the “Wish List” sheet into individual strips.  Put strips into a bag 

or box labeled “Wishes”. 

2. Gather students in a circle.  Ask each student to draw one wish without looking at 

what it is.  Ask each student in the circle to complete his or her wish statement.  

Demonstrate the activity by selecting and completing a personal wish statement. 

3. Repeat the procedure until each student has made two wishes. 

4. Discuss the wish circle experience with the students.  Ask them if it was easy for 

them to express their wishes and also ask how they felt when they stated their 

wishes publicly. 

5. Encourage students to choose one wish they have and write about it in a short story. 

 

NOTES: Some students may have difficulty expressing themselves.  They may need 

individual assistance in communication skills. 

 

ASSESSMENT: 

Students will be able to practice expressing themselves.  
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WISH LIST 
 

 

If I had a million dollars, I would… 

 

 

 

If I were Governor of American Samoa, I 

would…. 

If I were an astronaut, I would… If I could have a huge party, I would 

 

 

 

If I lived in Hawaii, I would…. If I had a 1,000 acre horse ranch, I 

would….. 

 

 

 

If I were a teacher, I would…. If I could program all TV, I would… 

 

 

 

If I could fly, I would… If I had season tickets to any sport, I 

would… 

 

 

If I could speak all languages, I would… If I owned a clothing store, I would… 

 

 

 

If I were a rock star, I would…. If I could change my appearance, I would… 

 

 

 

If I could compete in the Olympics, I 

would: 

If I had control over the weather, I would… 

 

 

 

If I could read people’s minds, I would…. If I could have any career, I would… 

 

 

 

If I could clone people, I would…. If I were the other gender, I would… 
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If I were a world class surgeon, I would…. If I could go anywhere, I would…. 

 

 

 

If I were a fashion model, I would… If I could live for as long as I like, I 

would…… 
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CAREER DEVELOPMENT 

Competency 4.3:  Integrate personal growth and change into career development. 

 

 

LESSON TOPIC: SUCCESS ANALYSIS 

 

GRADE:  8 LENGTH:  This may extend 2 class periods 

 

MATERIALS USED:  “Success Analysis” activity sheet, Parts I and II, paper and pencil. 

 

OUTCOMES:  The student will be able to: 

Identify three events that have been particularly meaningful and determine what it was 

about those events that made them meaningful. 

 

PROCEDURES: 

1. Explain to students that we have events throughout our lives that have significant 

meanings for us.  There are some things that we never forget.  Teachers may want to 

give some personal examples to get them to thinking about the subject.  Ask 

students if they can think of anything right away that they want to share with the 

class.  

2. Once they understand the topic, give students a “Success Analysis” activity sheet, 

Part I, and have them list their successes at the various age levels. 

3. Have students list their most successful experience and one success during the past 

week. 

4. Ask students to identify why they consider the items listed to be successes.  

Encourage students to provide positive feedback to those speaking on why they 

think a particular item was a success. 

5. Distribute “Success Analysis,” Part II, and have students rate their successes by 

placing the number of the success next to the statement that applies. 

6. Discuss which statements were most related to the success in students’ lives. 

7. Students should arrive at the conclusion that everyone does not define success in 

the same way. 

 

ASSESSMENT: 

Students have identified events in their lives that they consider successes and described 

why they consider them successes. 
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SUCCESS ANALYSIS – PART I 

 

 

Name:  

  

List Three Successes Reasons Why 

  

Age 1-6  

  

1. 

2. 

3. 

  

Age 7-11  

  

1.  

2.  

3.  

  

Age 12-present  

  

1.  

2.  

3.  

  

Most Successful Experience  

  

  

  

  

One Success During The Past Week  
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SUCCESS ANALYSIS – PART II 

 

When I Did These Things 

 

1. I used good insight and judgment. 

2. I maintained or enhanced my own integrity and character. 

3. I accomplished something important. 

4. I did it my way or the way I felt best. 

5. I expressed love in a meaningful way. 

6. I expressed my love for beauty. 

7. I used skill and knowledge. 

8. I did something for others in an unselfish way. 

9. I did what was fair and just. 

10. I maintained my own moral standards. 

11. I preserved or enhanced my relationship to a person, group or institution. 

 

 

As A Result Of These Things. 

 

12. I learned something I did not know before. 

13. I received a great deal of personal pleasure. 

14. I received respect, appreciation, recognition or approval. 

15. I received money or its equivalent. 

16. I became more physically attractive. 

17. I became more physically healthy. 

18. I became more emotionally secure and/or fulfilled. 

19. I became more influential and received greater opportunity to make things happen. 
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CAREER DEVELOPMENT 

Competency 4.3:  Integrate personal growth and change into career development. 

 

 

LESSON TOPIC: My Life Line 

 

GRADE:  8   LENGTH: 45 minutes 

 

MATERIALS USED: Rolls of adding machine tape 

 

OUTCOMES:  The student will be able to: 

Understand himself/herself better by looking at the progression of their life. 

 

PROCEDURE: 

1. Distribute a piece of adding machine tape at least 36 inches long to each student.  

Longer pieces can be made available for those students who think they will need 

them. 

2. Ask them to draw their lifeline, year by year, starting with the day of their birth on 

this tape.  Tell them to include all significant events, especially successes.  In the 

early years they may have to rely on what other family members have told them 

rather than on their own memories. 

3. Remind them that all lives have peaks and valleys, so their lifeline will not be 

straight.  Encourage them to highlight with a marker their emotional peaks, like 

spending time with grandma, or physical peaks like riding a bicycle for the first time 

or mental peaks like bringing home a good report card. 

4. Select a method of putting the students in groups of three, perhaps chronologically 

by birthdays.  Ask them to share their lifelines with the other two group members.  

Encourage group members to ask questions of the person describing their lifeline. 

 

 

ASSESSMENT: 

Students will be able to outline their lives chronologically and list the successes they’ve 

had. 
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CAREER DEVELOPMENT  

Competency 5.1: Attain educational achievement and performance levels needed to 

reach personal and career goals. 

 

LESSON TOPIC: JOBS AND LIFESTYLES 

 

GRADE:  8 LENGTH: 45 minutes 

 

MATERIALS USED: Chalkboard, chalk. 

 

OUTCOMES:  The student will be able to: 

Examine personal career choices and how they relate to their lifestyle. 

 

PROCEDURES: 

1. Have students think about and discuss the word “lifestyle”” and develop a 

definition.  This could be done in small groups or as a class.  Have someone write the 

definition on the chalkboard. 

2. From the definition of “lifestyle,” have students select occupations they might like to 

pursue.  (The reasons they choose an occupation should be consistent with the ideas 

expressed in their definition of lifestyle.) 

3. Form small groups and have students discuss the following: 

a. Can everyone live with the same definition of lifestyle? 

b. Determine whether or not career choices relate to the definition.  Why or why 

not: 

c. How does the definition relate to male and female work roles and lifestyles 20 

years ago?  How does it relate today?  How does it relate for the future? 

 

ASSESSMENT: 

Students will have developed a working definition of “lifestyle”, related that definition 

to their career choices and identified how their definition differs when related to male 

and female roles. 
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CAREER DEVELOPMENT 

Competency 6.1:  Recognize how principles of equal opportunity, equity, respect, 

inclusiveness, and fairness affect career planning and management. 

PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.2:  Develop appropriate attitudes and behaviors. 

 

LESSON TOPIC: SOCIALLY ASSIGNED GENDER ROLES 

 

GRADE:  8 LENGTH: 45 minutes 

 

MATERIALS USED: Paper and pencil. 

 

OUTCOMES:  The student will be able to: 

Identify whether gender roles that society has traditionally assigned are an advantage or 

a disadvantage. 

 

PROCEDURE: 

1. Divide the class into small groups of four or five students.  If both males and females 

are participating, be sure that both are in each group. 

2. Ask each group to brainstorm and write lists of characteristics traditionally assigned 

to males and characteristics traditionally assigned to females. 

3. Remind students before they start that the rules of brainstorming are that “no idea 

may be criticized or rejected”. 

4. After lists are completed, ask each group to put a plus by each characteristic that 

would help expand career choice.  Have students put a minus sign by each 

characteristic that would limit career choice. 

5. Have a spokesperson from each group report results back to rest of the class. 

6. Review lists with class and note whether females or males have more pluses or 

minuses with regard to career choice. 

7. Discuss: 

a. How did they “know” what the assigned roles were? 

b. Where did they learn what these roles were? 

c. When did they learn about these roles? 

d. What contributed to their learning about these roles (e.g., toys, books, TV. 

records, friends, family, relatives, school)? 

 

ASSESSMENT: 

Students will have a list of characteristics society defines as commonly male or female 

with designations as to whether these would expand or inhibit career choices. 
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CAREER DEVELOPMENT 

Competency 6.1:  Recognize how principles of equal opportunity, equity, respect, 

inclusiveness, and fairness affect career planning and management. 

PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.2:  Develop appropriate attitudes and behaviors. 

  

LESSON TOPIC: EXPLORING NONTRADITIONAL CAREERS 

 

GRADE:  8 LENGTH: 45 minutes 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

Describe the advantages of taking courses related to personal interest, even if members 

of the opposite gender most often take them. 

 

PROCEDURES: 

1. Have students volunteer to work a couple of hours a day in a nontraditional work 

setting.  For example: 

a. Female students could volunteer two hours daily or one day a week to work at a 

gas station, on a farm or with their fathers, who may be involved in traditionally 

male occupations. 

b. Male students could volunteer two hours daily or one day a week to work in a 

nursing home, in a hospital, in a day care center or in their home doing homework. 

2. Have students identify the skills and abilities, which are important in doing their 

jobs. 

3. After all students have spent some time at a nontraditional job, ask them to share 

their experiences with the class.  Use the following questions as a guide for the 

discussion: 

a. How did you feel while you were working on the nontraditional job? 

b. What skills and abilities are needed for the job you performed? 

c. What skills and abilities do you possess to perform the job: 

d. What additional skills and abilities do you feel you need? 

e. Are the skills needed for the job things you think you could learn? 

f. Why do you think the job you choose is considered traditionally male or 

 female?  Is this justified?  Why or why not? 

 

ASSESSMENT: 

The information students have gained from their volunteer work experience may be 

shared through group discussions, group projects, newspaper articles or bulletin boards. 
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CAREER DEVELOPMENT 

Competency 6.1:  Recognize how principles of equal opportunity, equity, respect, 

inclusiveness, and fairness affect career planning and management. 

PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.2:  Develop appropriate attitudes and behaviors. 

 

LESSON TOPIC: Gender Prejudices 

 

GRADE:  8   LENGTH: 2 class periods 

 

MATERIALS USED: “Who is in the Kitchen?” handout 

 

OUTCOMES:  The student will be able to: 

Remain open- minded and deal with others who may have rigid, traditional ideas about 

gender roles and responsibilities. 

 

PROCEDURES: 

1. Introduce the activity by asking students to think about why some people choose 

interests or careers that seem to be inappropriate for them because of their sex.  

Ask for examples.  Request that students think about what makes the choice seem 

inappropriate.  Is it based on traditional acceptance of certain role stereotypes or on 

real limitations?  Suggest it may be due to a simple personal preference or that it is a 

responsibility that must be met.  Give an example, such as the woman who fixes her 

car’s flat tire because she has no one else who will do it for her, but wouldn’t choose 

to do it if she didn’t have to. 

2. Ask student how these people deal with adults who may not be comfortable with 

non-traditional roles for men and women.  Elicit examples from the class, and place 

responses on the board. 

3. Suggest that one way to deal with rigid attitudes and teasing is the “of course...why 

not?” response.  For example, if a boy is washing dishes, and an adult teases him, 

instead of getting defensive and angry, he simply turns the teasing around by saying, 

“of course I do the dishes. Why not?” 

4. Give the sample story to the class.  When they have read the story they should 

underline any part that they feel might cause adults to tease or discourage the 

character based on performance of a non-traditional role or interest.  Ask students 

to also identify supportive adults in the story.  Ask the students how they felt about 

Jimmy’s interest?  Did they disapprove or understand? 

5. Gather class responses and identify the possible situations that might cause teasing.  

Ask for two volunteers to role-play each situation.  One person will be the teaser; 

the other will be the responder.  Reinforce use of the “Of course...why not?” 

response. 
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6. Request that the class process the responses they heard and evaluate the use of the 

“Of course.... why not?” technique.  Ask students to suggest equally effective 

techniques.  Possibilities would be re-directing the conversation, laughing with the 

teaser, or others. 

 

ASSESSMENT: 

Students will participate in conversations about male and female roles and will be able 

to describe various attitudes.  Students will role-play situations in which they are being 

teased about something they are doing that is considered by some to be inappropriate 

for the opposite sex.  Students will demonstrate techniques of handling the “teasing”.  
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WHO’S IN THE KITCHEN? 
 

 

Jimmy Williams, thirteen, has lots of responsibilities.  He has to clean, iron, straighten 

the house and baby-sit his brother Joe, eight, and his sister Betty, five, while his mother 

is at work.  He used to hate when he had to cook for his family, but lately he has made a 

discovery. 

 

He really enjoys cooking!  He can’t believe it!  He used to hate it.  Now he not only 

enjoys cooking but he also gets plenty of compliments from this mom and relatives.  

Even Joe and Betty look forward to his meals!  The only problem is Uncle Jose, 55.  Uncle 

Jose just isn’t comfortable with the way things are today.  He laughs if he sees a female 

letter carrier, or highway worker, or truck driver, and he just can’t get used to the idea 

of a man doing what he thinks is “women’s work”. 

 

One day, Uncle Jose stopped by Jimmy’s house to borrow a tool.  He found Jimmy in the 

kitchen wearing an apron, mixing up a batch of chocolate chip cookies.  When he asked 

Jimmy why he wasn’t out with “the guys” playing ball like HE used to do in HIS day, 

Jimmy responded by listing the other things he had to do before mom got home, 

namely, cleaning the house and babysitting Betty.  Uncle Jose waited around long 

enough to eat several cookies while he was teasing Jimmy. 

 

Jimmy also had trouble when he decided to take some cooking classes in school.  His 

mom was real supportive, and encouraged him.  When he went to see his advisor, Mr. 

Thomas, and explain his new interest in cooking, he met with disapproval.  Mr. Thomas 

did his best to discourage him. 

 

Jimmy decided to read up on new recipes, so he went to the library to get help.  When 

he went to the information counter and asked for the cookbooks, Ted, a high school boy 

who worked at the library, thought Jimmy was joking, and suggested that Jimmy’s 

mother should have written down what she wanted.  Jimmy explained that the books 

were for him.  Ted has lots of fun with this!  
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CAREER DEVELOPMENT 

Competency 6.1:  Recognize how principles of equal opportunity, equity, respect, 

inclusiveness, and fairness affect career planning and management. 

PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.2:  Develop appropriate attitudes and behaviors. 

 

LESSON TOPIC: MAKING CAREER CHOICES 

 

GRADE:  8 LENGTH: 45 minutes 

 

MATERIALS USED: List of nontraditional jobs, paper and pencil. 

 

OUTCOMES:  The student will be able to: 

Describe specific requirements and opportunities of career choices that are considered 

nontraditional and in turn justify their career choice with facts. 

 

PROCEDURES: 

1. Using a list of nontraditional jobs generated by the class and other lists of jobs, 

which you provide, have each student choose from the nontraditional jobs: 

a. One job he or she knows nothing about. 

b. Two jobs he or she is interested in. 

2. Have each student write a brief description of the careers chosen – salaries, job 

availability, special training required, daily tasks, etc. 

3. Instruct students to conclude each report with these statements:   “On the basis of 

this information, I would or would not like to pursue this career opportunity further 

because . . .” and “If I want to pursue this career, the most important things I could 

do to prepare would be . . .” 

4. Describe the stereotypes and discriminatory behaviors that may limit the entry of a 

man or woman in the occupation. 

5. How might parents disapprove of such a choice?  How would students defend their 

choice?  Would tradition in American Samoa more likely move them to make their 

independent choices or lean heavily upon their parents’ wishes?  Get feedback from 

the class on this topic. 

 

 

 

ASSESSMENT: 

Students will have selected three jobs and gather information about skills and 

opportunities for those jobs.  They will be able to describe stereotypes and biases that 

others may have toward men or women going into particular occupations. 
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CAREER DEVELOPMENT 

Competency 6.2:   Access and use current and accurate career information in career 

planning. 

 

 

LESSON TOPIC:  What Do You Know About Yourself? 

 

Grade:  8  LENGTH:  45 Minutes 

 

MATERIALS:  Paper, pencil 

 

OUTCOMES:  The student will: 

Learn about the world of work and how their career choices affect their lifestyle. 

 

PROCEDURE: 

1. Write these instructions on the board:  “Spend the next three or four minutes 

making a list of ten jobs or careers you want to know more about. 

2. Ask several students to name one job or career on their lists and explain why it 

interests them.  Write the jobs or careers in one column on the chalkboard and the 

motivation in a second column.  Use this discussion to move into the differences 

between a job and a career. 

3. Ask students to define work.  (Work is something people do to earn money). Ask 

students whether they would take a job they didn’t like just for more money.  Then 

discuss the reasons why people work. 

4. Work also means using your talents, being with people who have similar interests, 

making a contribution, and getting a real sense of satisfaction from doing a good 

job.) 

5. Ask students to define job and career.  Are they different? (A job is work that people 

do for pay.  It usually consists of tasks.  A career is a series of related jobs built on a 

foundation of interest, knowledge, training, and experience.  You’ll probably work at 

several jobs during your career) 

6. Ask students to define lifestyle.  (Lifestyle is the way you use your time, energy, and 

resources.  Many people use much of their time and energy and many of their 

resources at work.  The work you do affects other parts of your life.  It can 

determine how much time you spend with your family and the time you spend on 

leisure activities. 

7. This career development course has been designed to help you learn some things 

about yourself, the world of work, and how you fit into it. 

8. Discuss with students how the American Samoan workplace has changed in the past 

10 years.  (Students will probably mention more businesses, more people and traffic, 

technology has increased, etc.)  Ask students to picture themselves in 10 years.  

What will their life be like?  What do they want it to be?  Ask students to think about 
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some things that are important to them.  Have they given some thought to what 

they want in a career? 

 

ASSESSMENT: 

Students will be able to define work, job, and career.  Students will understand the 

career development process and how it will benefit them. 
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CAREER DEVELOPMENT 

Competency 6.2:  Access and use current and accurate career information in career 

planning. 

 

 

LESSON TOPIC:  Researching a Career 

 

GRADE:  8   LENGTH:  Two 30 minute sessions 

 

MATERIALS: 

Occupational Outlook Handbook or other career resources, paper, pencil 

 

OUTCOME:  The student will: 

Learn how to research and explore occupations. 

 

PROCEDURE: 

1. Ask students to name a career of interest to them.  Ask them to give some facts 

about that career and to tell where they learned about it.  Ask for many different 

responses from class. 

2. Suggest that students need to learn more information about careers in a different 

way.  Display the following on the board or on poster board. 

 

Name of career____________________________________________________ 

 

Career path of the above career ______________________________________ 

________________________________________________________________ 

 

Job responsibilities_________________________________________________ 

________________________________________________________________ 

 

Skills, knowledge or traits needed:_____________________________________ 

_________________________________________________________________ 

Hobbies or interests that might lead to this career________________________ 

_________________________________________________________________ 

 

Education or training required.   

Length of education or training. 
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3. Request that students choose one of the careers they mentioned and attempt to fill 

in the information required.  Stress that students need to be able to find useful, 

realistic information when planning for a career.  Suggest that realistic and helpful 

information about careers is often quite different from the type of information 

received from family, friends, and the media.  For example, information received 

from a television show might not always be accurate. 
4. If available, display a current copy of the Occupational Outlook Handbook or other 

career resource and show how information about careers is presented.  Ask students 

to use the resource to research a career as presented in step 2 of this activity.  

5. After completing this activity, ask students if they feel differently about the career 

they researched.  Ask if they are still interested in this particular career. 

 

ASSESSMENT: 

Collect the information that the students complete in step 2 to show that they have 

completed their research. 
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CAREER DEVELOPMENT 

Competency 6.3: Create and manage an educational and career plan that matches   

career goals. 

 

 

LESSON TOPIC: COURSE SELECTION 

 

GRADE:  8   LENGTH: 2 30 minute sessions 

 

MATERIALS USED:  “Program Planning” worksheet, and pencil. 

 

OUTCOMES:  The student will be able to: 

Know how to select high school courses that fit their career goals. 

 

PROCEDURES: 

6. Students often choose courses without careful consideration.  This activity will help 

students evaluate their reasons for choosing classes.  This activity is well suited to 

the student who lacks motivation and direction in their high school career.  It will 

stimulate them to re-evaluate course selections and clarify their goals for the 

courses they take.  This group may be assembled form volunteers or by 

recommendations of teachers or advisors who have identified “unmotivated” 

students. 

7. Introduce this activity by explaining that there are many reasons people take 

courses, but often the reasons don’t seem to be well thought out.  This leads to lack 

of interest and boredom with school. 

8. Distribute the “Program Planning” sheet and ask students to complete it. 

9. Check for student awareness.  Ask them if the courses they have liked or done well 

in have any common features.  Ask the same for disliked courses.  Emphasize that 

courses that match interests and abilities and lead to future goals are usually the 

most rewarding. 

10. Ask students to complete the sentence stem, “In the future, I’d like to take courses 

that ________” and ask students to make a commitment to give deeper 

consideration to course selection. 

 

 

 

ASSESSMENT: 

Through the written activity, students will be able to analyze their course selection and 

realize the importance of the courses they take in high schools. 
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PROGRAM PLANNING 

 

Why Did You Choose the Courses You Are Now Taking? 
 

12. Graduation Requirements 

13. College Admissions, Technical Institute, or Trade School Requirements 

14. Curriculum Exploration (Choosing course to check out your interests or because you 

think you need new experiences). 

15. Interests and Strengths (Choosing courses in areas in which you already have strong 

interests and/or ability). 

16. Career Applicability (Course is useful for getting a job or is a direct requirement for a 

career you have in mind). 

17. Skill Development (Choosing course in an area in which you know you are weak and 

want to improve). 

18. Parent Decision (Parent insists or strongly encourages that the course be taken). 

19. No Reason 

20. Recommendation of a friend. 

21. Other (Specify). 

 

Directions:  On the lines below, write down the names of the courses you are taking.  Then 

place the number of your reason for taking a particular course behind the course name. 

 

Courses: 

 

 

 

 

 

 

 

 

What Does The Completed List Say About Your Reasons For Taking Courses: 

 

My courses are leading to after 

graduation goals. 

 

 I want to be prepared to get a job after 

graduation. 

 Graduation is my only goal at present. 

 

 I want to be prepared to get into 

college after graduation. 

 I’m taking many courses for no apparent 

reason. 

 

I’m building my strengths and interests.  

 

 Other people seem to be making my 

course decisions for me. 

 

I see my weaknesses and I’m trying to 

do something about them. 
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CAREER DEVELOPMENT 

Competency 6.3: Create and manage an educational and career plan that matches   

career goals. 

 

 

LESSON TOPIC: HIGH SCHOOL COURSEWORK DEVELOPS CAREER SKILLS 

 

GRADE:  8   LENGTH: 45 minutes 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

Identify the specialized skills/or knowledge required for particular occupations and 

discover what high school courses contribute to developing these skills. 

 

PROCEDURES: 

1.Have students select an occupation, which appeals to them. 

2.Identify the specialized skills required for their selected occupations. 

3.Have students list those high school courses that will help prepare them for this 

occupation. 

4.Have each student report to the rest of the class. 

5.Have students discuss what contributions each of their high school classes makes to 

their future careers. 

6.Have students identify and discuss activities outside the classroom and how they 

contribute to career preparation (e.g., clubs, organizations, athletics, hobbies, 

offices held in organizations, etc.). 

 

ASSESSMENT: 

Students will have selected an occupation, identified specific skills needed for that 

occupation, and identified high school courses most important in preparing for that 

occupation. 
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CAREER DEVELOPMENT 

Competency 6.4: Develop employability skills to gain, maintain, advance in, or 

transition to a new job or career. 

 

 

 

LESSON TOPIC:  A Winning Resume 

 

GRADE: 8   LENGTH:  2 CLASS PERIODS 

 

Materials:  Paper, pencil, sample functional resume 

 

OUTCOMES:  The student will: 

Learn some rules for writing a resume. 

 

PROCEDURE: 

1. Ask students if they know what a resume is.  (A resume simply tells employers how 

your qualifications match the job responsibilities of the  job opening.  The resume 

has to attract the employer’s attention so that they will want to interview you.  You 

may have competition for a job so it is important that your resume make a good 

statement about you. 

2. Discuss the following rules with the class and ask the students to take notes. 

1. Resumes must be error free, no typos or spelling mistakes. 

2. The resume must be formatted correctly.  The interviewer will probably spend 

about 30 seconds reviewing the resume so it needs to be formatted correctly 

and easy to read. 

3. Before you write the resume collect some information about yourself.  Write 

down any previous positions, job duties, volunteer work, skills, 

accomplishments, education and activities.   

4. You should think about your career goals or objectives.  The resume should 

highlight experience or skills you have that are also required for the job you are 

applying for. 

5. There are three formats that are used most often:  Chronological, Functional, 

and Combination. 

 

6. The functional resume identifies three or four skills required for your target job.  

For each skill, you should identify three to five concrete examples of your 

abilities that demonstrate the fact that you possess those skills. 

 

7. Chronological resumes are used most often.  However, this is not the best 

format to use for a first time resume because it organizes your experiences 

around jobs you have held.  This format is an excellent choice for people with 
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steady work histories or previous jobs that relate closely to their career 

objectives. 

 

8. The combination format combines the best of the chronological and the 

functional formats.  One variation begins with a chronological format but then 

subdivides each job description into skill categories.   Another variation uses a 

functional format, but for each example of a skill, you identify the organization 

where the example occurred. 

 

Ask students to review the sample resume.  Divide the students into groups of 3-4.  

Their project is to create a make believe person who is applying for a job.  They can 

decide what the job is that they are applying for and what skills, experience, and 

education the make believe person has.  Use the functional format.  Be as creative as 

possible. 

 

ASSESSMENT: 

Students will be able to describe 3 formats for a resume and will practice the 

development of a functional resume. 
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FUNCTIONAL FORMAT 
 

Michael  Joseph 
Pago Pago, American Samoa 

 

Home telephone:(691-311-1234) 

 

 

OBJECTIVE:  Position in retail sales 

 

AREAS OF ACCOMPLISHMENT: 
 

CUSTOMER SERVICE 

Communicates well with all age groups 

Able to discern customer needs to make certain they get the items they want. 

Holds highest sales records for the first quarter of 2009 

 

PRODUCT DISPLAY 

Received Product Display Skills training through in-service workshop 

Constructed floor and wall displays 

Organized point of sale displays 

 

ADDITIONAL SKILLS 

Cash handling and computer database abilities 

Willing to work nights and weekends 

Dependable, punctual, leadership skills 

Fluent in Samoan, English, and Japanese languages 

 

Experience: 

Ace Hardware 

 

Education: 

High School 
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CAREER DEVELOPMENT 

Competency 6.4: Develop employability skills to gain, maintain, advance in, or 

transition to a new job or career. 

 

 

LESSON TOPIC: FILLING OUT APPLICATION FORMS 

 

GRADE:  8  LENGTH: 2 class periods 

 

MATERIALS USED: Sample employment applications, social security forms. pencil or pen. 

 

OUTCOMES:  The student will be able to: 

Examine and be able to complete various forms and applications required for 

employment. 

 

PROCEDURES: 

1. Explain to students how important it is to complete applications neatly and error 

free.  If you are not a good speller have someone edit an application for you.   

2. Have students discuss important records and why they are necessary (e.g., birth 

certificates, licenses, passport, other records important in American Samoa. 

3. Have students practice identifying and filling in records or forms. 

4. Explain the purpose of the social security form.   

5. Have students discuss filling out application forms.  (Some areas they should cover 

are neatness, honesty, adding hobbies or jobs that show responsibility, etc.) 

 

ASSESSMENT: 

Students will have discussed the importance of records (birth certificates, Social Security 

cards, etc.) and will have completed an application form.  They will have observed how 

application forms differ in appearance, but essentially contain the same information. 
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CAREER DEVELOPMENT 

Competency 6.4: Develop employability skills to gain, maintain, advance in, or 

transition to a new job or career. 

 

 

LESSON TOPIC: THE SECRET TO JOB INTERVIEWING 

 

GRADE:  8  LENGTH: 3 class periods 

 

MATERIALS USED:  “The Job Interview – Things to Look Out For” information sheet. 

 

OUTCOMES:  The student will be able to: 

• Demonstrate how to do an effective interview. 

• Become aware of common mistakes made in interviews. 

 

PROCEDURES: 

1. Have students read the list of 32 mistakes and identify the ones they may have 

made personally.  Discuss enough so that students understand how these things can 

cause you not to have a good interview.  

2. Have students role-play mock interviews in which they switch places and interview 

one another.  Use the questions on the handout. 

3. Ask for volunteers to exhibit correct interviewing behaviors for the class. 

4. Have the class critique the performance using the 31 mistakes listed. 

5. Answer any questions students ask. 

6. Consider having business people come to the class to do mock interviews and/or 

provide a panel discussion. 

 

ASSESSMENT: 

List typical questions asked on an interview.  List mistakes a person may make on an 

interview and how to correct them. 
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THE JOB INTERVIEW – THINGS TO LOOK OUT FOR 

 

 

During an interview, the company representative wants to know more about you, to 

evaluate your strengths and weaknesses, to anticipate whether you can do the job and 

get along with supervisors and fellow workers. 

 

They often ask standard questions to learn how you think and respond.  You should be 

prepared to answer concisely, comfortably, and clearly. 

 

“Tell me about yourself” 

“What did you like best about school?” 

“What was your favorite subjects” 

“What was your grade average?” 

“Why do you want to work for this company” 

“How do you feel about working (hours): 

“How did you like growing up (with siblings, in a distant city, near the ocean, etc.)?” 

 

1. “He/she cannot fill out the employment application form.  “Does that mean reading 

is a problem or that you are too nervous?  Use this time to relax and catch your 

breath. 

2. “I can’t read his/her handwriting.”  If you can’t write legibly, PRINT. 

3. “He/she did not look well groomed and serious about this job.”  That may be a polite 

way of saying that the applicant was a walking disaster and clearly did not 

understand what the world of work is about.  Consider these 9 specific errors: 

4. Wrinkled, dirty or sloppy clothes. 

5. Inappropriate clothes for a job interview. 

6. Badly coordinated, overly colorful or casual clothes. 

7. Messy, poorly groomed hair. 

8. For women: too much make-up. 

9. For women: gaudy or excessive jewelry. 

10. For men: unshaven, unkempt beard or mustache. 

11. For men: no tie or loosely knotted tie. 

12. “He/she can’t hold a conversation, answer general questions or explain his/her 

answers in complete sentences.”  There is a dozen speech habits that can annoy 

interviewers and employers. 

13. Avoiding eye contact; looking off to the side. 

14. Looking grim and unsmiling. 

15. Interrupting while others are talking. 

16. Swearing, using profanity, slang or “street talk.” 

17. Mumbling or talking too softly. 

18. Talking too loudly. 

19. Using phrases such as “you know”, “like,” and “um” or “ahh.” 

20. A boring, flat monotonous voice. 
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21. A nasal or high-pitched voice. 

22. Talking too fast. 

23. Using poor grammar or mispronouncing words. 

24. A strong foreign accent or regional dialect. 

25. “He/She couldn’t sit still, constantly crossing and uncrossing his/her legs, and 

moving his/her arms like a windmill.” 

26. “He/she didn’t know what to do with his/her hands, clasping and unclasping them, 

patting his/her hair, fumbling with his/her case. 

27. Arriving late. 

28. Not having the appropriate forms or documents-such as a birth certificate –you 

were asked to bring. 

29. Not being able to demonstrate the skills or competencies required for which the 

applicant supposedly qualifies.  This is the big blister that can do you in no matter 

how cool you look and sound.  This is what your education is all about.  Employers 

are looking for performance potential.  Have you got it? 

30. Failing to shake hands firmly at the beginning and the end of the interview. 

31. Failing to say “thank you” for the time the interview has spent with you – at the end 

of the interview and in a follow-up letter that should be mailed no later than the day 

after the interview. 
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CAREER DEVELOPMENT 

Competency 6.4: Develop employability skills to gain, maintain, advance in, or 

transition to a new job or career. 

 

 

LESSON TOPIC: WHAT DO I NEED TO GET A JOB? 

 

GRADE:  8 LENGTH: 45 minutes (2 class periods) 

 

MATERIALS USED: Want ads from several newspapers 

 

OUTCOMES:  The student will be able to: 

Explore different jobs and job requirements. 

 

PROCEDURES: 

1. Explain to students that a “want ad” is a description of a job opening that an 

employer has written.  It tells what is needed for a person to get that job.  There are 

also terms students need to become familiar with such as full time, part time, 

benefits, seasonal work, etc. 

2. Have students read the want ads and write down all of the different requirements 

and terms.  Ask which requirements surprised them the most and why.  Emphasize 

the importance of education by pointing out specific education and skill 

requirements.  Have students write down the name of one job that asked for a 

specific education level, and what sort of education was needed.  Then, have 

students name a job that required specific skills and list the skills needed.  Have 

them list all terms for later class discussions. 

3. Review activities and discuss importance of education and skills in meeting the 

requirements necessary to acquire a job. 

 

ASSESSMENT: 

Students will practice how to use the newspaper as a source of employment 

announcements.  They will be able to list job requirements, and employment terms. 
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CAREER DEVELOPMENT 

Competency 6.4: Develop employability skills to gain, maintain, advance in, or 

transition to a new job or career. 

 

 

LESSON TOPIC: SKILLS YOU NEED TO SUCCEED 

 

GRADE:  8   LENGTH: 2 class periods 

 

MATERIALS USED:  “Skills You Need to Succeed” activity sheet and pencil. 

 

OUTCOMES:  The student will be able to: 

Develop awareness for skills needed for the future. 

 

PROCEDURES: 

Class Discussion: 

1. Although the world is changing every day, there are some basic skills and 

information people must have if they’re going to lead independent adult lives and 

thrive in the world of work.  Those skills include communications skills (reading, 

writing, speaking and listening), computation skills (mathematics), problem-solving 

skills and interpersonal relations skills. 

2. Give each student the activity sheet to complete.  Give ten to fifteen minutes to 

complete.  Have a class discussion on skills they have and ones that need to be 

developed.  Discuss ways to develop the skills. 

3.  Have students turn in sheets and look for areas that you can develop other class 

activities to meet the needs of students you can get them started keeping in mind 

they have high school as well to develop these skills. 

4. Ask students to brainstorm skills they think they may need in 10 years, 25 years. 

 

ASSESSMENT: 

Students will be able to list skills they will need for future success. 
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Activity Sheet 

I AM ABLE TO . . . 

Skills You Need to Succeed 
 

 

Consumer Economics 

 

  Interpret date from graphs and compute averages. 

   

  Estimate and do mental arithmetic. 

   

  Use weights, measures, measurement scales and money. 

   

  Understand methods and procedures to obtain housing and services. 

   

  Use banking and financial services in the community. 

   

Community Resources 

 

  Understand how to locate and use different types of transportation and  

  interpret related travel information. 
   

  Use services provided by the Post Office. 
   

  Use published or broadcast information 
   

Health and Home 

 

  Understand common ailments and seek appropriate medical attention. 
   

  Understand medical and dental forms and related information 
   

  Understand basic health and safety procedures. 
   

  Perform self-care skills and home-care skills 
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Occupational Knowledge 

 

  Understand basic principles of getting a job. 
   

  Understand wages, benefits and concepts of employee organizations. 
   

  Understand materials and concepts related to job training, employment,  

  keeping a job and getting a promotion. 
   

Technology Skills 

 

  Understand the computers as an information, computation and  

  communication device. 
   

  Use the computer in the study of the other basics and for personal and  

  work-related purposes 
   

  Understand the world of computers, electronics and related technologies. 
   

Government and Law 

 

  Understand voting and the political process. 
   

  Understand historical information. 
   

  Understand the concepts of taxation. 
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CAREER DEVELOPMENT 

Competency 6.4: Develop employability skills to gain, maintain, advance in, or 

transition to a new job or career. 

 

 

LESSON TOPIC:  “I’M JUST A FEW MINUTES LATE!” 

 

GRADE:  8 LENGTH: 2 class periods or longer with supplemental activities 

 

MATERIALS USED: Paper and pencil. 

 

OUTCOMES:  The student will be able to: 

Demonstrate the importance of getting to work on time to school schedules.  

 

PROCEDURES: 

1. Students often have a difficult time understanding that behavior habits formed in 

their early years are reflected in their adult lives.  One bad habit that is a serious 

problem to employers regards tardiness.  Behavior that supports chronic tardiness 

needs to be immediately addressed.  Disciplinary action treating the effect is not 

enough.  Students must be made aware of the “cause” for this behavior.  They must 

be taught to understand the reasons why it should not be tolerated throughout their 

lives in employment, appointments, social events, and home environment. 

2. Conduct a discussion using the following: 

a. If schools begin at 8:00 am and a student arrives for school at 8:03, is this person 

on time or late?  If this student were allowed to be “on time”, then what would be 

the official time for all students to begin school? 

b. If a teacher has a class policy of students being tardy if not in their seats when 

the last bell rings, and a student is standing at a seat, is this person tardy?  What 

about somewhere in the room?  What about just outside the door? 

c. Can students understand how habits of “bending” the rules or “changing” the 

rules for a few create problems of unfairness for the majority who follow the rules?  

Can students understand why administrators, teachers, employers, parents, or 

anyone placed in authority have a difficult job making decisions that support the 

rules that everyone is suppose to follow? 

d. Can students understand the message that anyone who is late conveys to 

 those parents?  The message is: I DON’T THINK THIS ACTIVITY,  

 WHETHER SCHOOL, WORK, TEAM MEETING, OR OTHER IS IMPORTANT ENOUGH 

FOR ME TO BE ON TIME.  I AM SO IMPORTANT THAT I CAN SET MY OWN RULES AT 

YOUR EXPENSE!  YOU CAN WAIT FOR ME BEFORE BEGINNING!  Can students think 

past experiences that they have had where they have been annoyed because people 

came in late or the  activity was not started on time because someone was not 

there.  Conduct a class discussion. 
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3. Some class activity suggestions are as follows: 

a. Ask students to write a short story about an experience they may have had

 that annoyed them when someone was late. Perhaps a baseball game was 

delayed or a movie did not start on time. 

b. Ask students to keep for a week a log of all the times or numbers of people they 

see being late for something and share their log results with the class. 

c. Ask the students to interview an adult outside their family.  Ask what  

 happens at his or her place of work if someone is tardy or often late.  Are there 

company policies on being late or absent?  Do people lose their jobs because of this 

bad habit?  They could put the interview in the form of an oral presentation to the 

class or a written report that could be read to the class. 

 

ASSESSMENT: 

Students participate in class discussion.  They demonstrate understanding of time by 

getting to class on time and finishing assignments when due. 
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CAREER DEVELOPMENT 

Competency 6.4: Develop employability skills to gain, maintain, advance in, or 

transition to a new job or career. 

 

 

LESSON TOPIC:  “OUR GROWING TREE” 

 

GRADE:  8   LENGTH: 2 class periods 

 

MATERIALS USED: Paper, pencil, construction paper, (various colors), library resources, 

and computer lab resources, index cards, scissors, glue, markers, crayons, and a box. 

 

OUTCOMES:  The student will be able to: 

1. Have awareness of various career fields and opportunities in American Samoa. 

2. Describe and identify growth and changes in various careers in American Samoa. 

3. Motivate encouragement for students of career opportunities. 

 

PROCEDURES: 

1. Instructor will review what is expected from each student in making this activity 

successful and on-going. 

2. Instructor/students brainstorm various career fields in American Samoa.  Each 

student will choose a particular career field to research information about the 

chosen career. 

3. Instructor and student will put up a career tree on an empty wall space and make a 

box into a career card catalog.  For example, after researched information, the 

student will make a bubble design out of construction paper and past it on the 

career tree.  The student will then write brief information about the career on an 

index card, then file it into the career card catalog. 

4. This could be an on-going activity throughout the whole school year.  Maybe after 

the school year, the career tree has grown/flourished and the card catalog would 

contain many more the next school year. 

 

 

 

 

ASSESSMENT: 

Students will give an oral presentation about the career they researched.  They can 

show and tell their career tree during the parent meeting. 
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CAREER DEVELOPMENT 

Competency 6.4: Develop employability skills to gain, maintain, advance in, or 

transition to a new job or career. 

 

 

LESSON TOPIC: Using the Yellow Pages for Job Leads 

 

GRADE:  8   LENGTH: 45 minutes 

 

MATERIALS USED: Yellow pages (telephone book) paper, pencil 

 

PROCEDURE:   

1. Teacher reviews lesson topic with students.  Ask students if they have ever used the 

yellow pages to look up a name of a business to call, for perhaps a service. 

2. Explain to students that the yellow pages are an excellent source for identifying 

sources of employment in the community. 

3. Divide the class into small groups.  Each group should have a set of the yellow pages 

or a complete telephone book.  If necessary they could bring telephone books from 

home.  Assign each group a portion of the alphabet.  Ask them to list as many 

businesses or organizations that may be potential employers.  If unsure of the type 

of business, a later assignment may be to call the business to ask the type of 

business they have and how many employees. 

4. Ask group to share their list. 

 

ASSESSMENT:  Students will demonstrate skills in using the yellow pages to identify 

potential employers in the community. 
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CAREER DEVELOPMENT 

Competency 6.3:  Create and manage an educational and career plan that matches 

career goals. 

Competency 6.5:  Apply decision-making skills to career planning and development.   

 

 

LESSON TOPIC: JOBS, FRIENDS, AND LEISURE TIME 

 

GRADE:  8 LENGTH: 2 class periods 

 

MATERIALS USED: Recreational Activities Questionnaire. 

 

OUTCOMES:  The student will be able to: 

Describe ways in which work, family, and leisure roles are interrelated. 

 

PROCEDURES: 

1. Many people spend most of their time with co-workers and make friends through 

their recreational interests.  The physical aspects of their jobs make some activities 

possible or more attractive.  Sharing common interests is one way to make friends 

and affects how one spends leisure time.  Administer the questionnaire to aid 

students to focus on the relationship between career plans, friends, and use of 

leisure time. 

2. Process student responses to the questionnaire. 

3. Present the following examples or personal experiences pertaining to jobs, friends, 

and leisure time. 

a. Discuss the conflict of being a flight attendant whose schedule varies from 

month to month and being interested in a bowling or tennis league.  How 

important are these kinds of decisions when considering career interests?  How 

would you feel if most of your friends could join and you couldn’t?  

b. Discuss:  A person wants to attend classes in woodworking and cabinet making 

but their job requires traveling a great deal on variable schedules.  

c. Discuss:  Your friends run five miles daily and lift weights three times a week.  

You are a construction worker and you are physically tired at the end of the day.  

How does this affect your friendship? 

d. Discuss:  You enjoy playing cards and games.  Your best friend hates playing cards 

and games.  Would you expect her to play anyway?  Would you share activities with 

her that you don’t particularly like? 

4. Ask students to volunteer examples in which choice of friends or vocation might 

affect use of leisure time. 

5. Summarize by reiterating the importance of considering the influence of your 

friendships and job on your leisure time. 
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ASSESSMENT: 

Students will be able to describe how work and family impact leisure time. 
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RECREATIONAL ACTIVITIES QUESTIONNAIRE 
 

 

1. Most of my friends: 

 

a. share most of my interests and activities 

b. share some of my interests and activities 

c. share few of my interests and activities 

 

2. In choosing a career, I would consider my recreational activities: 

 

a. to be a very important consideration 

b. an important consideration 

c. not an important consideration 

 

3. I would like 

 

a. to increase my recreational activities 

b. to keep the same activities 

c. not to increase my activities 

 

4. One thing I would like to be good at is: 

 

  

 

5. One thing I would like to spend more time doing is: 

 

 

 

 

6. How do your friends or job affect number 4 and 5? 

 

 

 



 138

 

CAREER DEVELOPMENT 

Competency 6.3:  Create and manage an educational and career plan that matches 

career goals. 

Competency 6.5:  Apply decision-making skills to career planning and development.   

 

LESSON TOPIC: Doing Things Together  

 

GRADE:  8 LENGTH:  45 minutes 

 

MATERIALS USED: None needed 

 

OUTCOMES:  The student will be able to: 

Describe life roles and understand how they are all interrelated. 

 

 

PROCEDURE: 

1. Family, work, and leisure activities all have to be coordinated.  Families often have 

separate leisure activities but they also do things together as a family. 

2. Discuss the relationship of time to this activity.  Ask students to share how they 

coordinate their time as students to be a student, family member, and at the same 

time have some leisure time.  What conflicts have arisen.  How have they resolved 

them 

3. How do American Samoan customs impact these things?  For instance, a birth 

ceremony is being held for a cousin.  One of the family members wants to go on a 

camping trip while another wants to spend the weekend at a friend’s house.   How is 

this situation resolved? 

4. Continue to discuss the topic with students asking them to volunteer examples to 

show the relationship to family, work, and leisure activities.  Talk to them about 

compromise and priorities. 

 

 

ASSESSMENT:  

Students will be able to describe life roles and how they are interrelated.  
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.1:  Develop self-knowledge and self acceptance. 

 

 

LESSON TOPIC: ARE YOU CRITICIZING ME? 

 

GRADE:  8 LENGTH:  45 minutes 

 

MATERIALS USED:  Chalkboard and chalk. 

 

OUTCOMES:  The student will be able to: 

Understand and handle criticism. 

Identify and express feelings appropriately. 

 

PROCEDURES: 

1. Define criticism.  Some criticism is negative but some may be “constructive” criticism 

to get someone to improve or change something.  Have students give examples of 

criticism.  Have students categorize examples as positive (P), negative (N), and 

Neutral (*).  Discuss why. 

2. Ask students to role-play some of the examples.  Ask them to demonstrate different 

behaviors, not only in how the criticism is offered but how the person responds to it. 

3. What would happen if we never had criticism?  Discuss. 

 

ASSESSMENT:  Students will be able to demonstrate positive and negative ways to give 

and receive criticism. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.1:  Develop self-knowledge and self acceptance. 

 

 

LESSON TOPIC: AGGRESSIVE, PASSIVE OR ASSERTIVE 

 

GRADE:  8 LENGTH: 2 class periods 

 

MATERIALS USED:  “Aggressive, Passive, and Assertive Behavior” chart, chalkboard and 

chalk. 

 

OUTCOMES:  The student will be able to: 

Distinguish among aggressive, passive, or assertive characteristics in order to evaluate 

their behavior to others. 

 

PROCEDURES: 

1. Write AGGRESSIVE, PASSIVE and ASSERTIVE on the board, leaving space beneath 

each one for a definition. 

2. Have students generate working definitions for each type of behavior.  Ask for 

examples of characteristics generally associated with each and then have the 

students identify words associated with the behavior.  For example, aggressive 

behavior is characterized by vigorous energy, especially in the use of initiative and 

forcefulness and the inclination to move or act in a hostile fashion.  Associated 

words include pugnacious, militant, ambitious and adventurous. 

3. Define passive and assertive in the same manner. 

4. Distribute the “Aggressive, Passive and Assertive Behavior” chart.  Have students 

analyze the definitions in terms of their own assumptions and feelings.  Ask students 

how these behaviors impact others when they are around them. 

5. Assertiveness is often thought to be a characteristic that only females need to learn 

to use to overcome passivity.  But males need to learn assertive behavior, too.  For 

example, young men when angry. 
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ASSESSMENT: 

Students will have discussed the definitions of aggressive, passive and assertive. 
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AGGRESSIVE, PASSIVE AND ASSERTIVE BEHAVIOR 

 

 

 Aggressive Passive Assertive 

Characteristics Emotionally honest, 

direct, self-enhancing 

at the expense of 

another, expressive, 

chooses for others. 

Emotionally 

dishonest, self-

denying, allows 

others to choose for 

them, does not 

achieve desired goal. 

Emotionally honest, 

director, self-

enhancing, 

expressive, chooses 

for self, may achieve 

goal. 

    

Your feelings Righteous, superior, 

derogative at the time 

and possibly guilty 

later. 

Hurt, anxious, 

possibly angry, later. 

Confident, self-

respecting. 

    

The other person’s 

feelings toward you 

Angry, resentful Irritation, pity, lack of 

respect. 

Generally respectful 

    

The other person’s 

feelings about 

himself or herself 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Hurt, embarrassed. Guilty or superior. Valued, respected. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.1:  Develop self-knowledge and self acceptance. 

 

 

LESSON TOPIC: BEING FRIENDLY 

 

GRADE:  8 LENGTH:  45 minutes 

 

MATERIALS USED:  “Friendly Cool Way” and “Unfriendly Uncool Ways” charts and 

handouts (see below) and 5x3 cards, one per student. 

 

OUTCOMES:  The student will be able to: 

Demonstrate how to behave in social situations that will result in making friends. 

 

PROCEDURES: 

1. Introduce the words, empathy, sensitivity, respect and other new words that 

students need to know.  Announce that each student is going to vote secretly for a 

friendly classmate, based on the characteristics of the friendly-cool ways.  (Optional:  

the winner will get an award at the end of the year if he or she maintains the 

friendly behavior, and may even be considered for peer-mediators training). 

2. Present and explain both charts.  Ask for examples and present related situations   

 

FRIENDLY-COOL WAYS 

 

UNFRIENDLY-UNCOOL WAYS 

 

Greeting and Minding others 

Helping and acting nice 

Not being bossy even while leading 

Being honest and trustworthy 

Compassionate “I-care” talking 

Listening and making Eye-contact 

Following the rules and playing fair 

Sharing and taking turns 

Returning what was borrowed 

Forgiving and giving a second chance 

Ignoring and rejecting others 

“I don’t care” attitude 

Bossing around, pushing, hitting 

Telling fibs and gossip, tattling 

Put down gestures and name calling 

Not listening, doing all the talking 

Cheating, grabbing, stealing 

Cutting in line, not giving turns 

Abusing others’ toys or property 

Holding grouches and revenge 

 

3. After the key vocabulary and the charts have been posted, presented, and 

explained, distribute one card per student.  Have students fold the card in two and 

then write in the upper part of the card the name of the friendliest classmate and in 

the lower part of the card, the name of the best team member.  Collect the secret 

votes in a marked bag. 
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4. Questions and answers.  Humorous group discussion should follow.  Leave a typed 

copy of both charts for teachers to reinforce lesson.  GOAL FOR THE WEEK:  Look at 

others for friendly actions. 

 

ASSESSMENT: 

Students will be able to list and demonstrate friendly social skills. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.1:  Develop self-knowledge and self acceptance. 

Competency 7.2:  Develop appropriate attitudes and behaviors. 

 

 

LESSON TOPIC: The Difference It Makes! 

 

GRADE:  8   LENGTH: 45 minutes 

 

MATERIALS USED:  large sheets of paper (butcher paper or chart paper)) 

 

OUTCOMES:  The student will be able to: 

See similarities in the needs of others despite their differences. 

Respect and accept individual differences. 

 

PROCEDURES: 

1. Introduce this activity by asking the class if they think that males and females of 

their age have different needs.  In all likelihood they will respond in the affirmative. 

Ask for some examples from the class about what these differences might be. 

2. Divide the class into two groups based upon gender.  Instruct each group to make a 

list of what their gender wants in a friendship and a list of what they think the other 

gender wants.  These lists should be made on two separate sheets of chart paper so 

that they can be taped to the board for the whole class to view. 

3. Gather the class and arbitrarily decide which gender will be discussed first.  If males 

are to be discussed first, ask the female group to tape their list of what they think 

males want in a friendship, on the board and present it to the class.   Then the male 

group will respond by putting their list up on the board and explaining what they do 

want in a friendship.  At this point, it would be helpful to talk about any erroneous 

expectations that one group had about the other.  Explore these misconceptions and 

where they came from. 

4. Repeat the same process with the other gender group. 

5. Encourage the class as a whole to make a list of what anyone their age, regardless of 

gender, would want in a friendship.  Suggest that the students look at the items that 

both gender lists have in common as a springboard for this universal list.  Lead the 

discussion so that students realize that all people have needs for recognition, 

belonging, affection and security regardless of gender.  It may be that it is necessary 

to explain that even though these needs are similar, people have different ways of 

manifesting their needs.  For example, boys may push someone if they want 

attention and girls may cry! 
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ASSESSMENT: 

Students will be able to list similarities in gender needs and describe those things that 

are important to them in a friendship.   
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.1:  Develop self-knowledge and self acceptance. 

Competency 7.2:  Develop appropriate attitudes and behaviors. 

 

 

LESSON TOPIC: ARE WE ALIKE OR DIFFERENT? 

 

GRADE:  8 LENGTH:  2 class periods 

 

MATERIALS USED:  None 

 

OUTCOMES:  The student will be able to: 

Recognize how they are alike and different from classmates and others. 

 

PROCEDURES: 

1. Discuss with the class that everyone is unique.  They have their own personality, 

interests, and activities.  We form friendships based on similarities and sometimes-

even differences because we often admire characteristics or talents that others 

have.  Even though some may be of a different race or culture there are still some 

basic similarities.  We learn to accept and respect differences in cultures even 

though we may not understand them and they are different from our own. 

2. Ask students to list stereotypes relating to cultural differences.  Put the list on the 

chalkboard. 

3. Ask students to list conflicts that occur because of cultural stereotyping.  List on the 

chalkboard. 

4. Divide student into small groups.  Have each group pick a conflict from the 

chalkboard and brainstorm ideas to solve the conflict and reduce cultural 

stereotypes. 

5. After groups have time to brainstorm ideas, pull groups back together and share 

ideas. 

6. Ask students to identify one idea they will use to reduce conflict due to cultural 

stereotyping. Put class back into their groups.  Ask them to discuss with others their 

interests (likes and dislikes) abilities, family customs, racial differences, etc.  Be sure 

to include only topics you feel the students will be comfortable discussing. 

7. Have the groups report the significant similarities and differences they discovered 

about each other. 

8. Have a class discussion on differences in customs and cultures of various villages or 

clans in American Samoa. 
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Questions for Discussion 

 

Sometimes people label us according to our race, culture, socioeconomic class, etc.  The 

questions below can be used with the class to discuss this “labeling”. 

 

 

1. Have you ever felt you were stereotyped because of your race, culture or class?  

How did it make you feel? 

 

2. What happened to make you feel that you had a positive or negative label? 

 

3. Did you try to do anything to overcome your label?  If so, what?  Did it help? 

 

4. What were your feelings as the discussion progressed? 

 

5. How might this be compared to real life? 

 

6. How might you use this activity in your work? 

 

7. What does this say about how we stereotype individuals to fit our expectations? 

 

 

ASSESSMENT: 

Students will be able to describe differences and similarities in customs, personalities, 

and cultures. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.1:  Develop self-knowledge and self acceptance. 

 

 

LESSON TOPIC: My Values   

 

GRADE:  8 LENGTH: 2 class periods 

 

MATERIALS USED: Values Survey, pencil  

 

OUTCOMES:  The student will be able to: 

Complete a values instrument and discuss the results. 

 

PROCEDURES: 

1. Review with students the meaning of values.  Ask the students what do they value in 

school, their personal life, and what do they think they will value in a career.  Give 

some examples or ask class to volunteer some personal examples.  After the 

discussion have students complete the Values Survey or other Values instrument 

available. 

2. In succeeding class period(s), discuss the results of the Values Survey with the 

students. 

3. Allow students the opportunity to ask questions and/or discuss the results of their 

tests. 

 

ASSESSMENT: 

Students will have identified values important to them. 
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Values 

 

   In another lesson plan, you recorded the types of work that interest you. Your values 

also can influence the way you feel about a job. Carefully consider each work value in 

the following list. Mark each value with the following:  VI if it is Very Important to you, SI 

if it is Somewhat Important, or NI if it is Not Important. 

 

 

VI SI NI 

Value 

Wealth   make a lot of money 

 

Adventure  take risks in my work 

 

Creativity  use my artistic talents at work 

 

Authority                       be in charge 

 

Work outside  work outdoors 

 

Work inside  work indoors 

 

Excitement  deal with changes and challenges 

 

Help others  make a difference in others’ lives 

 

Independence  set my own hours and have little supervision 

 

Prestige  be recognized for the work I do 

 

Security  have few changes in my job or income 

 

Travel   have a chance to travel on my job 

 

 

Teamwork  work as a member of a group or team 

 

  VI SI NI 

Stability  keep a routine with few surprises 

 

Leadership  be responsible for work others do 

 

Family   have plenty of time for my family 
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Information   work with facts and abstract ideas 

 

People    work with others 

 

Things    do work that is hands-on 

 

Physical challenge  put my strength and stamina to use on the job 

 

Work under pressure  work where there is pressure to get things done 

 

Spiritual beliefs  work in a job that fits my spiritual beliefs 

 

Leisure time spend time on hobbies and interests outside of work  

 

Variety    experience change and a variety of tasks 

 

Passion   love the work I do 

 

Relationships   have good relationships with colleagues 

 

Skill                                   learn and develop different skills 

 

Decisiveness                     make rules and policies as part of my work 

 

Community involvement     make my community a better place    
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 Go over the values you marked as Very Important (VI) and/or Somewhat Important (SI) 

and decide which six values are most important to you at this time in your life.  

 

My Work Values 

 

1. ____________________________ 

 

2. ____________________________ 

 

3. ____________________________ 

 

4. ____________________________ 

 

5. ____________________________ 

 

6. ____________________________ 

 

   Many other values are not listed here. This list is only meant to help you think about 

what is important to you and how that relates to jobs. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.1:  Develop self-knowledge and self acceptance. 

 

 

LESSON TOPIC:  Talking to Friends 

 

GRADE:  8   LENGTH: 2 class periods 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

Learn to express their feelings and realize how their feelings affect their behaviors. 

 

PROCEDURES: 

1. Begin the session by writing the following quotation on the chalkboard and 

discussing what the quote means to them: 

“People are lonely because they build walls instead of bridges”.  One of the many 

benefits to friendship is having someone to talk to. 

2. Ask the class a few of the following questions: 

a. When is the last time you made a friend? 

b. How did you meet them and who took the first step to get to know each other? 

c. Why did you become friends? 

d. Did you find this person easy to talk to when you needed to talk about a problem 

or some other matter? 

 

Spend time talking about what happens when people form a new friendship and ask 

students to share their experiences in meeting a new friend. 

3. Next, discuss the following questions: 

a. Have you had times when you were afraid to make new friends? 

b. What do you think stops us from opening up to someone new? 

c. Is it important to be open to new friendships?  Why? 

 

Again spend time talking about why it is exciting or beneficial to meet new people.  

Also, discuss why it is difficult to meet new people at times.  Some examples of the 

reasons why it’s difficult include fear of rejection; fear of the unknown; and of 

others based on prejudice. 

 

4. Ask students to describe a time when they really needed to talk to someone about a 

problem but failed to ask someone for help.  Ask who they wanted to talk to and 

why it was difficult to speak with that person.  Emphasize to the students that they 

do not need to reveal personal facts.   
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5. Inform the students that they might feel better about talking to someone about 

their problems if they have an effective process to start the conversation.  Write  

“Formula for Future Friendships” on the board.  Explain that when they use this 

formula, they will be able to communicate in a direct and honest way.  Explain that 

this formula is comprised of an “I” message.  Give an example of an “I” message. 

6. Divide the class into groups of four.  Direct each group to think about the following 

situations and record a positive “I” message for each and a negative response to the 

situation. 

a. Your brother helped to write a research paper on volcanoes surrounding the 

Pacific Ocean. 

b. Your best friend has been spreading lies about you. 

c. Your friends are teasing you because they think the chores you do at home are 

women’s work. 

d. Your brother wants you to do his chores so he can play with his friends. 

e. Your mother has bought you some clothes to wear to school and you didn’t get 

to help choose them. 

7. Bring the group back together to discuss the different responses.  Encourage the 

students to discuss the following questions: 

a. How can “I” messages help your relationships with friends and family. 

b. Do you think you will use the “I” message when you are angry?  Why will that 

help the situation? 

 

 

 

ASSESSMENT: 

Students will be able to demonstrate ways to express feelings and understand how 

these feelings affect their behavior. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 155

PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.1:  Develop self-knowledge and self acceptance. 

Competency 7.2:  Develop appropriate attitudes and behaviors. 

 

 

LESSON TOPIC:  DEALING WITH EXPECTATIONS. 

 

GRADE:  8 LENGTH:  45 minutes 

 

MATERIALS USED:  Paper, pencil and chart paper. 

 

OUTCOMES:  The student will be able to: 

1. Demonstrate personal qualities. 

2. Understand other’s expectations as they make career plans 

 

PROCEDURES: 

1. Conduct a discussion about the role that expectations play in our lives.  Make a point 

that expectations are always present, whether they are from other people or 

ourselves. 

2. Discuss family expectations and ask for responses from students about how they 

respond to expectations. 

3. As you begin to make important decisions in your life you will learn very quickly that 

sometimes they work out and other times they don’t.  If you are to be responsible 

individuals, you also have to learn to take responsibility for your decisions.  Good or 

bad.  Do you blame others for your failures?  For example, if you are doing poorly in 

school do you find excuses rather than taking the blame yourself?  When you are 

scolded by a teacher or parent, do you lash back that it isn’t your fault?  To be 

responsible you have to analyze what is happening and take the blame when blame 

is due.  Think about a time when you didn’t take responsibility for your actions. Ask 

students to volunteer information.  

4. Students need to make a list of personal expectations they have about high school.  

Lead the class in making a collective list of expectations they feel that certain people 

will have of them.  For example, teachers, classmates, friends, parents, themselves. 

 

 

ASSESSMENT: 

Students will be able to discuss their feelings about meeting expectations.  They will be 

able to describe which expectations will be the most difficult to meet and why.  They 

will also be able to describe which expectations they look forward to meeting and why. 

Students will become aware of the concept of taking responsibility for their actions. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.2:  Develop appropriate attitudes and behaviors. 

 

 

LESSON TOPIC: MOODS 

GRADE:  8 LENGTH:  45 minutes 

 

MATERIALS USED:  Poster board, colored markers, magazines, glue ”Thoughts, Feelings, 

and Actions”  handout.  

 

OUTCOMES:  The student will be able to: 

Distinguish between types of moods and how they affect their behavior. 

 

PROCEDURES: 

1. Lead a discussion about emotions.  Discuss some of the feelings people have every 

day such as: 

a. happy 

b. sad 

c. bored 

d. angry 

e. scared 

2. Divide students into five groups.  Assign a feeling word to each group.  Give each 

group a piece of poster board.  Ask the students to construct a poster depicting a 

feeling using the directions below. 

a. Write the word at the top of the poster board. 

b. List words that describe this feeling. 

c. List colors that describe this feeling. 

d. List or draw animals or objects that make you think of that emotion. 

Allow students to use colored markers or cut and paste pictures from magazines. 

3. Ask one student from each group to explain their group’s poster and discuss the 

behavior of people who experience the feeling depicted on the poster. 

4. After all five groups have shared, discuss how moods or feelings affect behavior. 

5. Invite students to keep a journal for three days.  In this journal, they should keep 

track of their feelings and when the feelings occur.   Ask the students to try to 

establish a pattern for their feelings and the behaviors that follow.  The handout on 

“Thoughts, Feelings, and Actions” can be used to keep the journal. 

 

ASSESSMENT: 

Students will be able to describe different emotions and how they handle those 

emotions. 
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THOUGHTS, FEELINGS, AND ACTIONS 

 

 

NAME_________________________________DATE_______________ 

 

Our thoughts, feelings and emotions are distinct from each other.  They work together; 

sometimes they work together so fast that we forget that they are separate.  Can you 

think of a time you felt really mad, sad, glad, afraid, or ashamed?  Try to separate your 

thoughts, feelings, and actions. 

 

 

Describe a time you had a strong feeling.  Explain what happened. 

 

 

 

 

 

 

 

Describe your thoughts. 

 

 

 

 

 

Describe your feelings. 

 

 

 

 

Describe your actions or how you reacted. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 7.2:  Develop appropriate attitudes and behaviors. 

 

 

 

LESSON TOPIC:  Exploring Your Feelings 

 

GRADE LEVEL:  8   LENGTH:  2 days 

 

MATERIALS: Chalkboard, chalk,  

 

OUTCOMES:  The student will: 

Describe feelings he/she experiences and understand the reactions that result from 

these feelings. 

 

PROCEDURE: 

1. Stress that everyone has feelings and feelings are not right or wrong.  Explain that 

people may have negative feelings at times, but there is a big difference between 

negative feelings and negative actions. 

2. Discuss strong feelings and the impact they have on behavior.  Ask the students to 

express their reactions to some strong feelings they have had. 

3. To ensure that students understand the concept of strong feelings, ask for 

volunteers to give an example of the four basic feelings of fear, happiness, anger, or 

sadness that they may have experienced recently.  Ask them to share their reactions 

to the feelings. 

4. Explain to students that they will keep a journal of their feelings.  Make mock entries 

of a journal for a one week period of time on the chalkboard.  Show one entry for 

each day of the week; each entry should describe feelings. 

5. Ask the students to keep a journal of their feelings for one week.  Instruct them to 

record the most memorable emotional experience of each day.  Ask them to note if 

they felt their reaction to the emotion was appropriate.  For example, on Monday 

they will record the most memorable experience they had that brought about a 

feeling of anger, sadness, happiness, or fear.  Explain to them that they might not 

have an incredibly strong feeling in each area, but they should write down the ones 

they felt were especially strong. 

6. Explain the value of stepping back and looking at feelings.  Explain that writing in a 

journal is one method of achieving this; discussing their feelings with a friend is 

another method. 

 

ASSESSMENT: 

Students will have a better understanding of their feelings and the correct way to react 

to them. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 8.1:   Apply self-knowledge in the decision-making or goal-setting 

process. 

 

 

LESSON TOPIC: MAKING GOOD DECISIONS 

 

GRADE:  8 LENGTH:  2 class periods 

 

MATERIALS USED:  Chalkboard, chalk, paper, pencil 

 

OUTCOMES:  The student will be able to: 

Learn how to use a decision-making process and will analyze how benefits and attitudes 

impact their choices. 

 

PROCEDURES: 

3.  Explain that some decisions are hard to make; others are easy, but they are still 

decisions.  We are constantly making decisions.  List some examples and ask students to 

classify them as “hard” or “easy”.  “Hard” or “easy” will vary from student to student 

and may differ for a certain student at different times 

4.  Explain that the purpose in making decisions is to deal with problems.  Ask, “What 

seems to be the logical first step in dealing with a problem?”  The answer is to state the 

problem clearly.  If no one approaches this point, ask, “What would you say to a friend 

who tells you that she is not getting along with her parents and asks you what you think 

she should do?”  Ask students if they would immediately suggest a line of action or ask a 

few more questions first.  Use this discussion to lead to the first step of the decision-

making model, which is to state the problem clearly. 

5.  Ask the group to list orally or anonymously in writing some problems facing 

teenagers.  From this list, ask them to pick one that the class or group could work on as 

an example for the decision-making process.  Then start with step on and state the 

problem clearly.  Ask students what goal is to be achieved or what need met?  For 

example, if students pick “arguing with parents” as a problem, the first step would be to 

restate this more precisely.  They may need to find a way to discuss a disagreement 

without yelling and screaming.   They may need to find ways to keep so many 

disagreements from arising in the first place. 

6.  Ask students what they think the next step is.  The class will probably suggest to 

think of alternatives, step two of the decision-making model.  Encourage brainstorming.  

Have students think of as many ideas as possible without regard to quality or feasibility.  

Emphasize how a bad idea may lead to a better idea.  List alternatives on the board.  

Emphasize that at this stage, there should be no criticism of any ideas. 

7.  Discuss narrowing down the list of alternatives.  Some can be thrown out for obvious 

reasons.  When you get down to two or three that seem to have strong possibilities, 
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suggest the third step, which is to list the pros and cons of each.  As you do this, remind 

students to consider both long- and short-term consequences for themselves and 

others. 

8.  Tell students that the next step is to choose an alternative.  They should choose 

individually.  The class may want to come to a consensus or vote, but this is not 

necessary. 

9.  Explain that the last two steps are to implement a plan of action and evaluate the 

results.  If things don’t work out satisfactorily, one can make changes in his or her plan 

and try again. 

10.  Summarize by outlining the steps on the board. 

11.  Ask students to think through a decision they will face in the coming week and write 

down the alternatives.  Also ask them to list the pros and cons of each choice. 

 

ASSESSMENT: 

Students, through the written activity, are able to list their choices and what the 

consequences would be with different work and education decisions. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 8.1:   Apply self-knowledge in the decision-making or goal-setting 

process. 

 

 

LESSON TOPIC:  Your Choice 

 

GRADE:  8 LENGTH:  Two 30 minute sessions 

 

MATERIALS USED:  “Your Choice” activity sheet 

 

OUTCOMES:  The student will be able to 

Analyze why decisions they have made are important. 

 

PROCEDURES: 

1. Distribute the “Your Choice” activity sheet.  Ask each student to choose the five 

most important decisions. 

2. Ask students to list reasons for their choices on their activity sheet. 

3. In a group discussion, encourage students to share their five most important 

decisions and tabulate the class results.  Write the top five decisions on the board. 

4. Ask students why they think these are most important. 

5. After a class discussion, ask the students to reevaluate their choices on the activity 

sheet and make changes if desired. 

 

 

ASSESSMENT:  

Students will be able to analyze decisions they have made and why they are important. 
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YOUR CHOICE 
 

NAME___________________________________DATE_____________ 

 

DIRECTIONS:  Choose the five most important decisions you make and explain why they 

are important. 

 

1. To rise early or sleep late. 

2. To brush teeth and wash face or skip it and sleep longer. 

3. To wear something comfortable or something that looks good. 

4. To work a summer job or have fun. 

5. To talk with my friends in front of school or look over my notes for a math test first 

hour. 

6. To cheat on my math test or make it on my own. 

7. To sleep in study hall or do my math homework. 

8. To take a vocational class or a foreign language next semester. 

9. To ride the bus home or walk with friends. 

10. To give my book report today or try to get out of it until tomorrow. 

11. To play baseball after school or do my chores. 

12. To go to a picnic on Saturday or do something with the family. 

13. To watch television or study for a history test. 

14.  To go to bed so you will feel rested at school the next day or stay up late. 

15.  To stay at home during the lunch break and not return to school. 

 

Decision # Why? 

_____ ________________________________ 

 

______ ________________________________ 

 

______ ________________________________ 

 

______ ________________________________ 

 

______ ________________________________ 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 8.1:   Apply self-knowledge in the decision-making or goal-setting 

process. 

 

 

LESSON TOPIC:  There’s More Than One Way To Do It! 

 

GRADE:  8   LENGTH: 45 minutes 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

Employ a structured approach to making decisions and will learn how to come up with 

more than one solution. 

 

PROCEDURES: 

1. Introduce this activity in the following manner:  “We make many decisions each day.  

Some are seemingly simple, such as what to eat for breakfast, or which clothes to 

wear; others are more involved and complex, such as whether to study for an 

important test, or go to a friend’s house instead.  What are some decisions we have 

already made today?  The biggest problem with decision making is organizing our 

thinking before we jump ahead with a decision.  I’m sure we have all made “snap 

decisions” that later turned out poorly....can anyone share one of these with the 

class?  Do you feel there were other options for solving the problem?  Can you think 

of situations where you made a decision without first thinking of all the ways to 

solve it?  What would be the advantage of identifying several options before you 

made your final decision? 

2. On the board, or using a prepared visual aide, write the following decision- making 

framework. 

 

Decision- Making 

a. What is the problem? 

b. What are some possible solutions? 

c. What are the possible outcomes from each solution? 

d. Pick a solution and try it. 

e. Look at the results, pick new solutions if needed. 

 

3. Explain each area in detail.  What is the problem:  Students think about the level of 

their interest and feelings involved, and consider the feelings and interests of others.  

What are some possible solutions:  Remind students that “brainstorming” and asking 

others for advice is needed to get a good list of alternatives.  What are the possible 

outcomes from each solution?  Emphasize that the ability to project and foretell 
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possible outcomes is a key to taking risks, and they must know their own risk-taking 

limits, particularly where a friendship or relationship may be endangered.  Pick a 

solution and try it:  Point out that often people are afraid to try a solution, even after 

careful thought.  Suggest that the problem often will not just “go away” and 

something has to be tried.  Look at results, pick a new solution if needed:  Students 

need to be able to see what happened, and try again if the resulting decision was 

not satisfactory.  Remind students that they can’t expect even the best planned 

decisions to always turn out the way they want, particularly when it involves the 

desires and feelings of others. 

4. Ask students to think about a decision they need to make soon.  Instruct them to use 

the model presented, and enlist the help of another class member to brainstorm 

alternative courses of action.  Elicit decision samples from class members and ask for 

commitment to try a solution to the problems presented. 

 

ASSESSMENT: 

Students will be able to identify the steps to decision-making and apply to decisions 

they need to make. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 8.1:   Apply self-knowledge in the decision-making or goal-setting 

process. 

 

 

LESSON TOPIC: Tower Building 

 

GRADE: 8    LENGTH: 30 Minutes 

 

MATERIALS:  50 straws per group, roll of masking tape per group 

 

OUTCOME:  The student will: 

Learn to cooperate in a group and establish goals and procedures. 

 

PROCEDURE: 

1. Divide students into groups of three or four. 

2. Distribute straws and masking tape. 

3. Explain the goal.  Students must build the tallest, freestanding tower using only 

straws and masking tape.  Students may tape straws together, but cannot tape 

towers to furniture, walls, or the ceiling to help towers stand. 

4. Let students know that they have a limited amount of time to work. 

5. Allow 15-20 minutes to build towers. 

6. Discuss the decision-making, cooperation, and group dynamics involved in the tower 

building activity. 

7. Prizes can be awarded for the tallest or most creative towers.  This activity may also 

be done without talking.  Students can learn to problem-solve through nonverbal 

communication. 

 

ASSESSMENT: 

Students will demonstrate the ability to cooperate in a group to accomplish a task. 

 

 



 166

 

PERSONAL/SOCIAL DEVELOPMENT 

Competency 8.1:  Apply self-knowledge in the decision-making or goal-setting process. 

 

 

LESSON TOPIC: Confidence 

 

GRADE:  8   LENGTH: 45 minutes 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

See oneself in a confident, positive light in order to develop a good sense of direction 

for the future. 

Express confidence in oneself. 

 

PROCEDURE: 

1. Introduce the concept of confidence.  Ask students how they think people develop 

confidence.  Suggest that confidence comes from many sources, but appears to be 

best developed when positive reinforcement is received and when positive steps in 

life are taken.  Explain that confidence is the “yes I can” attitude a positive person 

possesses. 

2. Discuss the meaning of positive reinforcement.  Ask for responses from the class and 

suggest that reinforcement can be verbal, physical, material, or can come from 

positive “self-talk” within the person. 

3. Explain to the class that if others are not available to give us positive reinforcement, 

we must give it to ourselves.  One way a person can do that is by affirming or 

expressing confident thoughts about themselves to others.  Use the following 

dialogue to explain the activity:  “We have discussed how a person can gain a 

positive, confident attitude from the reactions of others in our lives.  Today, we are 

going to learn how to develop the “Yes I Can” attitude in ourselves simply by 

expressing those thoughts to others.  On a sheet of paper, at the top, print the 

words “Yes I Can”.  Below that, list at least five things that you feel you can do.  It 

can be anything from taking care of a pet to telling jokes really well.  It can be school 

related activities, leisure activities, a skill in sports, art, or music...anything?   

4. We will go around the room and share at least one item on each list.  When it is your 

turn, begin by saying ”Yes I Can”...then add your response. 

5. After the group has shared their responses, ask the following:  “How did it feel to 

express yourselves?  Did you feel like you were bragging?  Were you hesitant to say 

something, fearing someone would laugh or make fun of what you said?  That is the 

thinking that keeps us from feeling confident.  In reality, how many here felt good 

sharing positive things about yourself?” 
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6. Ask for suggestions from the class on how a person could do this activity alone in 

order to build confidence.  Suggest many people write themselves “good notes”, 

practice positive “self talk”, and find other ways to keep building their confidence. 

7. Discuss the importance of self confidence when making decisions.  If a person is 

unsure of himself/herself, there may be fear of making a decision and that the 

decision may be a mistake.  Ask students what actions you should take when you 

have made a wrong decision.  What do you learn from making mistakes?  Sometimes 

we learn from our mistakes.  The important thing is that you don’t repeat mistakes. 

 

ASSESSMENT: 

Students will be able to make positive self- statements in individual or group self-

concept building sessions. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 9.1:  Acquire and demonstrate self-management and responsibility for 

health-promoting behavior.  

 

 

LESSON TOPIC:  Avoiding Trouble 

 

GRADE:  8   LENGTH: 2 class periods 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

Identify a dangerous situation and cope with it in a constructive manner. 

 

PROCEDURES: 

1. Direct each student to write a definition of danger.  Generate a class definition 

based on each student’s individual definition. 

2. Lead the students in a discussion of various kinds of danger such as physical, 

academic, emotional, legal, or social.  Encourage students to give examples of each 

kind and write them on the board. 

3. Add examples to the list on the board if they have overlooked some obvious dangers 

such as skipping class as an academic danger. 

4. Ask a few students to come to the front of the class and describe how they would 

deal with one of the dangers on the board.  Ask for reactions from the class about 

the success of this coping mechanism. 

5. Continue this process until everyone has had an opportunity to discuss how they 

would avoid danger or trouble. 

 

 

ASSESSMENT: 

Students are able to identify different forms of danger in the area of education and how 

they cope with the danger. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 9.1:  Acquire and demonstrate self-management and responsibility for 

health-promoting behavior.  

 

 

LESSON TOPIC:  I need help! 

 

GRADE LEVEL:  8   LENGTH:  2 class periods 

 

MATERIALS:  Activity sheet “Problems, Problems, Problems”. 

 

OUTCOMES:  The student will: 

Learn how to approach others directly when they need help with a problem. 

 

PROCEDURE: 

1. Introduce the activity by explaining that when a person has a problem, it is often 

difficult to talk about it or to ask others for help.  For example, parents and teachers 

are often reluctant to approach a child with a problem, even though they really want 

to.  Ask students if they think this is true.  Suggest that it may be because we often 

don’t practice this skill, and we lack confidence in this process. 

2. Present the concept of using “I” statements, as opposed to “you” statements.  Use 

the following example: 

Your parents or guardians have told you that you can’t spend the money you have 

saved for a new game.  You could say “You never let me do anything.  You are so 

mean.”  You could also say “I would really like to have this game.  I would like to use 

some of my money to buy it.  Will you reconsider?” 

Invite students to discuss the difference in the approaches and the feelings that both 

the parents or guardians and child may have in both situations.  The “I” approach is 

concerned with solving the problem, not placing blame.  This helps people feel 

worthwhile and capable, not fearful and inferior.  It encourages people to be open 

and honest with their problems.  Point out that “I messages” are best sent when eye 

contact is made. 

3. Pair students and ask them to practice the “I message” technique.  They should 

practice with typical situations in which they need to confront another person. 

4. Continue the activity by asking students to gather in a circle.  Select a student to 

quickly give an “I message” to the student on the right.  That student then must give 

an “I message” to the next student in turn.  After all students have given an “I 

statement”, ask for responses about the process. 

5. Students should complete the Problems, Problems, Problems  

 Activity Sheet.  This will help them to look at possible problems, evaluate how 

important or big the problem is, and if help is needed to solve it.  Be on the alert for 

any students who may have a problem that they need help to solve.  Ask students to 
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hand in the sheets. 

 

ASSESSMENT: 

Students will be able to handle a problem by using “I messages” and practice situations 

where they can use this technique.  The activity sheet will help them to analyze the 

importance of their potential problems. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 9.1: Acquire and demonstrate self-management and responsibility for 

health-promoting behavior. 

 

 

LESSON TOPIC:  The Doldrum Detective 

 

GRADE:  8   LENGTH: 2 class periods 

 

MATERIALS USED: Handout – The Detective, Situations 

 

OUTCOMES:  The student will be able to: 

Use a method to clarify the problem so that it can be placed in proper perspective. 

 

PROCEDURE: 

1. Explain the purpose of the lesson.  Tell the students to play the role of a detective by 

using the questioning method to find out what the real problem is. 

2. Pass out the worksheets with the problem-solving questions and situations and tell 

the students that they should use the following questions to solve each of the 

problem situations.  List these questions on the board. 

a. Who is involved? 

b. How important is it in relation to everything else? 

c. Can it be solved alone or should someone else be involved? 

d. What is involved? 

e. When did it happen? 

f. Where did it happen? 

g. Why did it happen? 

 

ASSESSMENT: 

Students will be able to analyze various scenarios to determine what feelings and 

problems are present.  They will be able to describe different behaviors and what 

caused them. 
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SITUATIONS 

 

Read each of the situations below and used the “Detective” handout and answer the 5 

questions on each. 

 

a. Maria and her friend Ana are both competing to be one of the seventh grade 

cheerleaders and have been practicing their routines together for two months.  

Maria makes the team but Ana doesn’t.  Maria promises to go shopping with Ana 

the following Friday but couldn’t because her Dad was rushed to the Doctor and 

she had to stay home with her little brother.  Ana stopped speaking to Maria 

because she said that Maria is not dependable and doesn’t keep her word. 

 

b. Two brothers, Jim and Tom, want to play different video games on the 

computer.  Jim accidentally spills soda all over the disks on the computer table.  

Their mother happens to see this and makes Jim go to his room.  Tom tries to 

explain to their mother that it was an accident.  She does not listen to him and 

tells Tom to just play his video game.  Later, Jim is furious with his brother 

because he said Tom’s soda was sitting in the place Jim always places his.  If Tom 

had not put his soda in the wrong place, Jim feels that he would have never had 

the accident. 

 

 

c. Andrea took a teacher’s purse.  Paula saw her take the purse but told the 

teacher she did not see who did it.  During fifth period, one of the students in the 

teacher’s class told the teacher that Paula had been in the room when the girl 

who had the purse ran out.  Paula was called to the principal’s office and given 

detention for lying.  Paula cried and said that she hated the teacher and school 

for being so unfair to her, after all, it was not her fault.  She wondered why 

everyone was picking on her.  She really hates this school. 

 

 

 

d. Joe, Ted, Mike and Andrew are watching a Saturday afternoon football game on 

TV at Ted’s house.  His mother announces that she will be gone shopping for 

several hours and that Ted’s father is out; they will both be back about dinner 

time.  The game becomes boring and the boys decide it would be fun to do 

something exciting, they each drink a beer.  One of the boys gets sick and Ted 

becomes afraid that he’ll get into trouble. 

 

 

e. John has Andy’s new tape and refuses to give it to him because Andy borrowed 

his Adidas jacket and kept it for two months.  Andy is close friends with John and 

can’t understand why he won’t give back his tape. 
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THE DETECTIVE 

 

 

 

Answer the following five questions about each situation and be prepared to share your 

findings (the real problem) with your group. 

 

1. When?  (did it happen) 

2. Why? (did it happen) 

3. Where? (did it happen) 

4. Who? (is involved) 

5. What? (is involved) 

 

 

Scenario A 

1. 

2. 

3. 

4. 

5. 

 

Scenario B 

1. 

2. 

3. 

4. 

5. 

 

Scenario C 

1. 

2. 

3. 

4. 

5. 
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Scenario D 

1. 

2. 

3. 

4. 

5. 

 

Scenario E 

1. 

2. 

3. 

4. 

5. 
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PERSONAL/SOCIAL DEVELOPMENT  

Competency 9.1:  Acquire and demonstrate self-management and responsibility for 

health-promoting behavior. 

 

 

LESSON TOPIC: Making Decisions about Drugs and Alcohol 

 

GRADE:  8   LENGTH:  45 minutes 

 

MATERIALS USED: Videotapes, magazines, poster paper and markers 

 

OUTCOMES:  The student will be able to: 

Gather information regarding drugs and alcohol use to determine fact rather than 

fiction. 

 

PROCEDURES: 

1. Introduce the activity by stating that much widely spread information regarding 

drugs and alcohol is not always accurate.  For example, many people believe that 

beer and wine are harmless forms of alcohol. Discuss some of the common myths 

regarding drug use. 

2. Encourage the students to describe the effects of TV, radio and print media have on 

people’s attitude toward drug use.  Note that famous people are often shown 

smoking cigarettes or drinking and thus these drugs look more glamorous. 

3. Distribute the magazines to the students and request that they cut out alcohol or 

tobacco ads that attract their attention.  Encourage them to report on what they 

feel is the implied message in each ad.  Why are the people in these ads always 

made to look wealthy, attractive or popular?  Is anyone in these ads ever upset? 

4. Observe videotapes of alcohol commercials.  Students may discuss both stated and 

implied messages. 

5. Suggest that students make their own ads for tobacco or alcohol but that they tell 

the truth in their advertisements.  They do not imply anything that is not true with 

their words or their pictures. 

6. Encourage the students to share their ads. 

7. Continue discussion with students on drugs that may be a problem in America 

Samoa.   The discussion is not to make the students aware of drugs that may be 

available but to let them know the dangers and the effects on the body and mind 

before they make the decision to use drugs. 
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ASSESSMENT: 

Students will be able to examine how alcohol and drugs are promoted and not believe 

the image they are presented in advertising.  They will understand that there is not 

always truth in advertising. 
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PERSONAL/SOCIAL DEVELOPMENT  

Competency 9.1:  Acquire and demonstrate self-management and responsibility for 

health-promoting behavior. 

 

 

 

LESSON TOPIC:  Putting Interventions  Into Action 

 

GRADE:  8   LENGTH:  45 minutes 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

Role- play a confrontation of a friend concerning drug use and discuss skills and 

consequences. 

 

PROCEDURES: 

1. Explain to the students that the goal of an intervention is to motivate the person 

they care about to seek professional treatment.  This must be done with concern, 

respect, and love rather than condemnation. 

2. Divide the students into groups of three.  Ask one person to assume the role of the 

confronter, one the facilitator (a professional counselor), and the other person with 

the problem. 

3. Ask the first two students to explain to the person with the problem how he 

behaved while drinking or under the influence of mood-altering drugs and describe 

the harm and hurt each person felt.  Let the addicted person see the effects of the 

disease from the perspective of friends and loved ones.  Instruct the students to 

behave in a concerned, respectful, and loving way. 

4. Following the role- play, ask each to share with the others their feelings during the 

role- play.  

5. If time permits, exchange roles until each person has portrayed all three roles. 

 

 

 

ASSESSMENT: 

Students will practice and be able to demonstrate skills on responding to a friend with a 

drug or alcohol problem.  All students will have the opportunity to role- play different 

situations. 
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PERSONAL/SOCIAL DEVELOPMENT  

Competency 9.1:  Acquire and demonstrate self-management and responsibility for 

health-promoting behavior. 

 

 

LESSON TOPIC:  Getting Help When I Need It 

 

GRADE:  8   LENGTH:  45 minutes 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

List sources of help and also know those at home and school can help with problems. 

 

PROCEDURES: 

1. Ask the students to suggest some problems that youth have that might require them 

to seek help from another person.  Write this list on the board.  It might include 

being abused by a parent, being threatened by a bigger child, starting a new school 

and not knowing your way around.  If the list doesn’t include “knowing that 

someone you care about is using drugs,” add this to the list. 

2. For each item on the list ask the students to suggest one or more persons who might 

be able to help them.  List these beside each item. 

3. For the drug situation, in addition to the suggestions of people in the local 

environment (teacher, counselor, local police department), let the students know 

that there are the following special numbers (you may provide the numbers or let 

the students use the telephone book to locate the numbers).  These may be copied 

and given to the students or just mentioned, with the suggestion that in the future if 

the need arose, they could approach the counselor or teacher for these numbers.  

 

ASSESSMENT: 

Student will know the telephone numbers or where to go to get help when he/she or a 

friend has a drug or alcohol problem.  
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PERSONAL/SOCIAL DEVELOPMENT  

Competency 9.1:  Acquire and demonstrate self-management and responsibility for 

health-promoting behavior. 

 

 

LESSON TOPIC: Saying No and Meaning It 

 

GRADE:  8   LENGTH:  2 class periods 

 

MATERIALS USED: Worksheets – Role Play and Ask 

 

OUTCOMES:  The student will be able to: 

Use a process that will help them when they are in a difficult situation and to make 

effective decisions. 

 

PROCEDURES: 

1. Introduce the session by asking the students to name a difficult situation that they 

have been faced with.  Emphasize that this needs to be a situation that they wanted 

to say NO to but they had difficulty saying it. 

2. Lead a discussion by explaining that sometimes even if we feel good about ourselves 

we will say “yes” to a situation before we find out what the other person really has 

in mind. 

3. Pass out the “Ask” handout.  Introduce the three- step process for saying no.  Read 

each letter out loud to the group with the possible solutions under each step.  

Encourage the group to add to the solutions. 

4. Ask for volunteers to role- play different situations.  There will be two students in 

each group.  One student will present the problem and the other will be able to say 

NO by using the three- step process.  Before beginning, the students may be able to 

suggest additional role-play situations to those listed in the handout. 

 

 

 

ASSESSMENT: 

Students will be able to role-play a process that allows them to say NO in difficult 

situations. 
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A FRIEND INVITES YOU TO A PARTY WITH SOME OLDER KIDS THAT YOU DO NOT KNOW. 

 

 

 

A FRIEND STOPS BY WHERE YOU ARE BABYSITTING AND WANTS TO COME IN THE 

HOUSE. 

 

 

 

A NEW STUDENT AT SCHOOL ASKS YOU TO MEET HIM/HER ON THE BASEBALL FIELD 

AFTER SCHOOL. 
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A – Ask questions 

 

Ask questions so you know what you’re getting into. 

 

• Where are we going? 

• Who said we could do it? 

• What kind of artwork? 

• Since when have you been interested in artwork? 

• What’s this spray can for? 

 

Decide if the situation could lead to trouble.  (you can be pretty sure there’s something 

wrong here) 

 

 

S – Say “No” 

 

• Say “No” if it’s wrong or will get you in trouble and give a reason (if you want to). 

• Not for me.  I’ve seen the kind of artwork that comes out of spray cans. 

• No, I’m not into that kind of thing. 

• No thanks.  That spray can looks like trouble to me. 

 

 

K  - Know alternatives 

 

Know some positive alternatives. Suggest one of them. 

 

• How about shooting some baskets on the court instead. 

• Let’s go to the museum. 

• Let’s go to the movies. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 9.1:  Acquire and demonstrate self-management and responsibility for 

health-promoting behavior. 

 

LESSON TOPIC: Dealing With Crisis in the Family 

 

GRADE:  8   LENGTH:  45 minutes 

 

MATERIALS USED: Four local telephone books 

 

OUTCOMES:  The student will be able to: 

Identify sources of help in the community for family problems. 

 

PROCEDURES: 

1. Divide the class into four groups and give each group a different crisis scenario.  

These can be written on 3X5 cards.  For example, one dealing with separation might 

say, “Your parents have just told you and your younger sister and brother that they 

have decided to separate and that dad will be moving out of the house next week.  

He will be getting another apartment in a nearby village and wants to know if you 

want to come and live with him.  He has not asked your brother and sister.  What do 

you do?  Each card could deal with a different crisis area. 

2. Tell the students that their job is not to solve the problem but to figure out how to 

find help with the problem.  Emphasize that these are multi-faceted problems that 

affect the whole family.  Who would they ask for help?  How would they find this 

person or agency?  Make sure that each group has a phone book and suggest that 

they think of as many sources of help as possible. 

3. Ask the groups to make a list of names and phone numbers of the people and/or 

agencies they would contact. 

4. Gather the students back to the large class.  Ask each group to report on their 

findings.  The other groups can ask questions or make additional suggestions. 

 

Note:  If some students have recently gone through a family crisis and seem upset, they 

may need to be seen individually in a counseling session.  Sensitivity is important when 

leading these sessions.  If necessary choose areas that present problems to families but 

do not involve as much emotion. 

 

ASSESSMENT: 

Students will be able to name at least two sources for help when the family has a 

problem. 
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PERSONAL/SOCIAL DEVELOPMENT  

Competency 9.1:  Acquire and demonstrate self-management and responsibility for 

health-promoting behavior. 

 

 

LESSON TOPIC:  How Drugs Can Affect Relationships 

 

GRADE:  8   LENGTH:  2 class periods 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

Describe how drugs can affect healthy relationships. 

 

PROCEDURES: 

1. State that today we will discuss that our emotions play an important role in our 

relationships with others and how drugs can interfere with our relationships. 

2. Discuss with the class how the use of drugs changes people’s feelings, thoughts and 

behaviors. 

3. Instruct students to make a list of factors contributing to healthy relationships with 

peers or family. 

4. Students may discuss and prepare a list of ways in which drugs can change or affect 

relationships with peers and family. 

5. Select students to role-play examples of drug free relationships and relationships in 

which drugs are involved that were listed in step three and four. 

6. Discuss with students drugs that are used locally and the dangers they may present. 

Discuss the effects on the mind and body. 

7. Encourage feedback from students concerning their reactions to the role- play 

activity. 

 

 

 

 

ASSESSMENT: 

Students will be able to describe the elements of a healthy relationship and be able to 

role-play situations in a relationship where one of the individuals is involved in drugs. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 10.1:  Acquire knowledge of American Samoan culture and traditions. 
 

 

LESSON TOPIC: There’s a Solution to Problems 

 

GRADE:  8   LENGTH:  Two class periods 

 

MATERIALS USED: None 

 

OUTCOMES:  The student will be able to: 

Have an awareness of family problems and how to react to them. 

 

PROCEDURES: 

1. Divide the class into four groups.  Assign one problem to each group (separation, 

death, moving, or unemployment).  Note: If there are other problems more 

prevalent in the community with families, substitute any of these four areas. 

2. Tell the students to list as many problems as they can think of that would or could 

result from their particular problem area.  For example, list some of the problems a 

family faces when there is a death in the family. 

3. Depending on the number of possible problems that are listed by the group, ask 

members of the group to select one or two problems.  They will be responsible for 

finding a helpful solution to that or those problems.  This is a homework assignment. 

4. Tell the students to find as many solutions as possible for their problems.  Ask them 

to state resource that they used to find their solution as well as the solution itself. 

5. Make a list of several possible resources on the board and ask for any suggestions 

that students might want to add to the list. 

6. The next day give each group an opportunity to present their problem.  Ask them to 

state all of the anticipated problems that they listed for their area as well as the 

solutions and resources needed.  Tell each group to select a recorder that will be 

responsible for compiling all of their resources and solutions after stating their 

problem at the top of the paper.  This is to be turned in to the teacher. 

7. Tell the students that each problem areas, solutions, and resources will be given 

them in the form of a study guide, and they will be tested on the material at a later 

time. 

 

ASSESSMENT: 

Students will be able to list problems that families have and related resources that can 

help them deal with the problems.  In various situations, students will be able to discuss 

possible solutions. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 10.1:  Acquire knowledge of American Samoan culture and traditions. 
 

 

LESSON TOPIC: SKILLS FOR LIFE ROLES 

 

GRADE:  8 LENGTH:  45 minutes 

 

MATERIALS USED:  Paper and pencil. 

 

OUTCOMES:  The student will be able to: 

List a core of skills that are needed in life roles. 

 

PROCEDURES: 

1. Begin a list on the chalkboard of life roles.  For example:  husband, wife, father, 

mother, worker, and employer.  Ask students to brainstorm more roles they will 

play. 

2. Divide class into small groups.  Assign each group 2-3 roles.  Ask them to list skills 

that are needed for each role.  Discuss skills and the meaning.  Be sure to include 

academic work skills, and personal/social skills. 

3. Groups share their lists. 

 

ASSESSMENT: 

Students will be able to list skills they will need for life roles.  They will be able to 

identify the many roles they play in life. 
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PERSONAL/SOCIAL DEVELOPMENT 

Competency 10.1:  Acquire knowledge of American Samoan culture and traditions. 
 

 

LESSON TOPIC: The American Samoan Way of Life 

 

GRADE:8 LENGTH: 60 minutes 

 

MATERIALS USED: Speaker who can talk with authority about American Samoan culture 

and traditions, paper, pencil. 

 

OUTCOME: The student will be able to: 

Describe the American Samoan culture and traditions 

 

PROCEDURE: 

1. Divide the class into groups.  Ask each group to demonstrate or explain at least two 

things about American Samoan way of life.  One activity may be to give each group a 

competency, explain it to them, and ask that they describe their present knowledge 

according to the tradition. 

2. Invite someone to come to the class and talk about American Samoan culture and 

traditions. 

3. Point out to the students that different villages on the island may use different 

customs.  

4. Ask students to write a paragraph or page about what they have learned and how 

they feel about traditions being passed down through the generations.  Do they feel 

the customs should always be honored or do they think some have become 

outdated. 

 

ASSESSMENT: 

Students will be able to describe traditions and cultures honored in American Samoan 

life. 
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